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MOTTO

Allah tidak membebeni seseorang melainkan sesuai
dengan kesanggupannya.
(QS.Al-Bagarah:286)

Dan dia bersamamu diman saja kamu berada. Dan allah maha
melihat apa yang kamu kerjakan.
(QS.Al-Hadid:4)

“Success is Not About How Much Money You Make, But How
Much You Can Make a Difference in Other
People’s Lives.”

(Sukses Bukan Berarti Seberapa Banyak Uang Yang Kamu
Hasilkan, Tetapi Seberapa Bisa Kamu Membuat Perbedaan
Dalam Hidup Orang Lain).

(Wela Marheni Pratiwi)
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ABSTRACT

This study aimed to find out the effect of flipped classroom
model on student’s writing ability in argumentative text. A Quasi
Experimental Research which conducted at Tenth Students’ of
SMAN 9 Seluma during the Academic Year 2021/2022. Non-
equivalent control groups design was used in this research.
Random sampling was used to select samples in both the control
and experimental classes in this study. The experimental research
chosen to determine influences an outcome or dependent
variable, which was the flipped classroom model on student's
writing ability in argumentative text at tenth students of SMAN 9
Seluma in academic year 2021/2022. The information was
gathered by measuring the writing test approach. the researcher
done the research when the results of writing argumentative text
students using flipped classroom model have changed with the
data already saturated and the results of students writing abilities
only stop there. Based on the finding of analyzing data and
making a result and discussion of the research, it can be
summarized that there was significant difference on students who
were taught the treatment Flipped Classroom Model and who
were not. The data were collected and analyzing by using paired
sample t-test showed that students can improve their writing
ability especially in argumentative text, it was showed if the
mean in experimental class significantly increased before and
after applying the treatment Flipped Classroom Model. The mean
score of experimental class before conducting the Flipped
Classroom Model as treatment was 55,28 and after applying the
treatment was 74,07. Meanwhile, in control class the mean of
pre-test was 52,21 and post-test was 56,66.

Keywords: flipped classroom model, writing ability,
argumentative text.



ABSTRACT

Penelitian ini bertujuan untuk mengetahui pengaruh
flipped classroom model terhadap kemampuan menulis siswa
dalam teks argumentasi. Penelitian ini merupakan penelitian
Kuasi Eksperimen yang dilakukan pada Siswa Kelas X SMAN 9
Seluma Tahun Pelajaran 2021/2022. Desain pada penelitian ini
menggunakan kelompok kontrol non-ekuivalen. Pengambilan
sampel tidak secara acak digunakan untuk memilih sampel di
kelas kontrol dan kelas eksperimen dalam penelitian ini. Kelas
eksperimen dipilih untuk mengetahui pengaruh suatu hasil atau
variabel terikat yaitu model flipped classroom terhadap
kemampuan menulis teks argumentatif siswa kelas X SMAN 9
Seluma tahun ajaran 2021/2022. Informasi dikumpulkan dengan
mengukur pendekatan tes menulis. peneliti melakukan penelitian
ketika hasil menulis teks argumentasi siswa dengan flipped
classroom model. Berdasarkan hasil analisis data dan pembuatan
hasil serta pembahasan penelitian, dapat disimpulkan bahwa
terdapat perbedaan yang signifikan antara siswa yang diberi
perlakuan flipped classroom model dan kelas yang tidak
diberikan flipped classroom model. Data yang dikumpulkan dan
dianalisis dengan menggunakan uji paired sample t-test
menunjukkan bahwa siswa dapat meningkatkan kemampuan
menulis mereka terutama dalam teks argumentatif, hal ini
ditunjukkan jika rata-rata di kelas eksperimen meningkat secara
signifikan sebelum dan setelah menerapkan perlakuan Model
Kelas Terbalik. Rerata skor kelas eksperimen sebelum dilakukan
Model Kelas Terbalik sebagai perlakuan adalah 55,28 dan setelah
diberikan perlakuan adalah 74,07. Sedangkan pada kelas kontrol
rata-rata pre-test 52,21 dan post-test 56,66.
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CHAPTER |
INTRODUCTION

This chapter presents background of the study, identification
of the study, limitation of the study, research question, research
objective, significance of the research and operasional of the key.

A. Background of Study
One of the fundamental English skills is writing.
Students should focus on developing their listening,
speaking, reading, and writing abilities as they study the
language. There are connections between their talents. The
researcher will concentrate on writing ability in this scenario.
Through writing, someone can give the information for
readers tcan imagine about writer experiences or anything
without experienced it. According to Clay M.M. (1983),
writing is crucial for several reasons, one of which is that it
enables pupils to learn and grasp the link between speech and
written material in a fresh way. As a result, the learner has to
become proficient in writing. Contrarily, it can be difficult to

teach writing to EFL students since they regularly face time



restrictions when learning to write, according to Kim.Y. and
Kim.J. (2005). Additionally, Richard G. (2005) claims that
writing is the hardest language skill for both teachers and
pupils to learn out of the four that must be taught in schools.
The difficulties lie in coming up with and organizing ideas,
as well as in translating these notions into writing that is
comprehensible.

There are several reasons writing skills are really
critical. Firstly, this writing skills as a fundamental
requirement for English learners to sustain their academic
achievement. They are given a written assignment, and their
writing ability demonstrates their command of the English
language. This identification is somehow correct as thinking
and experience are combined in writing to create a
special.Jones, Retzel & Fargo (2016) sense Students must
learn how to uncover and develop ideas, as well as how to
communicate them in writing, because writing is a
productive skill.Writing skills cannot be acquired naturally or

automatically, but through cognitive effort, training,



instruction, and practice. This skill is not just about the
process of building words into sentences that are developed
based on one's ideas. However, writing is a complicated skill
because it involves segments in language and also ways to
develop ideas into writing that complements aspects related
to content, organization, words, language use and mechanics.
All of this is needed in order to produce good writing.
Richard's viewpoint is backed up by Raimes A (1983),
who claims that learning and teaching language increases
anxiety, which is amplified when writing is involved.
Furthermore, Raimes claims that many teachers are
uncomfortable writing in English, even when it is their
mother tongue. It is also corroborated by certain data from
many nations that use English as a foreign language, which
demonstrates that pupils recognize writing as a challenging
talent. When the kid does write, they struggle with word
choice, proper grammatical usage, structure, and concept

development in their environment.



In teaching learning process of writing, most of teacher
and students have difficulties. According to Hermawan
(2018), there are some factors influenced such as; (1) The
students experience delays in expressing their thoughts or
ideas with the use of language that is good and right, so
students have difficulty writing. (2) Quiet classroom
conditions are also a factor in student success in writing, this
can affect the level of students success. (3) The next
difficulty is when students’ have to choose the right words.
The teacher plays a critical role in the success of learning,
and the teacher holds the key to curriculum implementation
success. The teacher feels not optimal in teaching writing
because most students in the class are not enthusiastic and
tend to consider themselves not good at writing.

Based on observation did on march 8, 2021 at SMAN 9
Seluma school, many problems occurred in the classroom
when in the English learning process, students were very
interested in learning English, but sometimes they had

difficulty learning to write subjects, especially writing text



argumentative. The problems that occur are influenced by
several factors. First, Students difficulty choosing the right
words to express themselves and developing ideas. Second,
Students frequently encounter difficulties in the writing
process, particularly when it comes to linguistic issues such
as word choice or vocabulary, spelling, prepositions,
punctuation, grammar and sentence structure. Third, students
experience challenges in connecting their thoughts
coherently and  suitable target language speech. The
researcher obtain data from the results of midterm
examinations. This data shows that there are 15 students out
of 29 students who score below 75 (minimum passing
standards). This means that only 38% succeed and 62% of
students fail the writing test, more than half the students in
the class get improvement. With regard to these problems,
researchers suspect that if the teacher carries out all the
activities that they must carry out in each stage of flipped
classroom model, students must be able to produce written

texts.



According to the results of the interviews with various
students, the reason why student scores are poor is because
they have trouble putting their thoughts in writing. Finding
writing inspiration required a lot of time for them.
Additionally, students still struggle to organize their thoughts
in a logical, coherent, and cohesive manner once they have
ideas for their writing. There are still issues with the
grammar, vocabulary, and punctuation. the way of teachers
teaches who monotones make students not focus on the
material delivered by the teacher so that triggers a lack of
classroom control that causes students to feel bored when
learning.

Students may learn English well, especially in writing
abilities, and students can also transmit input in the text, so
the instructor is expected to have their own tactics that are in
accordance with the challenges experienced at that school.
There are various approaches to improve students' writing
skills, and in this case, the researcher will use the Flipped

Classroom Model.The reason for taking the flipped



classroom model is because most of the teachers at SMAN 9
Seluma are still teaching in the normal way so that the
learning process is still focused on teachers and the lack of
innovation in learning. While in the learning process,
students learn the subject matter first at home, and teaching
and learning activities in class are restricted to assignments,
discussion of content, or problems that were not understood
when study at home, using the flipped classroom model
seeks to maximize student learning and minimize direct
learning from the teacher.

Student's writing skill are still difficult, because students
were more interested in learning as a result of employing
technology-based media learning, such as videos, they were
more motivated to learn. According to Baker (2000), the
learning style incorporates a pedagogical paradigm that
reverses the typical lecture delivered by the teacher and the
assignment assigned to the student to complete at home.
Students learned a new concept through quick home video

lessons, which they subsequently examined in greater depth



in class. Bergman and Sams (2001) proposed that in the
flipped classroom paradigm, direct instruction (teacher) is
offered at home through videos that teachers either produce
or curate, and that what has traditionally been done as
homework is done in class. The lecture and homework are
switched at different times and locations, which is the most
basic form of the flipped class. Due to the fact that the
assignment must be completed in class, students won't have a
lot of homework, therefore the teacher will supply video
content that they may watch at home and then review in
class. This is advantageous since students won't waste time
listening to the teacher's explanation. The researcher will
adopt the Flipped Classroom Model since it is thought to be
capable of addressing the issues that face by students in
SMAN 9 Seluma.

Based on the background above, the researcher is
interested in examining “The effect of Flipped Classroom

Model on Student’s Writing ability in Argumentative Text"



(A-Quasi Experimental Research at Tenth Students of SMAN
9 Seluma Academic Year 2021).
B. Identification of the Problems
Based on the detailed explanition in the background
above, the researcher gets several identification problem,
including;

1. Students have difficulty in choosing the right words to
express themselves and developing ideas.

2. Students frequently encounter difficulties in the writing
process, particularly when it comes to linguistic issues
such as word choice or vocabulary, spelling, prepositions,
punctuation, grammar and sentence structure.

3. Students experience challenges in connecting their
thoughts coherently and suitable target language speech.

C. Limitation of the Problems
Based on the background of the problems, the
researcher provides a limitation in this research, namely:
students writing ability in writing argumentative text at Tenth

grade SMAN 9 Seluma, in accordance with the competency
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standard studied by Senior high school. The technique used
is a flipped classroom model technique, a technique that can
make the learning process more active and enjoyable.
D. Formulation of The Problem
Based on the background of the research above, the
problem of the research formulated in the question:

1. Is there a significant difference in students writing ability
in writing argumentative text between the students who
were taught using flipped classroom model and that of
those who were not?

E. The Objective of Research
The problems of this study are formulated in these
questions:

1. To find out whether or not there is a substantial difference
between the students who were taught using the flipped
classroom model and those who were not writing

argumentative text.
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F. Significance of Research
The result of the study hopefully gives contribution to
English teaching and learning, as follows:
1. For the students
It may encourage pupils to enhance their writing skills so
that they can produce high-quality work.
2. For the teacher
When teachers want to improve their skills to teach
writing, they can use the findings of this study as a guide.
3. For the next researcher
Future researchers should benefit from this research by
having a greater grasp of educational research. In
addition, students can develop research skills that they can
use while collaborating with others and are anticipated to
serve as one of the references for pertinent study.
G. Definition of Key Terms
1. A flipped classroom model is a situation in which the
learning process that was previously accomplished in

class and as homework is now completed at home.
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2. Writing ability is described in classroom evaluation as "a
broad basis for the development and use of language tests
and language testing research™ is commonly considered to

be the construct to be tapped and evaluated in a test.

3. Argumentative is a paragraph explaining pro (agree) and

contra (disagree), often referred to as Argumentative,
which convinces the reader. Argumentative paragraphs
include, as the name suggests, controversial issues for the

public and real news in society.



CHAPTER Il
LITERATURE REVIEW
This chapter delves into theories and reviews that are
relevant to research. The purpose of these reviews is to provide
essential background information for the study. The literature
riviews include all sources relevant to the study.
A. Concept of Writing
1. Definition of Writing Ability
Writing is an activity to transmit information in a
piece of paper, note, or internet media through writing.
Writing is the most difficult skill to be learned. According
to Richards and Renandya (2005), the most difficult skill
for second language learners to acquire is writing. It's
challenging not just to come up with and organize
thoughts, but also to turn them into understandable
language.
According to Donough and Shaw (2007), they
claim that teachers should use communicative criteria,

product and process concepts, and the tasks of formal

13
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language practice to assess other skills. Many new
insights into the nature of language and learning have
emerged as a result of writing. It indicates that the teacher
must incorporate the concepts of product and process into
writing exercises when teaching writing skills. It may be
inferred that writing is a difficult language activity since
writing is more complicated than other language abilities.
The writer must include all relevant information and
properly state the premises and content so that a wide
audience may read and comprehend the message.Writing
competence is  thus  characterized in  this
process/cognitive-oriented perspective as the ability to
begin and develop ideas, and then apply revising and
editing procedures to bring them to maturity in a specific
context.
The Importance of Writing

As a result of cultural change generating
communicative needs that can not be easily fulfilled by

the spoken language, Hallidays suggest that writing has
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been involved in societies. With the introduction of
communities centered on agriculture rather than hunting
and collecting, he speculates there was a need for a
permanent record that could be resorted to again and over
again. This provided the impetus for the development of a
new type of language writing. In today's society, written
language serves a variety of purposes in daily life such as
(@) Primarly for action,(b) Primarily for information,(c)
Primariy for entertainment.
The Characteristics of Good Writing

According to Luhulima and Kusmita (1995)
explains that good writing is presenting and explaining the
idea for a specific audiences and specific purpose
characteristics of good writing, it must be significant, it
should tell the reader something that they want or need to
it. It must clear and to find out to understand the meaning:
it must be unified and well organized, it must be
economical, not long and wasting time when read; must

be equality develop, key points should be supported; it
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must be grammatical accepted, no mistakes in use or

mechanic.

According to Sundem (2007),there are six

characteristics of good writing as follows:

a.

Ideas; make up the content of the piece. The main
idea, or topic/storyline, is supported by vivid and
relevant accompanying details.

Word choice; that best word choice paints a picture
that can be interested in no way.

Sentence fluency; it creates musical text that years to
be read aloud.

Voice; the writing speaks directly to the intended
audience,creating a connection between reader and
author.

Organization: the piece is constructed in a way that
leads from an interestingopening to athought-
provoking  conclussions  without  unnecesarry

degression.
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f. Conventions:a  mastery of  grade—appropriate
grammar,  punctuation, speling, paragraphing,
capitalization include in the mechanics of language
falls into the category of conventions.

4. The Purposes of Writing
Writing is one of the most important English skills,
since writing has the function of transmitting the ideas of
writers that they can teach or assure the reader, educating
and persuading the audience to learn while reading.

According to Kneffel and Pandiana (2006) states that

writing is done in the course of everyday life to achieve

one or more broad goals.They are as following.
a. Toinform
The writer conveys information in a clear, accurate,
simple, and straightforward manner. This goal is
frequently found in reports (like in magazines and

newspapers, case studies and so on).
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b. To analyze or explain

The writer employs words to examine or explain the
data she or he has gathered. This is intended to reveal the

information's deeper meaning.

. To convince

The writers intention is for the reader to take action
after reading it. A newspaper, argumentative writings, and
critical reviews are all examples of this goal. For this
purpose, the writing is characterized as argumentative or

persuasive writing.

. To express

The writer employs language to describe his or her
feelings, but he or she does not expect the reader to do so.
This is a common goal in argumentative writing.

So, based on four items above, those can help us
want to know the way to do in writing that we can give an
idea in each paragraph writing: to inform, analyze or to
explain, to conceive, and to express that writing can be

suitable in the purpose of paragraph well.



19

5. Characteristics of writing

There are some features of fiction, from a reader's
viewpoint. Permanence is the first one. Obviously, the
writer abdicates a force, something that was written by the
author and transmitted to the intended audience. The work
is written on paper and so becomes a permanent work. As
a result, the teacher's role as a guide and facilitator in
assisting students in revising and refining their work
before to final submission will assist them in developing
confidence in their work. The second factor is the length
of time it takes to produce anything. Competent writing is
defined as the ability of a writer to become a good writer
over time by building an efficient approach for reaching
the desired result. The problem with lousy writing is that
many educational settings require students to write within
time constraints or for public exposure. The third factor is
the distance. A good writer can read their work from the
point of view of their intended audience.Writers must be

able to anticipate their audience's general knowledge,
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cultural and literary schemata, specialized subject matter
expertise, and, most importantly, how their language
choice will be interpreted. The fourth factor is complexity.
A writer must learn how to eliminate repetition, join
phrases, make allusions to other text parts, create syntactic
and lexical variety, and so much more. Last but not least,
there is vocabulary. Written language has a higher
demand than spoken language. for the use of with
vocabulary. Good writers will learn the richness of
English vocabulary to take advantage.
The Process of writing

There are about four steps to the process of writing.
Make ideas in the first phase, then sort them out in the
second. In the third phase, write a rough draft. In the last
stage, tidy up your incomplete version by making
adjustments and corrections.

The act of writing should never be done in advance. It
takes a process to make writing a lucrative skill. In this

method, essayists are utilized to write throughout the
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planning stages. The writing process refers to the steps an
author takes to create something (a written text) before the
final draft.
According to Hammer (2017), there are four steps in
the writing process:
a. Planning
As an essayist, you will gain from preparation. It
will give your project a form; it will divide it into
phases so that you don't feel like you're aiming for
some ridiculously far-off definite objective; and it will
allow you to track your progress. Organizing will also
assist your reader.
b. Drafting
The drafting stage is where you actually begin
writing. The most important thing is to get words down
on paper.
c. Editing (revising)
In the first draft, it is almost difficult to compose a

flawless paragraph. It's possible that the discourse
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marker is off or that the knowledge order is unclear.
Editing is the process of making changes and revisions
to the first manuscript.
d. Final version
They have delivered the last form of their
composition outcome to their instructor at this stage.
The final progress of the composition method has been

written.

B. Concept of Argumentative Text

1. Definition of Argumentative text

The act of introducing and elaborating an
argument is known as argumentation. Successful
argumentation leads the listener to think or act differently.
To do this, a writer must provide convincing arguments
and concrete evidence to back up their thesis (Tamil
University College). The evidence or the logical elements
are the telltale signals that a scientific text is an

argumentative one. In this situation, nominalization has a
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considerable impact on both the density of argumentative
language and the density of scientific writing.
The Nature of Argumentative Text

According to Langanand Nirwanto (2013, p. 97),
argumentative writing entails a writer attempting to
support a contested assertion in order to support an
opposing viewpoint. Nirwanto (2013) argues that it is
necessary to consider two items in order to persuade
readers that the opinion of the writer is the most valid:
counter-argument and refutation.The counter argument is
an alternative point of view and a reaction to the counter
argument that disproves it is a refutation. The thesis' claim
Is refuted by the counterargument. Rebuttal is sometimes
necessary. The thesis point is clarified, supported, or
demonstrated in the body paragraphs. The last paragraph
may include a summary, a repeat of the thesis, or a
closing observation.

A rhetorical or dialectical argument that explains

the cause-and-effect relationship generated in an event or
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theory is what Crystal and Davy (2001) classified as an
argumentative text, which is a sort of communication that
concerns with its presentation and assessment. As a result,
the purpose of arguing texts is to convince the reader of
the truth of the theses that the reasoning is attempting to
support, in order to achieve some efficacy in the
argumentative discourse.

Argumentative texts may also vary depending on
the audience they are intended for, such as a general
audience (appealing to common sense and shared views,
values, and regions) or a committed society (where the
basis for agreement is more specific). With this audience
in mind, the argumentative dispute may be presented as,
among other things, a conversation, an interview, a
speech, an article, an opinion letter, a letter, or a book on
literacy critique.

Component of Arguments
Toulmin (1958) mentioned six components of

arguments:
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Data, the backing for the claim.

Warrant, the relation between the argument and the
reasons

Backing, support for the warrant.

Modality, the degree to which the statement is
undoubtedly employed.

The rebuttal, exceptions to the initial claim

Types of Argumentative Text

There are two main forms of argumentative text,

according to Santiago (2015), which are subjective and

objective argumentation.

a. Subjective argumentation

Subjective argumentation displays the author's,
speaker's, or encoder's goal to communicate those ideas
or just to provoke the listener. This style of
argumentation is particularly frequent due to the use of
dialectics. Therefore, speeches, discussions, interviews,

casual talks, radio and TV coverage will contain oral
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discourse, while the letter will contain written
discourse.
Obijective argumentation

The cognitive approach of officially examining
a particular issue is connected with the analytical type,
which is also known as the scientific type. Reasoning
that is founded on facts and adheres to established laws
is referred to as scientific argumentation. The
information must be supported by bibliographical
citations, examples drawn from the author's own life,
and analogy—that is, by drawing parallels and
parallelisms with other concepts or instances that
indicate the implications of connected claims.

In general, scientific argumentation involves a
combination of several text genres, including
expository, explanatory, and argumentative series, as
well as scientific discourse. Scientific claims thus
typically tend to open a given problem to explanations,

concepts, definitions or interpretations.



5.

a)

b)

27

Structural Elements of Argumentative Text
The argumentation test has two fundamental parts:

the premise (the idea or hypothesis that the author delivers
in a true, succinct, and straightforward manner as a
universal truth) and the body (which forms the rest of the
text with a sequence of arguments which aim to validate
the previous step). The steps from the argumentation text
are listed below in succession.

There are two methods to define the introduction.

Initially, as a hypothesis that is, rather than as the whole

truth, as a conundrum to be resolved. And a provocative

and humorous introduction to the topic using instances

or references draws the reader in.

Explanation of the issue.The author can influence the

reader's opinions by making an effective discourse while

introducing the various ways by explaining the subject

under discussion at the start of the body's development

(historically, nowadays)
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c)

d)

f)

Outline of the argument presents the argument's difficult
points, which must be presented in a brief, ordered, and
cohesive manner in order to illustrate the relationship
between the various arguments.

Presenting proof, it is crucial to the essay's major thesis
since it is supported by quotes from literary authorities
on the subject, bibliographic citations, and language
devices (exclamations such "as a matter of fact” and
"what is more").

Refutation might reveal the primary objectionable
concepts or opposing viewpoints to our main point,
pigueing the reader's curiosity.

Conclude, end with a good synthesis of the opposing
arguments, both positive and negative, that reflects the
author's perspective on the subject. This summary might
be offered in two ways: as a universal fact or as a new

perspective on the topic at hand.
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C. Concept Flipped Classroom Model

1.

Definition of Flipped Classroom Model

When Jon and Aron (2016) used video tasks to
increase supervision in their scientific study halls, the
flipped classroom, also known as reversed study hall,
gained popularity. They filmed class addresses and made
them available online so that understudies could view
and analyze the show's content more effectively. Critical
results were obtained using this method, prompting them
to employ it before classes as well (Bergmann & Sams,
2001). The active learning philosophies  of
constructivism, Kolb's  experiential learning, and
Vygotsky's zone of proximal development are all used in
Flipped classrooms as instructional strategies and
pedagogies. This style of learning involves a
pedagogical approach that flips the standard lecture
given by the teacher and the homework assigned

students to take home.
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Due to the limited amount of time available for
learning in school, the instructor might prepare
curriculum in the form of movies. Since children now
study at home as well as at school, modern technology
breakthroughs have an influence on the advancement of
education. Additionally, if students are unable to engage
in the class discussion due to time constraints, the
video's content can be replayed; flipped learning
encourages students to be more active.

In order to create a more flexible learning
environment, active and meaningful classroom learning
cultures, the use of purposeful material inside and
outside of the classroom, and the role of professional
educators serving as facilitators to enhance student
learning, Bregmennand Sams shows how flipping the
classroom is a pedagogical method. Table 2.1 lists some
of the differences between traditional learning and

flipping the classroom.



31

Bergman and Sams argue that flipped classroom
(2016) is direct instructor engagement (flipped class) is
delivered at home via videos created by teachers, and
what was formerly done as homework is now done in the
classroom. This is the most basic of the flip classes, with
the lecturer delivering the time and place and assigning
homework. There is meaning in this simple flip that has
assisted many teachers in transforming their classrooms
into centres of learning and connection.

Students receive assistance on tough subjects in the
flipped classroom, which is one of the obstacles in a
traditional classroom when lectures are presented.
Students are frequently sent home without assistance to
put what they have learned into practice. Students at home
can often get lost and the homework assigned to them will
not be done. Students have a range of choices at this
stage.For an assigment that they are not prepared to do,
they will spend hours wrestling, give up, call a friend, ask

the instructor the next day. In a flipped classroom,
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homework is simply watching a movie at home, and when
students struggle with what was previously sent home as
homework, the teacher is present to help because this
higher-order thinking is done in class.

Direct communication between educators and
students is captivating. Direct communication can
occasionally merely involve the instructor standing in
front of the class and delivering the lesson plan. When
done effectively, this may be a fascinating discussion, but
all too frequently, it is just the instructor talking or
making a presentation as the students all carefully take
notes. Moving direct contact outside of the classroom
gives teachers more opportunity to speak with students
individually or in small groups in the hopes that this
would result in deeper relationships.

The instructor will help one student dive deeper into
a topic while giving another the tools they need to
succeed. This creates a learning atmosphere. The flipped

classroom concept includes the teacher engaging with
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each student. In this field, learning is the goal rather than
teaching. In order to keep pupils from falling behind when
the instructor is away, it is advantageous to produce
materials or videos for classes. If you don't totally flip
your classroom, you may still use the time you are not in
the classroom by producing materials or little films for
when you are gone.

The atmosphere in the flipped classroom changes
when the teacher is moved away from the front of the
classroom. When the attention is shifted away from the
teacher and onto the individual learner, the teacher gains a
greater understanding of her students, both cognitively
and personally. The role of the teacher in a flipped
classroom is that of a facilitator who creates content and
then distributes it to students, who then learn at home.
Furthermore, The teacher served as a guidance in learning

and comprehending the material.



2. Steps of Plipped Classroom

In this research, the researcher use traditional

flipped and steps are as follows; (steele,2013)

a. Before class, students are expected to
independently review the subject for the next
meeting at home by watching the teacher's
own instructional video or videos that other
people have uploaded.

b. In classroom learning, students are divided
into several groups.

c. The role of the teacher during the learning
activities are; facilitate discussion. Besides, the
teacher to will preparre several questions from
the material.

d. The teacher gives a quiz or test so that student
are aware that the activities they do are not just
games, but is a learning process, and the
teacher acts as aas who not confidentsons

instead of asking the teacher.
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3. Types of Flipped Classroom
The flipped classroom paradigm, according to
Utami (2017), includes various varieties;
a. Traditional Flipped
The simplest flipped classroom learning
paradigm is traditional flipped. The first stage in
learning is for students to watch instructional
videos at home before engaging in activities and
group projects in class. At the conclusion of the
lecture, tests are given either alone or in pairs.
b. Mastery Flipped
Traditional flipped has evolved into mastery
flipped. The learning states are virtually identical
to traditional flipped learning, with the exception
that at the start of each class, the students are
given a review of the information from the

previous meeting.
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C.

a.

Peer Instruction Flipped

Flipped peer instruction is a type of learning
where students watch videos to master the
fundamentals before the class even begins. When
in class, students respond to a variety of questions
on their own and have the chance to debate one
another on the issues raised in order to persuade a
buddy to respond. An individual comprehension
exam is provided following each class.
Problem Based Learning Flipped

Flipped learning is a type of problem-based
learning where students are provided videos with
solutions to issues that will come up in class. In
this technique, teachers assist students as they
work. Students do experiments and assessments in

the classroom.

4. The benefits of flipped classroom model

Students passive turn to active.
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b. Produce more ideas for ideas for student in
writing.

c. Helping teachers convey material to be more fun.

d. Build other ideas or get connection from the

previous ideas.

5. The Procedure Implementation of Flipped

Classroom model

Basically the concept of the Flipped Classroom
Model is a learning activity that usually completed in
class can now be completed at home, and activities
Learning that used to be done at home can now be
completed class (Bergmann & Sams, 2012). Learners
read the material, watch videos learning before they
come to class and they start to contract, exchange
knowledge, solve problems, with the help of students
others as well as educators, train students to develop
fluency procedural if needed, inspire and help them
with projects challenging by providing greater

learning control. There are four aspects that must be
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met by educators when implementing flipped study in
class;
a. Flexible Exvirionment

1) Planning time and suitable study room student
needs.

2) Observing and supervising participants learn to
make proper assessment.

3) Provide variety way for students to learn and
master content

b. Learning Culture

1) provide opportunities for students to carry out
independent learning activities.

2) Breaking down the content/material into several
stages so that it is easily understood by all
students in different ways.

c. Intentional Content

1) Prioritizing the concepts used in direct

instruction so that students can understand them

in their own way.
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2) Develop content that suits the needs of students.

3) Provide a variety of content to be easily
accessible and relevant for all learners.

d. Profesional Education

1) Guiding all students both individually and in
groups and providing feedback.

2) Conduct  formative  assessments  during
classroom learning, through observations to
inform subsequent instruction.

3) Collaborate and reflect with other educator.

Figuran 2.1

Flipped Classroom Instructional Model

Out-of-class learning component In-class learning component
Exploration Engagement

)

=
( X 5 Elaboration
A

Explanation Evaluation \/
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Components that were previously presented in
class, such as lectures delivered out of class learning
component: 1) Evaluation (teacher check onlie quiztes
respons and provides feed back on students forum
post). 2) Engagement (Teacher recalls prequisite
knowledge required for learning). 3) Exploration
(students explore premary scorces or online
resources). 4) Explanation ( teacher introduee the
learning materials through video). In class learning
component : 1) Engagement (Teacher recalls
prequisite  knowledge required for learning). 2)
Elaboration  (students work writing task or
assignments and students offercritiques abd elaborate
argument). 3) Evaluation (teacher check onlie quiztes
respons and provides feed back on students forum

post).

D. Some Related Previous Studies

The first previous studies from Burak Aycicek (2017),

English Department of Educational Sciences Mersin
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university of Turkey. This research was a secondary school
in the city of Hatay (2016-2017). The Effect of Flipped
Classroom Model on Students' Classroom Engagement in
English Teaching is the title of the study. In the examination
of the quantitative data for her study, the Mann Whitney U
Test and Wilcoxon Sign Test were utilized. As a result, a
control group was included in a pretest/posttest quasi-
experimental design. While the control group was instructed
using the present curriculum, the experimental group was
given instruction utilizing a flipped classroom method. Pre-
test and post-test scores for the experimental group are
substantially different from those of the control group, while
the control group's pre-test and post-test scores do not differ
significantly.

Second previous studies from Anugrah (2020),
Education Department Technology University of Jakarta.
This research is a qualitative descriptive method. The subtitle
of the article is How Flipped Classroom Helps Learning in

the Covid-19 Era. At the previous related study, data were
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gathered from all students who took e-Learning Design
courses at the Master of Educational Technology,
Postgraduate Program, Universitas Negeri Jakarta using
observation, interviews, and questionnaires. Due to the use of
flipped classrooms, students and instructors in the E-
Learning Design course were able to learn during the Covid-
19 epidemic. This satisfied AECT's 10 online learning
requirements and was enjoyable for both students and
lecturers. Additionally, research shows that using technology
need not be pricey.

Third, Huzaima Mas’'ud (2018) in Education
Department Informatics and Electronics University of
Yogyakarta. The research wusing a quasi-experimental
research. This article is titled Using Moodle to Implement a
Flipped Classroom Learning Model to Improve Students'
Higher Order Thinking Skills. The distinctions between
statistics and inferential statistics are used to assess her

findings. As a result, learning results utilizing experimental
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class groups are different from learning outcomes using
simulation and digital communication subjects.

Fourth, Rizal Fahmi (2020) entitled English Education
Department Faculty of the Teacher Training and Education
University of Galuh Ciamis. This research is a qualitative
research. The title is The Use of Flipped Classroom Model in
Reading Comprehension of twenty three students from the
tenth grade (X AK-1) Cilacap. The researcher used the
triangulation technique, which entails analyzing data from
numerous sources to obtain more credible results. As a result
of the flipped classroom concept, students were able to see
how the teacher applied four basic stages in teaching reading
narrative text.

The flipped classroom: An overview of its influence on
economics learning is the title of the fifth Selvita Eka Eviana
Purba (2021) by the Department of Teacher Training and
Education University of Sebelas Maret Surakarta. This study

approach is a literature analysis. The findings of this research
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have the potential to improve learning outcomes by fostering
independent and active learning in students.

They are many differences between their researchers
with this research. They are: (1) They used research in a
secondary school in the city of Hatay. Used only one class
the experimental group and control group (2) The researcher
used qualitative descriptive methods in my research used
quasi experimental research. (3) The used one class
experimental class groups, in my research used one class
experimental and one class control class. (4) This research
used qualitative research of Reading Comprehension, in my
research is writing Argumentative text (5) The used of
literature analyses, in my research used quasi experimental
class in SMAN 9 Seluma.
Hypothesis

In relation to the study, the writer formulates the
following hypotheses:
Ha: alternative hypotheses

Ho: null hypotheses
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Ha: The students who are taught utilizing flipped classroom
approaches and those who are not write argumentative
texts quite differently.

Ho: In producing argumentative texts, students who are
taught utilizing flipped classroom approaches and those

who are not do not vary significantly from one another.



CHAPTER Il
RESEARCH METHOD
This Chapter Discusses Research Method. Research
Design, Population and Sample, Research Instruments, The
Procedure of Collecting Data, Validity of The Test Anf Reability,
Technique of Analysis Data.
A. Research Design
The research was conducted using an experimental
methodology. The description and analysis of what might be
or happened under strictly controlled circumstances is the
best definition for experimental investigation. If two
conditions that were otherwise equal differ in one way or
another due to the addition or subtraction of one variable,
then the difference or effect
A quasi-experimental design was adopted in this study.
Although there was a control group in this design, it was
unabled to adequately control the external variables that
influenced the experiment's outcome. The researcher was

used in a quasi-experimental setting. In the control group,

46
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traditional/conventional teaching methods was used, while in
experimental class was used the flipped classroom model.
Assignments, but not random assignment of participants to
groups, they were included in the quasi-experimental
category. This is due to the fact that the experimental group
cannot be created intentionally. For example, when
researching a new program, it may be necessary to used
existing tenth grade pupils and divide them into two groups,
one experimental and one control. In other words, it can be
stated that when it is not possible or practical to control all of
the relevant aspects, a quasi-experimental study design must
be used.

Non-equivalent control groups design was the name of
the study. In this investigation, samples from the control and
experimental classes were chosen at random. The
experimental study selected to ascertain how the flipped
classroom approach affected the tenth-grade students of
SMAN 9 Seluma's capacity to write an argumentative essay

in the academic year 2020-2021.
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01X 02

03 04
Where :
0O1 : Pre-test experimental class
02 : Post-test experimental class
03 : Pre-test control class
04 : Post-test control class

X : Treatment in the experimental class

The study's sample group consisted of two classes:
an experimental class and a control class. For
experimental courses, the researcher employed the flipped
classroom paradigm, whereas in control classes, only
explanation materials were given to the students.

B. Population and sample
1. Population

The population is given an object or subject to
investigate, and the researcher defines certain qualities
and traits before drawing results. It meant that all of the

students enrolled in a school would make up the study's
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population, and all of the students in SMAN 9 Seluma's

tenth grade would make up the study's populations. It

signifies that the population was made up of all the people

who live in a given area. The participants in this study

were 58 tenth-grade students. X Mipa and X ips were two

of the classes available.

Table 3.1 Distribution of Population

No Class Female Male Total
1 X MIPA 19 10 29
2 X IPS 20 9 29
Total 39 19 58
Source : SMAN 9 Seluma (2021/2022)
Sample

The size and characteristics of the population were

reflected in the sample. Researchers would not be able to

investigate every member of the population if it were

extremely large. For instance, the researcher employs
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population samples, which must be accurately
representative, due to a lack of time and effort.

Systematic non-random sampling was used in this
investigation.  Systematic  sampling, according to
Sugiyono (2014), is a method for choosing samples based
on the members of a population in order by giving a serial
number. A sample used students at the same grade level
(50 percent of the population).

29 students from class X Mipa and 29 students
from class X Ips each received a pretest and a posttest
from the researcher, who utilized two classes as the
sample. 29 students were divided into the experimental
group and 29 students were placed in the control group.
The experimental group received instruction in a flipped

classroom, while the control group did not.



51

Table 3.2

The Sample of Research

No | Population Group Number of the | Male | Femal
Population e

1. X MIPA | Experimental 29 10 19

2. X IPS Control 29 9 20

C. Data Collecting Technique

When the test generally prepared, administered, and

stored by the Researcher. The researcher outlined the test's
accomplishments in full below in straightforward language:

1. Pre-test

This test can be called a pre-test before research
treatment. This Pre-test aimed to determine students
mastery and students ability in writing argumentative
text. This test was given to the experimental and control
class. In the process of testing students write
argumentative  text topics, researcher provide two

different themes and students choosed one of these
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themes. The results of this test were evaluations before
using flipped classroom model in writing argumentative
text that was applied in class.
Treatment

In this case, the researcher done the research when
the results of writing argumentative text students using
flipped classroom model have changed with the data
already saturated and the results of students writing
abilities only stop there.
Post-test

A post-test was given to pupils following various
treatments (X Ips was a control group that does not use
the flipped classroom model and X Mipa uses the flipped
classroom model). The researcher wants to know how the
flipped classroom paradigm affects students' capacity to
write argumentative writings based on the results of this
exam. When the assessment findings were compared to

the pre-test, the researcher could see how much of an
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impact employing the flipped classroom paradigm had on
the students’ ability to write persuasive texts.
D. Research Intrument
The researcher used a writing test as the tool for
gathering the data. Two different types of equipment were
employed in this investigation: one for the experimental class
and one for the control class. to gauge the pupils' writing
prowess and require them to turn in an argumentative essay
The usage of pre- and post-tests follows. Before starting the
treatment, the pre-test was used to gauge students' skills, and
the post-test was used to gauge the impact of the Flipped
Classroom model in the experimental class.
1. Writing test
According to Brown (1879), tests are comprised of
a number of techniques, processes, or other items that
must be performed by the test-takers. It gauges someone's
aptitude, expertise, or performance. The test was a method
or instrument performed in accordance  with

predetermined guidelines and with the goal of locating or
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measuring anything that fell within the scope. Writing
assessments were utilized to assess how the flipped
classroom approach had affected the students' writing
skills following the intervention. To produce effective
findings, the researcher assigns students to compose
argumentative texts. According to the researcher, creating
argumentative prose was the subject of both the pre-test
and the post-test. Through two types of tests namely pre-
test and post-test by testing the same content, for example
they came from the same group test, this aimed to be able
to see the difference between the control class without
treatment by using flipped classroom model and the
experimental class using the flipped classroom model.
Then the researcher assessed students argumentative text
writing.

The researcher provided the students several
questions to gauge their argumentative writing abilities.
For instance: Choose a few of the following books, and

then write a tale about them:
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a. The influence of online games on students’
achievement.
b. Causes of student dropping out of school during the
covid 19 pandemic.
Documentation

According to Hopkins (2008), documents relating
to curriculum or other educational concerns illuminate
rational and purpose in unique ways. The usage of such
materials can provide context and understanding of topics
that would otherwise be unavailable. Notes, book
transcripts, newspapers, magazines, meetings, summaries,
agendas, and other documentary data types. This method
used to determine the health of students and teachers, as
well as the structure of the school's organization, profile,

and location.

E. Validity and Reliability Test

When a researcher conducts a study, a validity and

reliability test was required. In this researcher, the interrater

helped the researcher to asses students’ writing. She was an
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english teacher who has experience in teaching, checking and
giving grades in english lessons at SMAN 9 Seluma. The
goal of a validity and reliability test was to determine the
precision with which a test instrument can be used to
measure a research variable. Even though they appear to
have independent notions, validity and dependability were
fundamentally linked. The following figure 3.1 depicts the
link between validity and reliability:
Figure 3.1

The relationship between validity and reliability

Reliahle Valid Neither Reliable Both Reliable
Not Valid Not Reliahle Nor Valid And Valid

Anastasi and Urbina (1997) defined validity as a
measurement of how effectively a measuring instrument
performs its function by assessing whether it measures the
behavior or quality that it is intended to measure. Prior to

being made available to the respondents, the validity and
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reliability of the instrument were assessed by having a
validator use it. The researcher requested the test instrument's
evaluation from a separate school's English teacher as a
validator. Three criteria—face validity, content validity, and
concept validity—were used by the validator to allocate
instrument sheets. To assess if the test has excellent validity
or not, the researcher looked at it from the angles of face
validity, content validity, and construct validity.
Technique for Analyzing Data

When analyzing quantitative data, the researcher
employed statistical analysis of the T-test to determine the
study result. The purpose of the data analysis was to identify
differences between tenth grade students at SMAN 9 Seluma
in the academic year 2021-2022 who received writing
instruction utilizing the Flipped Classroom Model and those
who did not. The researcher takes numerous actions to

analyze the test's findings:
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a. Normality Test
The normality test was used to determine whether
or not the data was normal. It was determined whether or
not both classes have a normal data distribution. The
Kolmogorov-Smirnov Test in SPSS 25 used to examine
the normalcy test.
b. Homogenety Test
Homogenety tests were used to determine whether
the experiment class and control class that were chosen
came from a population with similar variants or not. It
was also assumed that the research sample originated from
the same situation or was homogeneous. To put it another
way, the homogeneity test compares variance in a
collection of three or more categories of data, and its
categories might be compared fairly if they were
homogeneous. The homogeneity test analyzed with SPSS

25 of Levene Statistic Test.
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c. T-test

The average test used to see if the experiment and
control classes, which have been deciding, have different
averages. The T-test used to compare two classes' mean
scores. Finding the T-count was the first step in utilizing
the T-test to examine the data. After determining T-count,
T-count will be compared to the T-table using the testing
criteria for accepting and rejecting hypotheses as shown
below: if T-count T-table, Ho was rejected and Ha was
accepted. If T-count T-table was true, Ho accepted while

Ha rejected.

G. Research Procedures in Flipped Classroom Model

The researcher taught writing by using Flipped
Classroom Model experimental class using the type tools of
videos, where each meeting allocation will 2x45 minutes.
This kind of teaching done fifth meetings. The stages as

follow:
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1. Pre-test
First, both the experimental and control groups of
students received a pre-test before to beginning the
therapy utilizing the flipped classroom model. The pre-
test was designed to determine the students' proficiency
with narrative text composition. The researcher provided
several titles, and the student then selected one of them.
The titles' topics were : 1) Corona virus (covid-19) on
education in Indonesia, 2) The influence of drugs on the
development of nation generation, 3) The use of gadgets
in high school student learniing, 4) The dangers of
smoking to health and, 5) The rise of tiktok in Indonesia.
The researcher selected this subject because they felt it
would be simple for them to produce an argumentative
paper. In addition, they could easily acquire as many
thoughts on the subject because it was known to them.
2. Treatment
The researcher administered the therapies for three

meetings to the control and experimental classes
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following the pre-test. The experimental group received

different treatments than the control group, but both

groups received the same amount of time and the same

topics. The experimental group also used the flipped

classroom paradigm.

a. Treatments for control group ( without Flipped
classroom model)

The researcher administered the medication to the
control group but did not use the flipped classroom
model. The processes that the SMAN 9 Seluma. The
teacher typically takes while instructing in the
classroom were used by the researcher to teach
conventional therapy to this group:

1) The researcher gave the students an explanation of
some of the text's argumentation arguments before
asking them to compose a paragraph.

2) The researcher gave a topic about argumentative

texts that were currently booming.
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3) The students were directed by the researcher to
create an argumentative document based on the
subject matter.

4) The researcher’s analysis of the students’ writing

assignment came last.

b. Treatment for Experimental Grop (by using Flipped
classroom model)

In this group, the researcher used the flipped
classroom concept to conduct research utilizing
XMIPA. The experimental group received the
following treatments in particular. After then, the
following happened:

1) Treatment 1

Topic: make a texs argumentative ( the influence

of online games on student achievement)

a) The researcher describes the flipped classroom
paradigm.

b) The researcher facilitates a group chat with

students using videos.



63

c) The researcher inquired about sources that had
provided
2) Treatment |1
Topic : (causes of student dropping out of school
during the covid 19 pandemic)
The steps were:

a) Similar to treatment I, the researcher reviewed
the content in treatment I1.

b) The researcher posed a question and the group
discussed the challenging section of the video
lesson.

c¢) The students created an argumentative document
based on some of the titles that the researcher had
provided.

3) Treatment 111

a) In the second treatment , the researcher engaged

students in conversation about the texts they had

been assigned as part of a study group.
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b) Instructions for writing argumentative texts,
along with an example of one.

c) After describing and supplying examples of
disputed material in the control class, the
researcher leads a discussion.

4) Treatment VI

a) The researcher remembered that the students had
understood the flipped classroom paradigm during
the last session.

b) The researcher came at the same conclusions
concerning the argumentative text and flipped
classroom materials.

c¢) Following that, the researcher gave them a writing
exam that was similar to the things they completed
throughout the treatment beforehand.

Assessment of Writing Test
Writing assessment, according to O'Malley and Pierce
(1996), should assess more than simply mechanics and

grammar, and should capture some of the processes and
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complexity involved in writing so that the teacher can
determine which areas of the writing process kids are
struggling with. The following formula was used to get the
final score of the assessment writing test.

Formula: C+O+G+V+M x 100 = score

100
Total scores = 100, with a minimum of 34 and a maximum of
100.
The test results were categorized as extremely good, very
good, good, fair, low, and extremely low. Then there was the

grading system:classification:
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Table 3.4

Score Interpretation

Categories Score
Excellent 80-100
Good 70-79
Average 60-69
Poor 40-59
Very Poor 0-39

(Nurgianto in EenKuswara, 2014)

There were various components of writing that needed
to be assessed, such as content, organization, grammar,
vocabulary, and mechanics. The following table 3.5 provides

further information.
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Table 3.5

Rubric on Assessing Students Writing

Aspect Score Performance Weighting
Content 30% 4 The theme is comprehensive and well- 3x
-Topic defined, and the details are relevant to it.

-Details 3 The concept is thorough and clear, but the
specifics are only loosely related to it.

2 The concept is comprehensive and clear, but
the specifics are unrelated to it.

1 The theme is unclear, and the details are
irrelevant to it.

Organization 20% 4 The identification is complete, and the 2X
-ldentification descriptions are structured in a logical
-Description manner.

3 The identification is nearly complete, and the
descriptions are almost all connected.

2 The identification is incomplete, and the
descriptions are disjointed and lacking in
connectives..

1 The identification is incomplete, and the
details are ordered using connectives
incorrectly.

Grammar 4 There are very few grammatical or 2X
20% agreement errors.
-Use present tense 3 There are a few grammar and agreement

-Agreement

errors, but they have no bearing on the

message.
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There are numerous grammatical and

agreement errors.

Frequently  occurring grammatical or

agreement errors.

Vocabulary Words and word forms are well-chosen. 1.5x
15% Few vocabularies are misused, word forms
are  misunderstood, and they are
unintelligible.
There is a limited range of words and word
forms that are confusing.
Unintelligible due to a lack of vocabulary
and word formations.
Mechanics It employs proper capitalization, 1.5x
15% punctuation, and spelling
-Spelling There are some spelling, punctuation, and

-Punctuation

-Capitalization

capitalization problems.

It contains numerous spelling, punctuation,

and capitalization errors.

It is dominated by grammatical, punctuation,

and capitalization errors.

Source adapted from Brown (2007)




CHAPTER IV

RESULTS AND DISCUSSION

This chapter cover about result of analyzing the data and
would be in detail in the discussion.
A. Result
1. The Distribution of Pre Test and Post Test Scores The
Control Class
The information was gathered by a test that used the
same instrument for the experimental and control classes'
pre- and post-tests. Only the experimental class (X MIPA)
received therapy, whereas the control class (X IPS)

received it by traditional methods.

70
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Table 4.1
The Distribution of Students’ Pre-Test and Post-Test

Score of the Control Group

Score Category Pre-test Post-test
interval Frequency | Persentase | Frequency | Persentase
(students) (%) (students) (%)

80-100 | Excellent 0 0% 0 0%
70-79 Good 2 6% 6 20%
60-69 Average 7 24% i 24%
40-59 Poor 14 48% 14 48%

0-39 Very poor 6 20% 2 6%

Based on the table 4.1, the pre-test in the control
group, there was no students in excellent, good category 2
(6%) , 7 (24%) students were average category, 14 (48%)
students were poor category, and 6 (20%) were very poor
category. While, in post-test, there was no students in
excellent category, 6 (20%) students were in good
category, 7 (24%) students were in average category, 14
(48%) students were in poor category, and 2 (6%) students

were very poor category.
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Figure 4.1
The diagram of Frequency Distribution of Students’ Pre- test
Score of the Control Class
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Figure 4.2

The diagram of Frequency Distribution of Students’ Post-test

Score of the Control Class
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Based on the histogram of frequency distribution
above, it showed that was no difference score in pre-test
and post-test. Only a few students reached a good
category even some students have decreased score. This
condition happened because in control class only used
conventional method not give the treatment Flipped
Classroom Model. It means, the treatment Flipped
Classroom Model give significant effect on students
writing ability in argumentative text of experimental class

rather than control class who does not give the treatment.

. The Distribution of Pre Test and Post Test Scores The

Experimental Class

After providing the experimental class of students
with the therapy, the pre-test and post-test results were
examined. It was presented all of students’ scores with
different categories, the lowest score, highest score, range,
mean, median, mode, and standard deviation. The data

presented with table and histogram to make the
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summarized by analyzing the data. The following table

below showed the scores of pre-test and post-test students.

Table 4.2

The Distribution of Students’ Pre-Test and Post-Test Score of

the Experimental Class

Score Category Pre-test Post-test

Interval Frequency | Percentase | Frequency | Persentage
(students) | (%) (students) | (%)

80-100 Excellent 1 3% 10 34%

70-79 Good 4 13% 10 34%

60-69 Average 7 24% 6 20%

40-59 Poor 12 41% 3 10%

0-39 Very Poor 5 17% 0 0%

Based on the table 4.3, the pre-test in experimental

class there was 1 (3%) students in excellent and 4 (13%)

good catagory,7 (24%)

students

in aventage

category, 12 (41%) students were in poor category, and 5

(17%) students werein very poor category. While in post-

test there was 10(34%) students were in Excellent
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category,10 (34%) students were in good category,
16(44,5%) students were in aventage category, 3(10%)
students were in poor category, and 0(0%) students were
in very poor category.
Figure 4.3
The diagram of Frequency Distribution of Students’ Pre-

test Score of the Experimental Class
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Figure 4.4

The diagram of Frequency Distribution of Students’ Post-test

Score of the Experimental Class
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The students' post-test score was greater than their
pre-test score, as seen by the histogram above. Prior to
and following the application of the therapy to the
experimental class, the significant increased. It follows
that using the Flipped Classroom Model can have a
considerable impact on students' ability to write in an

argumentative text at SMAN 09 Seluma.
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3. Normality Testing
Normality testing used before t-test formula with
aimed was to know if the data normal or not. The data
tested by using Kolomogorov-smirnov to both of group
namely experimental and control group. The used of
Kolmogorov-smirnov if the number of sample exceeds 30
(>30) and Shapiro-Wilk used when the sample less than
30 (<30). In this research, the researcher was used
Kolmogorov-Smirnov because the total number of

students 58 sample.

Table 4.3
Normality Test

Tests of Normality

Kolmogorov-Smirnov® Shapiro-Wilk
Sig
Kelas Statistic Df Sig. | Statistic  df
Hasil belajar Pre-test , 130 29 ,200 ,936 29 ,08
Siswa Eksperimen 1
Post-test ,187 29 ,011 ,947 29 14
Eksperimen 9
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Pre-test Control 115 29,2007 941 29 ,10
4
Post-test Control 106 29 2007 955 29 25
3

*. This is a lower bound of the true significance.

a. Lilliefors Significance Correction

Based on the table presented above, the test of
normality used  Kolmogorov-Smirnov  both  of
experimental and control class. To see if the the data was
normal distribution or not indicated by column (sig.). If
the significance value (sig.) exceed 0,05 (>0,05) it means
the data have normal distribution. If the significance value
(sig.) less than 0,05 (<0,05) it means the data have not
normal distribution. It can be seen in the Kolmogorov-
Smirnov column, it was showed the pre-test experiment
have significance value (sig.) = ,200 highest than 0,05
(,200 > 0,05) and Shapiro-Wilk column showed the
significance value (sig.) = ,081 was highest than 0,05

(,081 > 0,05). In the post-test experiment have
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significance value (sig.) = ,011 highest than 0,05 (,011 >
0,05) and Shapiro Wilk column significance value (sig.) =
,149 highest than 0,05 (,149 > 0,05). Meanwhile, the
result of normality tests in Kolmogorov-Smirnov column
in the pre-test of control class have significance value
(sig.) = ,200 highest than 0,05 (,200 > 0,05) and Shapiro-
Wilk significance value (sig.) = ,104 highest than 0,05
(,104 > 0,05). In the post-test control, significance value
(sig.) =,200 highest than 0,05 (,200 > 0,05) and Shapiro-
Wilk significance value (sig.) = ,253 highest than 0,05
(,253 > 0,05). So the data were normally distributed. The

histogram showed in the following below.
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Figure 4.5

The Histogram of Normality Test

Histogram

Dependent Variable: Kelas

Mean = -1 98E-16
20 Std. Dev. = 0,998
N=116

Frequency

-2 -1 0 1 2

Regression Standardized Residual

. Homogenity Testing of Variances

Testing the homogeneity aimed to ensured if the
data population to be measured does come from a
homogeneous population. It means, the data should valid
before t-test. The Levene Statistic of IBM SPSS 25

version was used to know if the data homogeneous or not.
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The table below showed the result of homogeneity test of

students’ pre-test and post-test score.

a. The Homogenity Test of Pre-test Score

Table 4.4

Homogeneity Test of VVariances

Test of Homogeneity of Variances

Levene
Statistic dfl df2 Sig.
Pre-test Based on Mean ,643 1 56 426
Score
Based on Median ,570 1 56 ,453
Based on Median and with ,570 1 52,307 ,454
adjusted df
Based on trimmed mean ,668 1 56 417

The data calculated by using Levene Statistic of
IBM SPSS 25 version. The data can be said
homogeneous if the significance value in column (sig.)
o = > 0,05. The table above showed, there were 4
categories as basic to draw the conclusions. First, based

of mean, it was showed if in the significnace value
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(sig.) a = ,426 highest than 0,05 (,426 > 0,05). Then,
based on median showed the significance value (sig.) a
= ,453 > 0,05. Next, based on median and with
adjusted df showed significance value (sig.) a = ,454 >
0,05. The last, based on trimmed mean showed
significance value (sig.) = o ,417 > 0,05. Therefore, it
may be said that the pre-test data was homogenous
since both groups' pre-test scores had homogeneous
variances (homogeneous).
. The Homogenity Test of Post-test Score

The following table below was the result of
homogeneity test of variances of post-test score used

Levene Statistic.
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Table 4.5

Homogenity Test of Variances

Test of Homogenity of Variances

Levene
Statistic dfl df2 Sig.
Post-test Score Based on Mean 476 1 44 ,494
Based on Median ,375 1 44 ,543
Based on Median and ,375 1 43,835 ,543
with adjusted df
Based on trimmed mean ,497 1 44 ,484

Based on the table above, it was showed if the
data was homogeneous because in significance value
(sig. ) a exceeds 0,05. It can be seen, there were 4
categories as basic to draw the conclusions. First, based
of mean, it was showed if in the significnace value
(sig.) a = ,494 highest than 0,05 (,494 > 0,05). Then,
based on median showed the significance value (sig.) a
= ,543 > 0,05. Next, based on median and with
adjusted df showed significance value (sig.) o = ,543 >

0,05. The last, based on trimmed mean showed
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significance value (sig.) = a ,484 > 0,05. Therefore, it
may be said that the pre-test data was homogenous
since both groups' pre-test scores had homogeneous

variances (homogeneous).

5. T-test

The T-test is a statistical technique for comparing
the means of two groups of data. It sought to compare the
various means between the two groups. Due to the fact
that both groups were paired up in this study, the paired
sample t-test was utilized to evaluate the hypothesis. It
means, between experimental and control group have
same data or sample, which was 29 samples in each class.

The following table as follows:
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Table 4.6
Paired T-test Post-test Scores of Experimental (X) and

Control Class (Y)

Paired Samples Statistics

Mean N Std. Deviation | Std. Error Mean
Pair 1 Post-test (X) 74,07 29 11,799 2,191
Post-test (Y) 56,66 29 12,131 2,253

The results of testing the hypothesis using a paired
sample T-test on the post-test scores of students in the
experimental and control classes are shown in the above
descriptive statistic. The experimental class sign's post-
test score was letter X, whereas the control class sign's
post-test score was letter Y. In the experimental class (X)
with 29 respondents, mean was 74.07, standard deviation
was 11,799 and standard error mean was 2,191.
Meanwhile, in the control class (YY) with 29 respondents
the mean was 56.66, standard deviation 12,131 and

standard error mean 2,253. It can be concluded there was
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difference mean after compared the students’ post-test
score of writing argumentative text both of experimental
and control class. Futhermore, to described in more detail
data, the descriptive statistics of students’ score in writing
ability of argumentative text was provided below:

In this research, the researcher created a descriptive
statistic to summarized the data from students’ scores. The
descriptive statistic above showed the more detail about
the data collected.

Table 4.7

Paired Sample T-test Differences of Post-test (X) and ()

Paired Differences

Std. 95% Confidence Interval
Std. Error of the Difference

Mean Deviation Mean Lower Upper T Df

Sig.
(2-

tailed)

Post-test (X) 17,414 17,785 3,303 10,649 24,179 | 5,273 28

- Post-test

4]

,000
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Based on the table Paired sample t-test differences by
using SPSS Statistics 25 version of post-test (X) and (Y).
If significance t value sig. (2-tailed) was lower than t
table means Ha (alternative hypothesis) accepted and Ho
(null hypothesis) rejected. Meanwhile, if significance t
value is higher than t table means Ha rejected and Ho
accepted. The table showed that significance t value sig.
(2-tailed) =,000, it was indicated that Ha accepted and Ho
rejected because the significance t value sig. (2-tailed) =
,000 lower than 0,05 (,000 < 0,05). So it concluded that
there was significant difference in writing argumentative
text between the students who are taught using flipped

classroom models and those who are not.

B. Discussion

The purpose of the study, as stated in the research

question in the first chapter, was to determine whether there
was a significant difference in the students' scores for their
capacity to write an argumentative text in the tenth grade of

SMAN 09 Seluma. There were two classes choosen of Ten
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grade, they were; experimental class (X MIPA) who taught
the treatment Flipped Classroom Model and students in
control class (X IPS) who were not. The data were found to
be normally distributed when the paired sample T-test
formula was used to analyze the data. The Kolmogorov-
Smirnov test was performed to determine if the data were
normally distributed. Kolmogorov-Smirnov analysis revealed
that the data had a normal distribution. The homogeneity test
result indicated if the data for both groups was homogeneous.
Once the data needed to be assessed were homogenous and
normally distributed, the data would be tested using a paired
sample t-test. Because the experimental and control groups
shared the same data or sample, it sought to compare the
means of the two sets of data using the paired sample t-test.
The difference score between two group classes with who
gave the treatment and who were not. This study sought to
determine whether the flipped classroom model had a
substantial impact on the students' writing scores in

argumentative texts. According to the research's findings, Ho
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(the null hypothesis) was rejected whereas Ha (the alternative
hypothesis) was accepted. Between the experimental and
control classes, there was a substantial difference in pre- and
post-test scores. Therefore, it can be stated that the Flipped
Classroom Model was successful in improving the writing
skills of SMAN 09 Seluma pupils in the tenth grade.

As can be observed, the experimental class score was
greater than the control class score when the researcher
conducted this study. Due to the fact that they were exposed
to the flipped classroom approach, kids were encouraged to
engage in class more actively. This classroom model is an
active learning has some advantages includes the students
analyze and think critically, guided assistance with examples
that connection between content and validity, direct teaching
and activities resulting in a versatile learning, meaningful
classroom learning cultures, the use of deliberate material
and out of the classroom. Bergman and Sams (2001) stated
that under the flipped classroom paradigm, what is often

done as homework is done in class. Direct teaching (teacher)
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is delivered at home through videos that instructors either
make or curate. After seeing the videos as homework,

students may practice at school and study the content at

home.



CHAPTER V
CONCLUSION AND SUGGESTION

This chapter presents about the conclusions and some

suggestions based on the result of study in the previous chapter.

A. Conclusion

Based on the finding of analyzing data and making a
result and discussion of the research, it can be summarized
that there was significant difference on students who were
taught the treatment Flipped Classroom model and who were
not. The data were collected and analyzing by using paired
sample t-test showed that students can improve their writing
ability especially in argumentative text, it was showed if the
mean in experimental class significantly increased before and
after applying the treatment Flipped Classroom Model. The
mean score of experimental class before conducting the
Flipped Classroom Model as treatment was 55,28 and after
applying the treatment was 74,07. Meanwhile, in control

class the mean of pre-test was 52,21 and post-test was 56,66.

90
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B.

The testing hypothesis by using paired sample t-test got
the result that the significance t value sig. (2-tailed) was
lower than significane t table. The significance t table was
0,05 while the significance t value sig. (2-tailed) ,000 =,000
< 0,05. It means, Ha (alternative hypothesis) was accepted
and Ho (null hypothesis) was rejected. So, there was
significant effect on students writing ability in argumentative
text after applying the treatment Flipped Classroom Model.
The researcher can conclude that Flipped Classroom Model
is effective to be applied in teaching writing argumentative
text at Tenth grade students of SMAN 09 Seluma.
Suggestion

Based on the conclusion above, the researcher making
a suggestion this research below:

1. For the students
Students in High School have entered the advanced
writing that made students sometimes overwhelmed in
teaching and learning English especially in writing. In

classroom learning, students are divided into several
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groups. The role of the teacher during the learning
activities are; facilitate discussion. Besides, the teacher to
will preparre several questions from the material. The
teacher gives a quiz or test so that student are aware that
the activities they do are not just games, but is a learning
process, and the teacher acts as as who not confidentsons
instead of asking the teacher. This strategy model made
students more active with given the quiz or games so the
learning actvity more fun and enjoyable. The students can
improve their weakness in english writing because they
should actives during the teaching and learning process.
. For the teacher

Writing was difficult to be mastered by students.
Many students in High School got lowest score because
their less of knowledge in making a writing. This the
challenges that should overcome for the teacher. Besides,
the different skills from each other make teacher should
found the best strategy to overcome it. The used of

Flipped Classroom model especially Traditional Flipped
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can absorb those problems. After analyzed the data, the
researcher found the fact that applied the Flipped
Classroom Model for students give significant effect on
students writing ability in argumentative text of tenth
grade students in SMAN 09 Seluma. So this strategy

recommended by the researcher to used in English class.

. For the next research

This research made by the languge understand
easyly and give specific conclusion for the research.
Hopefully, this research useful for the next research as

reference for who wants to related this research.
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APPENDIX 1

Instrument of Post-test in Experimental Class







APPENDIX 2

Instrument of Post-test in Control Class







APPENDIX 3
Rencana Pelaksanaan Pembelajaran (RPP) Experimental Class
RENCANA PELAKSANAAN PEMBELAJARAN (RPP)

Mata Pelajaran : Bahasa Inggris Kelas/Semester : X Mipa
Sekolah : SMAN 09 Seluma Waktu : 6 Pertemuan (2x 40
mnt)

Topik : Analitical Exposition

KD Pengetahuan KD Keterampilan
3.1 Membedakan fungsi sosial, 4.1 Teks ekposisi analitis
struktur teks, dan unsur 4.1.1 Menangkap makna secara
kebahasan beberapa teks kontekstual terkait fungsi sosial,
eksposisi analitis lisan dan struktur teks, dan unsur
tulis dengan memberi dan kebahasaan teks eksposisi analitis
meminta informasi terkait lisan dan tulis, terkait isu aktual
tokoh terkenal, sesuai dengan | 4.1.2 Menyusun teks eksposisi analitis
konteks penggunaannya lisan dan tulis, dengan
memperhatikan fungsi sosial
struktur teks, dan unsur
kebahasaan, secara benar dan
sesuai konteks

Tujuan pembelajaran

Melalui pembelajaran ini diharapkan siswa:

Siswa terampil menggunakan teks lisan dan tertulis sesuai konteks
penggunaan dengan

memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan yang benar
mengenai

Biografi pendek Tokoh Pendidikan terkenal sesuai dengan konteks
penggunaanya

Media dan alat




Media

Alat

Whatsapp,Video pembelajaran

Laptop,ponsel,dan internet

Kegiatan pembelajaran

Peremuan 1

Kegiatan Guru

Kegiatan Siswa

1) Mempersiapkan kelas untuk memulai
proses pembelajaran di Whatsapp

2) Guru memeriksa kehadiran di
Whatsapp.

3) Guru menjelaskan tujuan
pembelajaran pertemuan 1

4) Guru mengirimkan soal pre test ke
whatsapp dalam bentuk google form

5) Guru ,menginformasikan materi yang
akan dipelajari untuk pertemuan
selanjutnya dan menutup
pembelajaran dengan memberikan
salam

1) Siswa mengisi kehadiran
di whatsapp.

2) Siswa menjawab soal pre
test yang diberikan guru

3) Siswa mendengarkan
penjelasan dari guru dan
menjwab salam kembali

Pertemuan 2

Kegiatan Guru

Kegiatan siswa

1) Mempersiapkan kelas untuk memulai
proses pembelajaran di Whatsapp

2) Guru memeriksa kehadiran siswa.

3) Guru menjelaskan tujuan pembelajaran
pertemuan 2

4) Guru mengirimkan materi dan video
pembelajrar tentang :
a. Definition of Argumentative Text
b. Purpose of Argumentative Text
c. Generic Structure Argumentative

Text

d. Steps of Argumentative Text

5) Guru ,menginformasikan materi yang
akan dipelajari untuk pertemuan
selanjutnya dan menutup pembelajaran
dengan memberikan salam

1) Siswa mengisi
kehadiran di whatsapp.

2) Siswa memahami
dengan seksama video
pembelajaran yang
diberikan guru

3) Siswa mendengarkan
penjelasan dari guru dan
menjawab salam
kembali




Pertemuan 3

Kegiatan Guru

Kegiatan siswa

1)
2)
3)
4)
5)
6)

7)

8)

Guru memasuki ruangan kelas
Guru memberi salam
Mempersiapkan kelas untuk
memulai proses pembelajaran
Guru memeriksa kehadiran siswa
Guru mengulas kembali
pembelajaran di pertemuan
sebelumnya.

Guru menjelaskan tujuan
pembelajaran pertemuan 3.

Guru menyuruh siswa untuk
mengeluarkan tugas yang sudah
dikirim melalui Whatsapp tentang
analisis Argumentative Text

Guru mulai menerapkan model
pembelajaran Flipped Classroom

1) Siswa mengisi
kehadiran di whatsapp.

2) Siswa memahami
dengan seksama video
pembelajaran yang
diberikan guru

3) Siswa mendengarkan
penjelasan dari guru
dan menjwab salam
kembali

Pertemuan 4

Kegiatan Guru

Kegiatan siswa

1)
2)
3)
4)

5)

6)

7)

8)

Mempersiapkan kelas untuk memulai
proses pembelajaran di Whatsapp
Guru memeriksa kehadiran di
Whatsapp.

Guru mengulas kembali pembelajaran
di pertemuan sebelumnya.

Guru menjelaskan tujuan
pembelajaran pertemuan 4.
Memberikan tugas untuk
menganalisis teks Argumentative
Text dikirim dalam bentuk teks di
Whatsapp.

Guru membagi siswa kedalam
beberapa kelompok

Guru menginstruksikan siswa untuk
menganalisis teks yang telah dikirim
melalui Whatsapp pada setiap
kelompok

Guru membagikan instrument post-
test

1) Siswa mengisi kehadiran
di whatsapp.

2) Siswa mengerjakan tugas
yang diberikan guru.

3) Siswa mendengarkan
penjelasan dari guru dan
menjwab salam kembali




9) Siswa mengerjakan soal instrument

post-test tentang Argumentative text

10) Guru mengumpulkan hasil post-test

siswa

Pertemuan 5

Kegiatan Guru

Kegiatan Siswa

1)

2)

3)

4)

5)

6)

Mempersiapkan kelas untuk
memulai proses pembelajaran di
Whatsapp
Guru memeriksa kehadiran di
Whatsapp.
Guru mengulas kembali
pembelajaran di pertemuan
sebelumnya.
Guru menjelaskan tujuan

pembelajaran pertemuan 5.
Memeriksa, memberikan nilai dan
memberikan komentar tentang tugas
yang telah siswa kerjakan

Guru ,menginformasikan materi
yang akan  dipelajari  untuk
pertemuan selanjutnya dan menutup
pembelajaran dengan memberikan
salam

1) Siswa mengisi kehadiran

di whatsapp.

2) Siswa memahami
kembali  materi  yang
diberikan guru
sebelumnya

3) Siswa mendengarkan

penjelasan dari guru dan
menjwab salam kembali

Pertemuan 6

Kegiatan Guru

Kegiatan Siswa

1)

2)

3)

4)

5)

6)

Mempersiapkan kelas untuk
memulai proses pembelajaran di
Whatsapp

Guru memeriksa kehadiran di
Whatsapp.

Guru mengulas kembali
pembelajaran di pertemuan
sebelumnya.

Guru menjelaskan tujuan
pembelajaran pertemuan 6.

Guru mengrimkan soal post- test ke
Whatsapp dalam bentuk Google
form dengan tujuan ingin
mengetahui adakah peningkatan
dalampemahaman membaca siswa
Guru ,menginformasikan materi

1) Siswa mengisi kehadiran
di whatsapp.

2) Siswa menjawab soal
post test yang diberikan
guru

3) Siswa mendengarkan
penjelasan dari guru dan
menjwab salam kembali




yang akan dipelajari untuk
pertemuan selanjutnya dan menutup
pembelajaran dengan memberikan
salam

Kegiatan Penutup

1. Mengajak peserta didik melakukan refleksi untuk mengevaluasi
seluruh rangkaian aktivitas pembelajaran dan hasil-hasil yang
diperoleh.

2. Memberikan umpan balik terhadap proses dan hasil pembelajaran

Penilaian Pembelajaran

Sikap Pengetahuan Keterampilan
Pengamatan sikap | Jawaban pendek Praktik =~ meringkas
responsif dan Pro-aktif | terkait funsi sosial, dalam bentuk teks

struktur teks dan unsur |  eksposisi analitis.
kebahasaan teks
eksposisi analitis.

Mengetahui Seluma, 2022
Kepala Sekolah, Mahasiswa Penelitian
Drs. Julian Inaidi Wela Marheni Pratiwi

NIP: 19650718993031005 NIM: 1611230149




APPENDIX 4
Rencana Pelaksanaan Pembelajaran (RPP) Control Class

RENCANA PELAKSANAAN PEMBELAJARAN (RPP)

Mata Pelajaran : Bahasa Inggris Kelas/Semester : X IPS
Sekolah : SMAN 09 Seluma Waktu : 6 Pertemuan (2x 40
mnt)

Topik : Argumentative Text

KD Pengetahuan KD Keterampilan

3.2 Membedakan fungsi sosial, struktur | 4.2 Teks ekposisi analitis
teks, dan unsur kebahasan beberapa | 4.1.1 Menangkap makna secara

teks eksposisi analitis lisan dan tulis kontekstual terkait fungsi
dengan memberi dan meminta sosial, struktur teks, dan unsur
informasi terkait tokoh terkenal, kebahasaan teks eksposisi
sesuai dengan konteks analitis lisan dan tulis, terkait
penggunaannya isu aktual

4.1.2 Menyusun teks eksposisi
analitis lisan dan tulis, dengan
memperhatikan fungsi sosial
struktur teks, dan unsur
kebahasaan, secara benar dan
sesuai konteks

Tujuan pembelajaran

Melalui pembelajaran ini diharapkan siswa:

Siswa terampil menggunakan teks lisan dan tertulis sesuai konteks penggunaan
dengan

memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan yang benar
mengenai

Biografi pendek Tokoh Pendidikan terkenal sesuai dengan konteks
penggunaanya

Media dan alat

Media Alat

Buku paket Papan Tulis




Kamus Inggris-Indonesia

Lembar soal

Penghapus
Spidol

Kegiatan pembelajaran

Peremuan 1

Kegiatan Guru

Kegiatan Siswa

1) Guru mengucapkan salam kepada
siswa siswi menanyakan kabar,

2) Guru menyiapkan siswa dengan
mengabsen

3) Guru memotivasi siswa agar lebih
semangat dalam belajar bahasa inggris

4) Menyampaikan tujuan pembelajaran
dari materi yang akan dibahas

5) Guru memberikan pre-test kepada
siswa dengan tujuan ingin mengetahui
pemahaman membaca siswa

6) Guru melakukan refleksi
,menginformasikan materi yang akan
dipelajari untuk pertemuan selanjutnya
dan menutup pembelajaran dengan
memberikan salam

1) Siswa menjawab salam dan
memperhatikan guru

2) Siswa menjawab per-test
yang deberikan guru

3) Siswa melakukan refleksi dan
memperhatikan guru

Pertemuan 2

Kegiatan Guru

Kegiatan siswa

1) Guru mengucapkan salam kepada
siswasiswi menanyakan kabar,

2) Guru menyiapkan siswa dengan
mengabsen

3) Guru memotivasi siswa agar lebih
semangat dalam belajar bahasa inggris

4) Guru menjelaskan tentang analytical
text exposition, memberikan
gaambaran- gambaran struktur text
analytical exposition :

o Definition of Analytical Exposition

e Purpose of Analytical Exposition

e Generic Structure Analytical
Exposition

5) Guru melakukan refleksi

1) Siswa menjawab salam dan
memperhatikan guru

2) Siswa mememperhatikan
guru saat menjelaskan
materi

3) Siswa melakukan refleksi
dan memperhatikan guru




,menginformasikan materi yang akan
dipelajari untuk pertemuan selanjutnya
dan menutup pembelajaran dengan
memberikan salam

Pertemuan 3

Kegiatan Guru

Kegiatan siswa

1) Guru mengucapkan salam kepada
siswasiswi menanyakan kabar,
2) Guru menyiapkan siswa dengan
mengabsen
3) Guru memotivasi siswa agar lebih
semangat dalam belajar bahasa inggris
4) Peneliti menjelaskan materi
pembelajaran tentang text report:
a. Language Features Analytical
Exposition
b. Characteristics Analytical
Exposition Text Editor

1)

2)

3)

Siswa menjawab salam
dan memperhatikan guru
Siswa mememperhatikan
guru saat menjelaskan
materi

Siswa melakukan refleksi
dan memperhatikan guru

Pertemuan 4

Kegiatan Guru

Kegiatan siswa

1) Guru mengucapkan salam kepada
siswasiswi menanyakan kabar,

2) Guru menyiapkan siswa dengan
mengabsen

3) Guru memotivasi siswa agar lebih
semangat dalam belajar bahasa
inggris

4) Guru mengulas kembali
pembelajaran dipertemuan
sebelumnya.

5) Guru memberikan tugas
menganalisis Text Analytical
Exposition.

6) Guru melakukan refleksi
,menginformasikan materi yang
akan dipelajari untuk pertemuan
selanjutnya dan menutup
pembelajaran dengan memberikan
salam

1)
2)

3)

Siswa menjawab salam
dan memperhatikan guru
Siswa mengerjakan tugas
yang diberikan guru
Siswa melakukan refleksi
dan memperhatikan guru




Pertemuan 5

Kegiatan Guru

Kegiatan Siswa

1) Guru mengulas kembali pembelajaran
dipertemuan sebelumnya.

2) Guru menugaskan siswa
mempresentasikan text Analytical
exposition yang telah dianalisis
dipertemuan sebelumnya.

3) Guru mengulas kembali pembelajaran
dipertemuan sebelumnya.

4) Guru menugaskan siswa
mempresentasikan text Analytical
exposition yang telah dianalisis
dipertemuan sebelumnya.

1) Siswa menjawab dan
memperhatikan guru

2) Siswa melaksanakan tugas
yang diberikan guru

3) Siswa melakukan refleksi dan
memperhatikan guru

Pertemuan 6

Kegiatan Guru

Kegiatan Siswa

1) Guru mengucapkan salam kepada
siswasiswi menanyakan kabar,

2) Guru menyiapkan siswa dengan
mengabsen

3) Guru memotivasi siswa agar lebih
semangat dalam belajar bahasa inggris

4) Guru memberikan post-test kepada
siswa dengan tujuan ingin mengetahui
adakah peningkatan pemahaman
membaca siswa .

5) Guru melakukan refleksi
,menginformasikan materi yang akan
dipelajari untuk pertemuan selanjutnya
dan menutup pembelajaran dengan
memberikan salam

1) Siswa menjawab dan
memperhatikan guru

2) Siswa mengerjakan post test
dari guru

3) Siswa melakukan refleksi dan
memperhatikan guru

Kegiatan Penutup

3. Mengajak peserta didik melakukan refleksi untuk mengevaluasi




seluruh rangkaian aktivitas pembelajaran dan hasil-hasil yang

diperoleh.

4. Memberikan umpan balik terhadap proses dan hasil pembelajaran

Penilaian Pembelajaran

Sikap

Pengetahuan

Keterampilan

Pengamatan sikap
responsif dan Pro-aktif

Jawaban pendek terkait
funsi sosial, struktur teks
dan unsur kebahasaan
teks eksposisi analitis.

Praktik meringkas
dalam bentuk teks
eksposisi analitis.

Mengetahui
Kepala Sekolah,

Drs. Julian Inaidi
NIP: 19650718993031005

Seluma,

2022

Mahasiswa Penelitian

Wela Marheni Pratiwi

NIM: 1611230149




APPENDIX 5
Frequency Distribution of Students’ Pre-Test and Post-Test Score of the
Experimental Group

No Name Experimental Group
Pre-test Predicate Post-test Predicate
score score

1. AUA 52 Poor 75 Good

2. AK 38 Very poor 60 Average
3. AA 43 Poor 78 Good
4, AM 38 Very poor 50 Poor

5. AV 57 Poor 68 Average

6. BR 40 Poor 60 Average

7. CY 65 Average 85 Excellent

8. DE 55 Poor 5 Good

9. DPP 75 Good 88 Excellent
10. ER 70 Good 82 Excellent
11. EA 78 Good 92 Excellent
12. EPU 45 Poor 62 Average
13. INS 50 Poor 73 Good
14, JP 62 Average 80 Excellent
15. MN 55 Poor 84 Excellent
16. NH 57 Poor 80 Excellent
17. NR 60 Average 78 Good
18. NTS 40 Poor 60 Avegare
19. RA 45 Poor 68 Average
20. RP 70 Good 85 Excellent
21. RS 62 Average 78 Good
22. SWD 39 Very poor 75 Good
23. uz 38 Very poor 50 Poor




24, VAA 65 Average 77 Good
25. WPS 60 Average 82 Excellent
26. YJ 68 Average 78 Good
27. YAS 57 Poor 75 Good
28. ZGR 80 Excellent 95 Excellent
29. DA 39 Very poor 55 Poor
Total 1.603 2.148
Mean 55,28 74.74
Lowest Score 38 50
Highest Score 80 95
Range 42 45
Standard Deviation 13,00796 11,79870161
Standard Error of 2,416 2,191
Mean
Median 57,00 77,00




Frequency Distribution of Students’ Pre-Test and Post-Test Score of the

Control Group

No Name Control Group

Pre-test Predicate Post-test Predicate

score score

1. AA 50 Poor 55 Poor
2. AM 44 Poor 50 Poor
3. Al 38 Very poor 40 Poor
4, APY 60 Average 48 Poor
5. AP 58 Average 55 Poor
6. AR 39 Very poor 45 Poor
7. BM 42 Poor 60 Average
8. CL 55 Poor 62 Average
9. EA 39 Very poor 38 Very poor
10. ERT 47 Poor 42 Poor
11. EW 63 Average 70 Good
12. IP 68 Average 75 Good
13. JGA 39 Very poor 50 Poor
14. JIP 72 Good 78 Good
15. MS 65 Average 68 Average
16. MP 70 Good 77 Good
17. MJ 59 Poor 55 Poor
18. NP 48 Poor 64 Average
19. PS 53 Poor 69 Average
20. Pl 38 Very poor 38 Very poor
21. RH 44 Poor 50 Poor
22. RR 47 Poor 60 Average
23. SS 65 Average 72 Good




24, TA 68 Average 70 Good
25. WN 57 Poor 55 Poor
26. YA 53 Poor 58 Poor
217. YF 36 Very Poor 40 Poor
28. Z0 42 Poor 47 Poor
29. ZR 55 Poor 52 Average
Total 1514 1643
Mean 52,21 56,66
Lowest Score 36 38
Highest Score 72 78
Range 36 40
Standard Deviation 11,085 12,131
Standard Error of 2,058 2,253
Mean
Median 53,00 55,00




Appendix 6
Attendance Experimental Class
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Picture 1.2 The Schoolyard of SMAN 09 Seluma



Experimental Class (X MIPA)

Picture 1.3 Applying Treatment (Flipped Classrom Model)

Picture 1.4 Students Analyzing Argumentative Text
Control Class (X IPS)
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Picture 1.5 Students Analyzing Argumentative Text
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