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"Everything will be all right in the end. If it's 

not all right, then it's not yet the end." 
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ABSTRACT 

Iis Siti Nurjana. 2022. An Analysis Of Teacher Pedagogical 

Competence In Teaching English For Young Learners (A 

Descriptive Qualitative Study Of English Teacher At One Of 

MTsS In Kepahiang). 

Supervisor : 1. Feny Martina, M. Pd, 2. Andri Saputra, M. Sc. 

The main purpose of this research is to explore the 

Teachers’ Pedagogical Competence in teaching English for late 

young learners one of  MTsS in Kepahiang. When teaching a 

teacher has its own challenges so that the material is conveyed 

well to students. It is often found that when teaching the teacher 

only focuses on the book so that students do not pay attention to 

learning and as a result these students do not get the material 

delivered by the teacher. This research is addressed to English 

teachers who teach in class VII. Qualitative descriptive analysis 

techniques were used in collecting research data, namely by 

interview and observation. The results of data analysis based on 

interviews and observations show that the English teacher at one 

of the MTsS in Kepahiang holds a pesentage with a score of 95%, 

which means that she has mastered pedagogical competence with 

a very good category. 

 

Keywords: Teachers’ Pedagogical Competence, Teaching 

English, Young Learners 
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ABSTRAK 

Iis Siti Nurjana. 2022. Analisis Kompetensi Pedagogik Guru 

Dalam Mengajar Bahasa Inggris Untuk Pembelajar Muda 

(Studi Kualitatif Deskriptif Pada Guru Bahasa Inggris Di 

Salah Satu MTsS Di Kepahiang). 

Pembimbing : 1. Feny Martina, M. Pd, 2. Andri Saputra, M. 

Sc. 

Tujuan utama dari penelitian ini adalah untuk 

mengeksplorasi Kompetensi Pedagogik Guru dalam mengajar 

bahasa Inggris untuk siswa usia dini salah satu MTsS di 

Kepahiang. Saat mengajar seorang guru memiliki tantangan 

tersendiri agar materi tersampaikan dengan baik kepada siswa. 

Sering dijumpai pada saat mengajar guru hanya terpaku pada 

buku sehingga siswa tidak memperhatikan pembelajaran dan 

akibatnya siswa tersebut tidak mendapatkan materi yang 

disampaikan oleh guru. Penelitian ini ditujukan kepada guru 

bahasa Inggris yang mengajar di kelas VII. Teknik analisis 

deskriptif kualitatif digunakan dalam pengumpulan data 

penelitian yaitu dengan wawancara dan observasi. Hasil analisis 

data berdasarkan wawancara dan observasi menunjukkan bahwa 

guru bahasa Inggris di salah satu MTsS di Kepahiang memiliki 

prosentasi dengan skor 95% yang berarti telah menguasai 

kompetensi pedagogik dengan kategori sangat baik. 

 

Kata Kunci: Kompetensi Pedagogik Guru, Pengajaran Bahasa 

Inggris, Pelajar Muda 
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CHAPTER 1 

INTRODUCTION 

A. Background of The  Research 

A teacher called a schoolteacher or formally an educator, 

is a person who helps students to acquire knowledge, 

competence, or virtue. Informally the role of teacher may be 

taken on by anyone but being a teacher is not as simple as 

many people believe, because instructors play critical roles in 

the development of their own professional knowledge and 

practice. They must also have teaching abilities or pedagogical 

knowledge (Qodriyah, 2016). 

 According to Apriyanti (2014) teachers have a very heavy 

task load, they are “not only responsible to their students but 

also to the state”, teachers even have a central role in efforts 

to realize national education goals. A teacher who has good 

competence in teaching will have a good impact on the 

students he teaches. It is because students will easily 

understand the material conveyed by the teacher, and the 

learning process will run smoothly if both the teacher and the 
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students do not encounter problems during the learning 

process  (Sari, 2020). 

 Competence, according to Saud (2011), is defined as the 

information, skills, talents, or capacities that a person obtains 

and integrates into his or her self to the point that he or she 

can competently conduct specified cognitive, affective, and 

psychomotor behaviors. According to Spencer & McClelland 

(1994) Competence can also be defined as a person's 

personality, which can be measured and determined to exhibit 

specific behavior and work performance in a person, so in 

short Competence guides teachers in providing appropriate 

learning materials for each student. As well as guidelines for 

businesses on how to demonstrate work functions to 

employees (Nurahmah, 2020). 

 A teacher's competency criteria must encompass the 

following, according to Law No. 14/2005 of the Republic of 

Indonesia: 1) Pedagogical ability, 2) personality ability, 3) 

professional competence, 4) Social Competence, are the three 

factors to consider (Syahrul, 2016). One of the four 
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competencies that a teacher must possess when teaching is 

pedagogical competence. Pedagogic competence is defined as 

a teacher's ability or skill in managing a learning process or 

teaching and learning interaction with students. Government 

Regulation Number 19 article 28 paragraph 3 point (a) of 

2005 explains that Pedagogic competence is a competence 

with distinct characteristics that distinguishes teachers from 

other professions and determines the level of success of the 

process and student learning outcomes (Syahrul, 2016). 

 This competency is gained through continuous and 

systematic learning efforts, both during the pre-service period 

and during the tenure, and is supported by each individual's 

talents, interests, and other teacher potential. According to 

Shulman (1987), there are seven based competencies that 

make up Pedagogical Competence: 1) knowledge of content, 

2) general pedagogical knowledge, 3) curricullum knowledge, 

4) pedagogical content knowledge, 5) understanding of 

learners and their characteristics, 6) knowledge of educational 
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situations, 7) knowledge of educational aims (Nurahmah, 

2020). 

 Based on the aspects above, a teacher must pay attention 

to and understand the characteristics of each student he 

teaches in order to make teaching easier for them (Ministry of 

National Education, 2011). As for this study, the subject is a 

teacher who teaches MTs students, which students are 

included in the Late Young Learners group. Scott and 

Ytreberg (1990) explained that there are several 

characteristics shared by late young learners that a teacher 

should be aware of, namely: 1) longer interest, 2) learning 

critically, 3) socially evolved, and 4) greater cooperation. 

With the criteria that exist in late young learners, teachers 

face a challenge in teaching to their characteristics (Sukarno, 

2008). 

 Teaching children who are still in the transition period 

between elementary school to junior high school or madrasah 

tsanawiyah is a very difficult challenge for a teacher, because 

a teacher must really pay attention to the habits of students 
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and their understanding, most of them are not familiar with 

the English language. This is because they have not received 

English language learning when they were in elementary 

school. Based on observations made by researchers at MTsS 

01 Darussalam, students on average have never studied 

English because in their previous school there were no 

English subjects. 

 In teaching there are some error problems. The bulk of 

instructors, particularly English teachers, are now unqualified 

since they do not fit within the subject of study in which they 

teach. When teaching in a classroom, a number of challenges 

occur, including the usage of English in the classroom, the 

content supplied focused primarily on the instruction book 

and the supply of material without explaining the material's 

purpose (Ma’rifatullah. Dkk, 2019) 

 According to Roinah (2019), there are several factors that 

cause problems in learning. First, teacher. Second,  learning 

subject or students. Meanwhile, there are other factors to 

consider, such as learning media, learning facilities, learning 
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instruments, school infrastructure, learning and evaluation 

system, curriculum, and learning strategies (Roinah, 2019). 

 Based on the problem above, the researcher are interested 

in raising the title about “ An Analysis of Teacher 

Pedagogical Competence in Teaching English for Young 

Learners” at one of MTsS in Kepahiang. Therefore, this 

study that conducted in this MTsS is the descriptive 

qualitative research. 

B. Identifications  Of The  Research 

 Based on background above the researcher found some 

identification problems that are: 

1. The majority of teachers do not teach their subject of 

study. 

2. While instructing, the teacher does not use English. 

3. Only the instruction book was covered in the material 

given. 

4. The teacher distributes materials without explaining 

their purpose. 
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C. Limitation Of  The Problem 

 This study only focuses on the Teacher Pedagogical 

Competence perform in teaching English for late young 

learners they are 1
st
 grade students of one MTsS in Kepahiang, 

this is due to the limit of time owned by the researcher in 

observing the existing the problem, therefore, researcher only 

more focus on how the competence of teacher in teaching 

English for the students, and the following limits are intended 

so that later the content of this research will not spread 

everywhere. 

D. Research Question 

 Based on the problem that was mentioned in the focus study, 

the problem is  formulated as follows: To what extent does 

the English teacher of the first grade at MTsS 01 Darussalam 

perform her pedagogical competence in teaching English for 

young learners? 

E. Research Objective  

 Corresponding  to the formulation of problem, the 

research objective is aimed to explore the Teachers’ 
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Pedagogical Competence in teaching English for late young 

learners one of  MTsS in Kepahiang. 

F. Significances Of The  Research 

 This research expected to provide benefits in the realm of 

education, namely for teachers who will teach specifically for 

teachers who will later teach English for young learners: 

1. Theoretically 

 a. The researcher can take experience from the preparation 

of thesis proposal related to teacher pedagogy 

competence in teaching English for young learners. 

2. Pragmatically 

a.  For Teachers 

Of course, it will be useful where this research focuses 

on teachers who will teach so this study can be used as 

a reference for educators regarding what strategies and 

how they will be good if applied in teaching English 

for young learners. 
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b.   For Students 

In addition to providing benefits to teachers, this 

research is also expected to provide benefits for 

students who are still classified as young learners in the 

process of gaining knowledge or the learning process. 

G. Definition of Key Terms 

  There are 3 key words that suitable with variable in thesis 

title: 

1. Competence: Competence refers to a person's ability 

to execute or perform a work or task based on skills, 

knowledge, and attitudes that are supported by the job 

and satisfy the job's requirements. 

2. Pedagogy Competence: Teachers' pedagogical 

competency is their capacity to supervise their pupils' 

education. 

3. Young Learner: Children from six to ten or twelve are 

often regarded to be young learners. 
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CHAPTER II 

 LITERATURE REVIEW 

A.  Teachers’ Pedagogical Competence 

A.1. Teachers Competencies 

According to Gonzales (2002), Teachers are full players 

in their own professional development. Professional teachers 

must be educated and capable. According to Minister 

National Education Work of the Republic of Indonesia No. 

16/2007, teachers must have educational competency, 

personal competence, social competence, and professional 

competence (Shelly et al., 2020). These Competence develops 

through teacher performance. As an ideal teacher, he or she 

should be well qualified, professional, and proficient in all 

four teaching abilities. Teachers must expand their knowledge 

and skills in order to enhance and expand their teaching 

practice. There are also many studies on teacher competencies 

that focus on the teacher's pedagogical role in teaching 

classroom capacity rather than the teacher. Teachers' 

expanded capacity in reform research education, teacher 
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education development, and scientific achievements in 

educational science, etc  (Guskey, 2014). 

 Besides that, Kress (2000) pointed out, “The former the 

era needs stable training, the coming era needs stability for 

unstable education”. Kress' idea may explain why 

professional development for teachers should be redefined in 

terms of sustainability. Target education is rapidly changing 

in response to the times' demands for more skills. These 

mandates have a direct impact on the educational system. 

Teachers are responsible for the operation of the educational 

system, so they must have strong and efficient professional 

skills. Competence must be verified, so teacher competence 

must be verified. Redefining based on the development of the 

entire human life training (Cresswell, 2012.) 

In Johnson (2009) Competence is defined as a rational 

performance that meets the objective for a desired condition. 

Teachers' competence will enable them to become the sought-

after professional teachers.  From Hager & Andrew (1996) 

Simply expressed, professional teachers are educators who 
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teach on areas in which they have developed competence, 

have a strong desire to further their knowledge, and are 

capable of acting as community change agents. Most 

instructors are now unprofessional, as most teaching teachers, 

particularly English subject teachers, do not fit within the 

field of study in which they work. When teaching in a 

classroom, several challenges emerge, including the usage of 

English in the classroom, the content supplied focused 

primarily on the instruction book, and the supply of material 

without explaining the material's purpose (Ma’rifatullah, et all, 

2019) 

From Hakim (2015), Teachers are crucial in developing 

high-quality training. He is one of the most important pillars 

of society's stability and progress. Student learning success is 

inextricably linked to teachers' activities as educators. As a 

result, teachers or educators are forced to educate or tend to 

dominate in class. Teachers' teaching ability is an important 

factor in the development of students. Becoming a 

professional teacher and carrying out duties necessitates 
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competence and qualifications in knowledge transfer based on 

scientific substance. A scientific subject that recognizes the 

value of good teachers; the government takes teachers into 

account in all education policy (Hakim, 2017). 

As part of the effort to improve teacher capacity, teachers 

must possess these abilities in order for the learning process 

to be completed in accordance with the learning objectives 

and current demands.  Slavik (2008) defining Teacher 

Competence is defined as a teacher's knowledge, skills, and 

personal qualities. Teaching competence is defined as a 

complex combination of knowledge, skills, and abilities 

required to function professionally as a teacher in the 

classroom. 

A.2. Pedagogical Competence 

 A.2.1. Definitions of  Pedagogical Competence 

Linguistically, pedagogy comes from the Greek 

word “paedos” which means son, and “agogos” means to 

lead. Pedagogy is the ability to process student learning, 

which includes student comprehension, design, 
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implementation, learning, results evaluation, and 

development of learning students to actualize the various 

potentials screened. According to Gonzalez (2002), 

Pedagogy is an educational process that emphasizes the 

relationship between education, teaching, and learning, with 

the goal of developing students' personalities so that they 

are prepared for life (Guskey, 2014). 

In conclusion, pedagogical competence can be 

defined as the ability to determine the success of the 

teaching and learning process, which includes planning, 

implementing, and evaluating the process and learning 

outcomes.  

According to Shulman (2004), teacher knowledge 

base can be categorised as follows ( Cite in Ramlah, 2019):  

1) Content Knowledge (CK)  

Content knowledge, which is the knowledge, 

understanding, skill, and disposition that schoolchildren 

must learn, is the initial source of the knowledge base. 
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The indicators of Content Knowledge that were employed 

in this study were based on Smith's (2009) indicator of 

CK. It includes knowledge of disciplinary material, as 

well as knowledge of an alternative framework for 

thinking about the content and the link between large 

ideas and supporting concepts in a particular area. 

2) Pedagogical Material Knowledge, the particular 

combination of content and pedagogy that instructors 

possess, their own unique type of professional 

knowledge 

PCK was measured using five indicators from 

Park and Oliver's suggested pentagon model (2008). Five 

PCK components were incorporated in the PCK indicators, 

including:chemistry teaching orientation, understanding 

of students' chemistry comprehension, chemical 

curriculum, chemistry teaching style and representation, 

and assessment knowledge (Timostsuk, 2015). 
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Table. 1 Definition of PCK category (Chick, Baker, 

Pham, & Cheng, 2006) 

PCK Category Definition 

1. learning objectives outlines a learning 

objective for pupils 

2. student thought examines or confronts 

students' perspectives on an 

issue, or identifies typical 

degrees of comprehension 

3. student’s 

misconceptions 

explains or tackles how to 

avoid student 

misunderstandings of an 

idea. 

4. procedural knowledge demonstrates scientific 

problem-solving abilities 

5. resources Discusses and makes use of 

the resources available to 

help in teaching. 

6. classroom 

managementt 

discusses or employs 

standard classroom 

procedures 

7. the goal of contenr 

knowledge 

examines why certain 

information is included in 
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the curriculum and how it 

may be used. 

8. assessment of 

conceptual knowledge 

learning by students 

evaluates a student's grasp 

of a scientific idea 

9. Conceptual 

representations 

explains the materials, 

drawings, or diagrams that 

were utilized to illustrate a 

scientific topic 

 

3) Pedagogical Knowledge in General With an emphasis 

on broad classroom management and organization 

ideas and practices that appear to be unrelated to topic 

information. 

"Generic pedagogical knowledge" is defined as 

"wide concepts and methods of classroom administration 

and organization that appear to transcend subject matter," 

as well as understanding of learners and learning, 

assessment, and educational settings and goals, according 

to Shulman (1987). "GPK encompasses knowledge of 

learning theories and general teaching principles, an 

awareness of the different philosophies of education, 
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general knowledge of learners, and knowledge of the 

principles and procedures of classroom management," 

according to Grossman and Richert (1988:54). Morine-

Deshimer and Kent's (1999) GPK concept is applied in 

this study. GPK was categorized into three primary 

groups by the researchers: Classroom management, 

classroom communication, and instructional model 

(teaching approach) (Tsagari et al., 2015). 

I. Classroom management refers to the broad 

principles of instructor conduct that consistently 

improve student progress. The three primary 

components of classroom management are: 

a. Content management refers to abilities that are 

transferable across courses and activities, rather than 

skills that are particular to teaching a certain subject. 

The essence of instructional management, according to 

Doyle, is acquiring and sustaining student collaboration 

in learning activities. Teachers manage content when 

they manage space, materials, equipment, people 
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movement, and lessons that are part of a curriculum or 

program of study.  

b. The phrase "conduct management" refers to a set 

of procedural skills that instructors employ to confront 

and resolve discipline concerns in the classroom, 

according to Iverson and Froyen (1999). When pupils 

are rebellious in class, a teacher may use a variety of 

tactics to encourage them, including praising, admiring, 

blaming, and so on. If a kid has a significant difficulty, 

the teacher may call the student's parents or guardians 

for help in addressing the situation.  

c. Teachers must regard the classroom group as a 

social system with its own features while managing 

interpersonal connections in the classroom, according 

to covenant management. 

II. "Instructional approaches," "teaching methods," and 

"models" are all equivalent phrases. According to 

Joyce and Weil, "a teaching model is a pattern or 

blueprint that may be used to design a curriculum or 
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course, identify instructional materials, and manage 

the behaviors of a teacher". Models are created with a 

specific purpose in mind. When a teacher defines a 

goal, he or she chooses a method for accomplishing 

it." 

Teaching models may be classified into four kinds, 

according to Joyce and Weil (1996), depending on their 

views toward people and how they learn: 

a. The development of social skills is emphasized 

with the learning of subject information in the social 

family of education approaches. Classroom management 

is crucial for coordinating teaching and learning in social 

family teaching paradigms. Such models include social 

inquiry, the laboratory method, role-playing, and group 

study. 

b. Through data gathering and organization, problem 

solving, and idea creation, the information-processing 

family of educational approaches aims to improve 

individuals' intrinsic urge to make sense of the 
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environment. Some methods, such as scientific inquiry, 

concept attainment, and inquiry training, prioritize 

information transmission to the learner, while others, 

such as scientific inquiry, concept attainment, and 

inquiry training, emphasize concept development and 

creative thinking.  

c. The personal family of teaching models 

emphasizes on each person's distinctive personality and 

struggle to develop into a well-rounded, confident, and 

capable individual. Through nondirective instruction 

and self-actualization, for example, human beings can 

develop and reach a feeling of self-worth and personal 

harmony.  

d. The behavioral system family of teaching 

approaches, which includes social learning, simulation, 

and direct teaching, focuses on modifying human 

behavior such that individuals can respond to 

information about how well tasks are accomplished. 
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III. The words and replies that students and instructors 

exchange in the classroom are referred to as classroom 

communication. "Communication is the fundamental 

relationship between a competent instructor and a learning 

student," Hurt, Scott, and McCroskey (1978) write. 

Effective communication is required in both teaching and 

learning. In this study, Anderson and Garrison's (1998) 

hypothesis was applied. There are three different forms of 

classroom participation . 

a. Teacher-student interaction: During classroom 

teaching, a teacher and students respond to or interact 

with one another through verbal or nonverbal responses 

such as questioning, discussing, presenting, explaining, 

answering, complimenting, touching, facial expression, 

and personal space. 

b. Student-student interaction: Students respond to 

one another in the classroom by using verbal and 

nonverbal responses such as discussing, brainstorming, 
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talking, writing, questioning, replying, touching, and 

facial expressions to communicate with one another. 

c. No interaction: When a teacher and students are in 

the classroom, they do not reply to one another or 

interact at all, such as when each student is focused on 

her or his own work during an activity. 

4) Curriculum Knowledge, with a strong understanding of 

the materials and programs that teachers use as "tools of 

the trade." 

Shulman (1986) describes curriculum Teachers' 

tools of the trade include knowledge. Curriculum 

knowledge refers to a wide grasp of the curriculum, 

including the whole curriculum put out for students, the 

program of study, and the sorts of curriculum materials 

used to teach each topic. Other topics' curriculum 

materials are incorporated so that cross-curricular linkages 

can be made. Teachers should also be aware of what has 

previously been studied and what will be studied in the 

future (Emiliasari, 2018). 
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Teachers are the most crucial persons to include in 

the curriculum creation process. As a result, in order for 

the curriculum creation process to be effective and 

relevant, teachers must be implementers. In order to 

provide a successful education, competent classroom 

management is essential. Classroom management is 

important for instructors to grasp because it may help 

them create an affective teaching and learning process by 

planning and preparing teaching materials, organizing 

materials, beautifying the classroom, instilling hope, and 

enforcing rules and routines in the classroom. 

Teachers must arrange their teachings ahead of 

time before entering the classroom. Metaphors like 

roadmap, blueprint, and game plan are employed in the 

lesson plan. A lesson plan is a useful instrument that 

serves as a guide, a reference, and a record of the teacher's 

"teaching philosophy, student population, textbook, and 

instructors' goals for their pupils." For both new and 
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seasoned teachers, a lesson plan is required (Ramlah, 

2019). 

5) Knowledge of Learners and Their Characteristics 

According to Gess (2002). Teachers should be 

familiar with the world of children, the educational 

process, and qualities such as their interest, talent, 

motivation, learning absorption, intellectual level, and 

social development. By mastering learner characteristics, 

teachers can organize a learning process that aids various 

aspects of student development, such as cognitive, 

psychomotor, affective, creative, and emotional aspects, 

aspects of special talents, aspects of social relations, 

aspects of independence, aspects of language, and moral 

aspects (Ramlah, 2019). 

6) Understanding of Educational Contexts, which includes 

everything from group or classroom dynamics to school 

district government and funding, as well as the nature of 

towns and culture. 
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An educational context is defined by the 

Queensland Studies Authority (2004, quoted in King, 

Bellocchi, and Ritchie 2008) as "a collection of learning 

experiences that helps students to apply their grasp of 

fundamental ideas to circumstances that resemble real 

life”.  

a. It refers to a group of individuals (for example, 

students) who develop skills or talents through a variety 

of learning activities. 

b. The persons involved in the learning/teaching 

process, the context (e.g. school, facilities, community, 

etc), the topic of study (specifically, the unit/subject or 

curriculum), as well as more general variables impacting 

the educational experience such as society, parents' bodies, 

etc. 

c. In terms of instructors and pupils within a class, 

the school environment (including nursery schools) 



27 
 

 
 

7) Understanding of educational goals, objectives, and 

values, as well as its philosophical and historical 

foundations. 

Assessment encompasses a wide range of 

activities and tasks that teachers use on a daily basis to 

evaluate student progress and growth. The process of 

recognizing students' needs, tracking their progress, and 

measuring how effectively instructors and planners are 

functioning is known as assessment. Language assessment 

encompasses the complete process of conducting a 

language exam, not just the test itself. Indeed, language 

assessment's ultimate purpose is to utilize examinations to 

better educate us about language education decisions and 

activities. In Farida (Hanim, 2016) Informal Assessment 

and Formal Assessment are the two types of assessments. 

The distinctions between them are shown in this table: 
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Table 2: Informal and Formal Assessment 

Informal Assesment Formal Assessment 

a. It is incidental, unplanned 

comments and responses. 

Example include: “Nice 

Job!” “Well done!” “God 

work!”, or putting a smile 

emoticon on some 

homework. 

b. Tasks in the classroom are 

designed to elicit 

performance without 

requiring students to 

record outcomes or make 

fixed judgments of their 

ability. Minor comments 

on papers, responding to 

an essay draft, providing 

advice on how to better 

pronounce a word, 

suggesting a strategy for 

compensating for a 

reading difficulty, and 

demonstrating how to 

a. Exercises or 

procedures 

specifially designed 

to tap into a 

storehouse of skills 

and knowledge. 

b. Teacher and student 

evaluations of 

student success are 

based on systematic, 

deliberate sampling 

approaches. 

Tournament games 

that occur on a 

regular basis in the 

classroom are one 

example. 

c. While all tests are 

formal evaluations, 

not all formal 

assessments 

constitute testing. 
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modify a student's note-

taking to better remember 

the content of a lecture are 

all examples of 

unrecorded assessment. 

For example, a 

student's diary or 

portofolio of 

materials can be 

utilized as a formal 

assessment of the 

student's 

achievement of 

certain course goals, 

but calling those two 

techniques tests is 

difficult. Although a 

systematic collection 

of observations of a 

student's frequency 

of spoken 

involvement in class 

is a sort of formal 

evaluation, it is not a 

test. 

 

The two sorts of assessment functions are 

formative and summative assessment. The skills and 

talents of students are assessed as they "form," with the 

purpose of aiding them in continuing their development. It 
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provides the learner with continual language growth, such 

as when a teacher gives a comment or a recommendation 

to a pupil, or when a teacher points out an error. Almost 

every casual assessment is formative. Summative 

assessment, on the other hand, takes place at the end of a 

course and seeks to quantify or summarize what a student 

has learnt. All tests and formal evaluations (quizzes, 

periodic review tests, midterm examinations, and so on) 

are summative assessments, and therefore do not always 

signal future growth. Summative evaluations include 

course final exams and general competency exams, as 

well as all tests and formal assessments (quizzes, periodic 

review tests, midterm exams, and so on), (John M, Norris, 

2000 In  Hanim, 2016). 

In 1986,  Shulman introduced Pedagogical 

Content Knowledge. PCK is the integration between 

content  knowledge and pedagogical knowledge of the 

teachers in delivering subject matter in accordance to 

ability and interest of learners. Shulman (2004) bold that 
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PCK is a combination between a spesific subject of 

subject matter knowledge and pedagogical knowledge that 

is important for teachers to be possed. These two domains 

are integrated. Subject matter knowledge or known as 

content knowledge (CK)  is the knowledge of the spesific 

topic, which teacher requires teaching it. For example, 

English teacher should have the ability of understanding 

on English materials and capable of delivering it to her/his 

students. This domain becomes a prerequisite knowledge 

in PCK concept (Hashweh, 2016). 

Another domain is pedagogical knowledge (PK). 

Shulman (2004) stated that PK involves the teaching 

principals and strategies that are applied in the classroom 

management and organization. Futhermore, the PK also 

includes teacher’s knowledge of students learning, 

assessment and education purposes (Kultsum, 2017). The 

integration of two domains can be described with the 

figure as follows: 
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Figure.1  Integration of two domains based on 

Shulman (2004) 

   From the figure above, there are 3  components 

that include in teachers ability: First, Pedagogical Knowledge 

is another elements inside PCK. The knowledge is related to 

ability of teachers in delivering the effective teaching and 

learning atmosphere for all learners. The learning process also 

provides all activities, such as general startegies with 

indicators as follows: 

1. Knowledge of classroom management and discipline 

a. teacher have a lesson plan for teaching in the class 

(Putri, 2016) 

PK 
1. General 

Strategies 

2. Understanding 

General 

Learner 

Characteristic 

CK 

1. Representa

tions used 

in the 

content 

domain 

PCK 

 
1. Representation

s transformed  

to teach 
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b. teacher open the class by greets to the students and 

checking the students attendance list (Hawa et al., 

2020) 

c. teacher giving learning material structurally 

d. the creation of a conducive, orderly, disciplined and 

passionate learning environment 

e. there is a good relationship between students and 

teachers as well as teachers and students 

interpersonally 

f. teacher closed the class and giving a clue for the next 

material 

2. Knowledge of teaching method or instructional strategies 

a. the lesson is link to previous teaching or learning 

b. the ideas and experiences of the students are drawn 

upon 

c. a variety of activity and questioning techniques are 

used  

d. instructions and explanations are clear and spesifict 



34 
 

 
 

e. the teacher involves all the students, listen to them 

and responds appropriately 

f. high standard of efforts, accuary and presentation are 

encourage 

3. Knowledge of classroom environments 

a. safety  ( the classroom is safe. The teacher is highly 

proactive in anticipating and adressing possible safety 

concern) 

b. order ( teacher arranges phsyical resources nd uses 

teaching aids (ex: technology, projection devices, 

displaya, lab areas) skillfully and all learning is 

equally accesible to all students). 

c. visible and invisible structures (teacher’s clear vision 

and explicit communication of expectations, creates 

an invisible structure in the classroom that will 

produce a visible culture of order and discipline where 

learning can thrive) 

d. academic atmosphere ( the teacher supports a culture 

where instructional outcomes and classroom 



35 
 

 
 

interactions convey high cognitive expectations for 

most students. Students engage in work of high 

quality and demonstrate enthuisiasm and effort in 

completing work) (Rachmijati, et al 2020). 

e. students centeredness ( student collaboration is valued 

and highly encouraged through purposeful classroom 

arrangement and instructional activities. The teacher 

also co-learner. Students are encouraged to reflect and 

synthesize what they are learning to encourage deeper 

understanding. Teacher responds to lack of student-

engagement with flexibility and intentionality. 

Teacher honors students strengths and passion) 

f. peer support ( student are arranged in collaborative 

work groups to support each other and have academic 

conversations) 

g. purposeful/practical space arrangement ( the selection 

and arrangement of students furniture accommodatesb 

a variety of learning activities and student 

collaboration. Traffic flow is primarily smooth) 
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h. student-work displays (students created work 

exemplars are displayed as reference for students 

aligned to the currently taught standards) 

4. Knowledge of classroom assessment 

a. implemented and used results of pre-assessment to 

adjust the lesson 

b. implemented assessment during lesson to gauge 

understanding 

c. attended to studentsquestion/comments during lesson 

d. implemented assessment at the end of lesson to gauge 

students learning 

 and understanding general learners characteristics with 

indicators as follows:  

a. etnic ( the teacher used a formal language in teching 

to make all of students understand of the material) 

b. cutural  ( teacher are able to address the cultural 

diversity of students in the class) 
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c. interest ( the teacher motivate students before starting 

learning in order to foster students enthusiasm in 

learning ) 

 Second, content knowledge is the core  knowledge of 

teacher in particular subject and spesific content area. In the 

other words CK is the knowledge about actual subject matter 

that is to be learned or taught. Such as: 1. mastery of subject 

matter brodly and deeply in accordance of the educational 

unit program, and subect. 2. teacher link the teching method 

that can overshadow the learning material. 3. the subject 

matter clearly transfer to the learners. 4. teacher give a 

motivation to students for growing up their spirit in learning. 

Third, in this study PCK is how the teacher represent 

subject matter to students and understanding topic-spesific 

learning difficulties students may have. wich indicators as 

follows: 

1. the teacher use learning media in teaching (ex: infocus, 

book, white board, etc) 
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2. the teacher discuss or addressed student misconception of 

the subject matter 

3. used an available resources to support teaching 

4. used an objective example that highlights a subject 

matter 

 

B. Young Learners 

B.1. Definition of Young Learners 

There are several define young learners from expert. 

Scott and Ytreberg (2001) distinguish between two groups of 

young learners, one between the ages of 5 and 7, the other 

Ages 8 to 11 years old. They differentiate young learners by 

Consider their ability to distinguish between abstract and 

concrete. Nunan (2005) pointed this out These young learners 

are children between the ages of 5 and 12 age. Then McKay 

(2006) pointed out that young learners as children in 

elementary or elementary school. Are young learners in terms 

of age there was about five to twelve years between them. 

Therefore Suyanto (2007) Young learners are primary school 

to junior high school students by age About 6 to 12 years old. 
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So, in short the researcher pointed out that the definition of the 

young learner is mainly based on years spent in elementary 

school transitioning to secondary school (Ma’mun, 2016). 

B.2. The Characteristics of Young Learners 

Harmer (2003) states that young learners have some 

characteristics. First, they respond to meaning even if they do 

not  understand individual word. Young learners are able to 

understand the sentence's meaning by looking at the context 

They are not paying attention to the meaning of each word. 

They understand the entire meaning, but they are unable to 

respond if the teacher asks them the meaning of each word. As 

a result, young learners find it easier to grasp whole meaning 

rather than individual meaning (Harmer, 2012). 

According to Ytreberg (1990), young learners have 

numerous essential characteristics, including:  

1.  Children can have difficulty distinguishing between the 

real and imaginary worlds. Teachers may find it difficult 
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to cope with it and understand their students' perceptions 

of reality. 

2.  They prefer to be accompanied by others when working 

or playing. The majority of them dislike working alone.  

3.  They employ linguistic skills before they even realize 

they have them. 

4. They like playing, and learning can only be effective if 

they are having fun while doing it. 

5. They copy gestures and body motions to learn. At all 

times, the physical world is immensely significant and 

prominent. 

6. Their attention and focus spans are quite short. 

7. They don't always grasp what's going on in the adult 

world. To ensure that the students receive the message, 

the instructor must offer proper directions and use 

appropriate language and phrases. 

Harmer claims that young learners differ from 

adolescents, adults, and even older children in their 

characteristics and learning styles Therefore, they are prone to 
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becoming bored and disinterested. These children are 

sensitive to criticism. They want specific attention and 

approval from their professors as they seek direction and 

encouragement. They respond positively to praise, and 

praising them for their accomplishments is vital. It is 

generally knowledge that praise motivates and makes children 

feel accomplished (Ma’mun, 2016). 

Children are divided into two age groups by Scott and 

Ytreberg (1990): five to seven years old and eight to 10 years 

old. Children aged five to seven years old are unclear of what 

they want to study, but they are excited about it. Children 

aged eight to ten years old, on the other hand, are more 

mature, holding both adult and childlike features (Ma’mun, 

2016). 

1. They can be as young as 5-7 years old: 

a. Talk to them about what they're doing. 

b. Discuss what they have seen or heard. 

c. Plan your activities. 
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d. Argue for something and explain why they believe 

what they believe. 

e. Use logic to solve the problem. 

f. Make use of their active imagination. 

g. In their mother tongue, they use a variety of intonation 

patterns. 

h. Recognize direct human interaction. 

i. They are aware that everything in the world is guided 

by laws. 

j. They comprehend circumstances faster than they 

comprehend the words utilized. 

k. They utilize talents before they even realize them. 

l. Some of their own understanding comes through their 

hands, eyes, and ears. 

m. Their physical reality is always under control. 

n. Young children like playing and learn best when they 

are having fun. 

o. Young students have a limited attention and focus span. 
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2. 8-9 Years Old, 

a. Their fundamental ideas are developed. 

b. They are able to distinguish between reality and fantasy. 

c. They are constantly inquisitive. 

d. To transmit and interpret meaning, they rely on both 

the spoken word and the physical environment. 

e. They have the ability to make decisions regarding their 

own education. 

f. They have strong opinions about what they enjoy and 

dislike. 

g. They've established a sense of justice in the classroom 

and are starting to challenge the teacher's judgments. 

h. They may collaborate with others and learn from them. 

Slattery and Willis (2003) divide children into two 

groups as language learners: very young learners and young 

learners. Those under the age of seven are considered very 

young learners, while those between seven to twelve are 

considered young learners. Furthermore, they distinguish 

between the features of very young and young learners. 
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1. Very Young  Learners 

a. In the same manner that infants learn their native 

language, babies learn English by hearing and 

experiencing a lot of it. 

b. Playing and doing things is a great way to learn. 

c. I enjoy mimicking and making hilarious noises using 

linguistic sounds. 

d. They haven't been able to systematize their learning. 

e. It's possible that they won't be able to read or write in 

their own language. 

f. Will progressively build their grammar on their own. 

2. Young  Learners 

a. Learning to read and write in their own tongue, as 

well as growing as thinkers. 

b. Recognizing the distinctions between the actual and 

the imagined. 

c. Can plan and arrange how to carry out an operation in 

the most efficient manner. 

d. Can collaborate with and learn from others. 
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e. Can be dependable and take charge of class activities 

and procedures. 

Children vary from adults for a variety of reasons, 

according to Cameron in Brewster, Ellis, and Girard (2003). 

Children have certain features: 

a. Having a lot of physical energy and needing to be 

physically active on a regular basis. 

b. Having a diverse set of emotional requirements. 

c. Having a high level of emotional arousal. 

d. Are still in the early stages of their education and are 

developing conceptually. 

e. Are still learning to read and write in their first 

language. 

f. Learning takes longer and you forget things more 

easily. 

g. Having a proclivity for being self-centered and 

absorbed with their own world. 

h. A proclivity for boredom. 

i. They're great impersonators. 
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j. If they are interested, they can focus for a remarkable 

amount of time. 

k. Is easily sidetracked, but is also a highly energetic 

person. 

Based on the characteristics of some experts, the 

researcher concluded that young learners have an egocentric 

nature, young learners find it difficult to distinguish between 

concrete and abstract things/objects, tend to be imaginative 

and active, feeling easily bored, young learners' lives are full 

of colors and cherries, like stories, and learning by doing. 

C.  Teaching Eglish for Young Learners 

There are some theories from expert about teaching 

English to young learners. Harmer (2007) points out that 

people believe so Children learn a language faster than adults. 

Russiana (2012) support it for Teaching English to Young 

Learners (TEYL). In Indonesia, current needs necessitate 

that they learn English as a child. One option is to introduce 

them to a language other than their native tongue. they all 

have one thing in common Consider that the sooner you 
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begin, the better. As a result, the best time for students to 

learn English is when they are young learners with a special 

ability to learn new languages. 

Teaching English to children differs from teaching 

English to adults. Elementary school students learn English 

in an interesting way because they must learn English from 

a young age. Elementary school students become bored 

easily and have difficulties if the material is too difficult. 

As a result, in order to achieve our objectives, we must 

make our lessons more lively and interesting. English 

teachers are not only skilled at teaching, but they also 

understand what they are instructing to young English 

learners. To communicate with people from other countries, 

English is used. As a result, you are not required to learn 

every language in every country (Cameron, 2001). 

Another major factor is that we taught them how to 

communicate in both English and Spanish. It is vital to begin 

preparing children at an early age in order to develop them 

into future-ready individuals. Despite the fact that learning 
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English might be challenging at times. The United States is a 

technical and economic development leader, which is the 

final and most crucial factor. We will be able to work in any 

country in the globe, not only the United States, if we can 

communicate in English. In the United States, English 

speakers earn more money than non-English speakers. As a 

result, English would raise their standard of living (Cameron, 

2001). 

According to the explanation above, teaching English 

to young learners exposes them to a new language other 

than their mother tongue. Languages are learned faster by 

children than by adults. Teaching English to young learners 

nearby is also beneficial to them (Diyanti, 2009). 

D. General Concept of the Media  

Media is one of the instructional elements that should be 

incorporated in the learning process. It is strongly 

recommended that the instructor construct a teaching medium 

to help with material delivery in the classroom. The instructor 

can ideally stimulate pupils to understand and comprehend 
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the subject offered by introducing media into the teaching and 

learning process. Students would be better able to recognize 

or describe someone or something if they had access to media. 

Some media professionals have weighed in with their 

opinions. Language teachers, according to Harmer, employ 

media or instructional aids to explain language meaning and 

construction, interest pupils in a topic, and make orals the 

foundation of the entire activity (Harmer, 2012).  The 

researcher also used Depdiknas' concept of media, which 

states that using a range of media can help children overcome 

"boredom." (Depdiknas, 2004). 

As a consequence, students will study with enthusiasm, 

love the educational learning activities, and grasp the lesson 

quickly. Murcia also feels that "media may be a powerful 

motivator in language learning processes." The usage of 

media is important since it assists pupils in comprehending 

and learning the lesson, according to the criteria above. If 

instructors wish to teach about animals, for example, media 

such as dolls, photographs, and soon may help students 
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visualize the form of those creatures. Furthermore, media may 

be used to capture and sustain students' interest and attention, 

as well as to deliver and explain information, messages, ideas, 

and other concepts.It will, however, improve foreign language 

teaching if the instructor follows the following guidelines: 

media should be low-cost, appropriate for the instructional, 

appropriate for the topic to be taught, appropriate for the 

learners' characteristics, and engaging for the students' 

attention (Tanggoro, 2015). 

Harmer provides numerous sorts of educational material 

that teachers can employ, (Harmer, 2012) Those are:  

1. The most valuable resources in the classroom are the 

students themselves. By employing the pupils themselves, 

the instructor may accomplish a great deal in the 

classroom. The students themselves can be utilized as 

media when the instructor wishes to acquire authentic 

information based on the students' experiences. 

2. Realia refers to unaltered real-world objects used by the 

teacher to educate the learning process inside or outside 
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the classroom. Realia can be utilized to introduce the 

lesson and assist students in comprehending the subjects 

covered. 

3. Graphic resources, sometimes known as pictures, are non-

photographic, two-dimensional items used by teachers to 

communicate with pupils. The picture is frequently used 

by the teacher to aid learning. 

4. A coursebook is a printed medium. It may comprise 

written or vocal information. It can also be used as a basic 

teaching guide by the teacher. "Books are utilized by 

teachers to provide pupils activities concerning the lesson 

and to serve as a source of content," Aini says. As a 

consequence, the instructor uses a book to entice students 

to learn the material. 

5. Chalkboard/blackboard, whiteboard, and interactive 

whiteboard are examples of boards (IWB). Boards, like 

photographs, are used for a variety of purposes. 

6. Overhead Projector (OHP): Overhead projectors allow 

pupils to see content written or drawn on a clear surface in 
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front of the class. Using projectors, the transparency was 

projected. 

7. Flipcharts are a type of educational material that consists 

of large sheets of paper. It's often used to jot down some 

key remarks during a group discussion. Harmer (2007) 

Flipcharts have several advantages, including portability, 

accessibility, and ease of use. 

8. Presentation technology that is based on a computer, 

According to Harmer, there are two critical components to 

this educational material. They are hardware and software, 

respectively. A computer and an LCD projector are 

required for this training DVD. This educational medium 

includes both audio and video content. The instructor may 

impart considerably more information to the pupils by 

employing computer-based presentation technology, often 

known as multimedia presentation. 

E. Conceptual  Framework 

Education will run well if the process involves qualified 

human resources, has competence, is committed to duties and 
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responsibilities. In this thesis proposal, the researcher raises 

the title which has two variables, Teacher Pedagogical 

Competence is the independent variable or the variable that 

causes changes and Teaching English for Young Learners as 

the dependent variable or the variable that changes (Harmer, 

2012). 

Then, the researcher concludes that analysis of the 

teacher pedagogical competence there are some points that 

influence it. They are; planning, implementation, evaluation, 

and learning outcomes. 

 

 

 

 

 

  

 

Figure.2  Conceptual Framewok 
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F. Previous Studies 

There are several studies that are almost the same as 

research caried out by the researcher in this title, as follows: 

A study on teacher professional and pedagogical 

abilities in junior, senior, and vocational high schools in 

Banyumas Regency, central Java, Indonesia, was conducted 

by Setyaningsih (2012). The topic of teacher professionalism 

discussed in this paper. This study focuses on both instructors 

professional and pedagogic competence, which are 

characterized in four competencies: professional competency, 

pedagogical competence, personal competence, and social 

competence. These studies are being conducted to investigate 

instructors from Banyumas Regency's junior, senior, and 

vocational high schools. Indonesia's Central Java 

(Setyaningsih & Ahmad, 2012). 

Akhmad (2015) have research about teacher of English 

for Young Learners.  The main objective of this study is to 

analyze the teachers’ of English profile and their English 

proficiency in teaching young learners as a foreign language 
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(TEYL). A total of fifteen teachers who teach English to 4th – 

6th grade students in the city of Jambi and of Ma.Bulian, 

Indonesia are involved. Three instruments were used in this 

study. One demographic questionnaire about the profile of the 

teachers which includes the educational background, length of 

teaching experience and involvement in Teaching English as 

Foreign language (TEFL) trainings was given, a focus group 

discussion was conducted to obtain deeper perspective of the 

teachers, and an English Proficiency Test (EPT), a test 

equivalent to Test of English as a Foreign Languge (TOEFL), 

was administered in coorporation with a well-known English 

institustion in Jambi. The data were then qualitatively and 

quantitatively analyzed and discussed. The result of the 

research shows that most of the teachers are not qualified in 

term of English proficiency and they lack involvements of 

TEFL training. The suggestions and recommendations for the 

improvement of the teachers’ English competence and 

performance of primary school teachers of English are also 

provided for all parties intended to contribute for the 
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development of educational system in Jambi respectively 

(Habibi & Sofwan, 2015). 

Rosdiana (2020), her research is about the analysis of 

pedgogical competence of the English teachers’ of 3rd grade 

srudents at SMA Banda Aceh. This research is use the 

qulitative research method. Based on the result of the 

researcher obervations, she revealed that SMA 3 Banda Aceh 

has imlemented a good teaching and learning process. Which 

is proven by students learning outcomes and also of course 

seen from how the teacher teaches in the classroom. Based  

on the observation of the  researcher the techer who tech 

English in SMA 3 5Banda Aceh has mastered all teaching 

abilities (Rosdiana, 2020). 

Nurrahmah (2020), her research aslo about teacher 

development that is: An analysis of teachers’ pedagogical 

competence in teaching English at SMP N 1 Lambu. This 

research done at Makassar. The result of this research is, the 

teachers had been dominated all of the indicator of teacher 

pedagogical competence that has seen from when  the 
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teachers aplied each one of the pedagogical competence 

indicators (Nurahmah, 2020).  

Nurul Fajariah (2021), her research is about teachers, 

pedagodical competence in teaching English through offline 

and online setting at SMP 8 Satap Maiwa, Pare-Pare. From 

the result of the reseacher interviewed, observed, the teachers’ 

pedagogical competence was included as a good catagory 

because, in the result of the interview the reseacher found that 

teacher was always doing the every item question in teaching 

and learning process, aand it is lo roved by students 

questionnaires about their perspective of their English teacher 

(Fajariah, 2021).  

In conclussion, the different between 5 previous studies 

above with ths research is lies in the research instruments. 

Even tough the research title is same, here the resercher  used 

2 research intruments, namely, observational check list and 

indepth interviews. While the 5 previous studies above used 

observation and questionnaires. Where the observations 

addressed to the teacher and the questionnaires addressed to 

the students. 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

 This research applied descriptive qualitative method. 

According to Arikunto (2007) in research reports, descriptive 

research is the research methods that seek to provide a 

systematic and careful with the actual facts and the nature of 

certain population which aims to solve the actual problems 

faced now and collect data or information to be arranged, 

described and analyzed. Qualitative methods are use to 

collect detailed data with meaning. Meaning is actual data, 

specific data that have a value hidden behind the visible data 

(Hardani et al., 2020). Then the qualitative research in 

Creswell (2008) states that it is a method of exploring and 

comprehending the significance that individuals or groups 

place on a social or human problem. Because the results was 

described in great detail, descriptive qualitative is a research 

method that can be measured realistically and very accurately. 



 

 
 

The findings are then presented as a fact-based research 

report. 

In addition, qualitative research aimed to described and 

evaluated a phenomena, event, social action, attitude, or 

viewpoint of a single person or a group of people. This is an 

inductive style of study in which the major source of 

phenomena and difficulties in the observation process will be 

data on location. As a result, descriptive qualitative aims to 

use words to explain a social phenomena. Descriptive 

research's main purpose is to characterize the existing 

condition of affairs. Simply put, this is an investigation to 

gather facts. Definite conclusions can be accepted in 

descriptive research, but they do not establish a causal 

relationship. 

This study focused on the teacher pedagogical 

competence in teaching students in  English class. It 

described the teachers' ability to teach the first grade students 

at one of MTs in Kepahiang. The qualitative descriptive with 



 

 
 

a descriptive approach was used in this study to collect and 

analyze narratives about the teacher’s ability in English class. 

B. Research Settings 

1. Research Place and Time        

This research carried out in one of the MTs at Kepahiang, 

which is located in Dusun Kepahiang, Kepahiang City. The 

reason for choosing first-grade students of MTsS in this 

study because they are late young learners. The researcher 

conducted this research from the date of the research permit's 

issuance for a period of approximately 45 days.   

2. Research Subject 

The subject was chosen based on the case's uniqueness. 

The subject of this study is someone associated with the 

English language. The subjects chosen are English teachers 

because the researcher will analyze the teachers’ pedagogical 

competence in teaching English to young learners. The 

research subject is an English teacher at one of Kepahiang 

City's MTs. The reasons why rearcher choose this school 



 

 
 

because, this school including one of the good school with an 

A accreditation. Besides that, this school also has competent 

teachers wich is proven by the success of the students that 

they teach, wich one is in English language competitions, 

such as speech competition and olympic competition. 

As this study aimed to know the teachers ability in 

teaching English, the participant was took from who provide 

clear insight into the topic. Therefore this study uses the 

purposeful sampling method as suggested by Creswell 

(2012). This was an easy way for qualitative researcher to 

better understand phenomena he says. According to Patton 

(1990) in Creswell (2012) Participants should be well-

prepared. The information gathered will be valid and 

complete if the appropriate target is included as a participant. 

Furthermore, they must have sufficient teaching experience 

to have tested their theory. The more experienced teachers 

are, the more certain they are of their fundamental principles. 

In this study, one teacher with more than ten years of 



 

 
 

experience teaching English in junior high will be chosen 

(Cresswell,2012). 

C.  Research Instruments 

The instrument used in this study was an observation 

checklist and an in-depth interview. 

1. Observational  Checklist 

The method of gathering information of instructing 

and learning handle within the classroom that going to 

observing. The researcher and English teacher would 

conduct this observation. And a checklist is kept in order to 

demonstrate the exercises or inclusions performed by the 

understudies in each assembly. This consider used member 

perception as the observation Sugiyono (2010) stated that 

non-participant observation is where the researcher acts as 

an independent observer it implies that the analyst does not 

interact with instructors and students while instructing 

practice. 

The researcher acts as a detached member because 

the analyst only attends the lesson and observes the 



 

 
 

interaction between instructors and students using an 

observation checklist without interfering with the original 

condition and circumstance at the inquiry location. So, an 

observation checklist is used to record observation 

information during the observation process by placing a tick 

mark (√) on the perspective that is being observed (Hardani 

et al., 2020). 

2. In depth Interview 

According to Lexy (2000), an interview is a 

discussion between two individuals: the interviewer and the 

people who answer the questions. The two forms of 

interviews are organized and unstructured. A structured 

interview, according to Lexy (2000), is one in which the 

interviewer picks her own barriers and questions to ask. In-

depth interviews, qualitative interviews, and open-ended 

interviews are all terms for unstructured interviews 

(Kusunastuti & Khoiron, 2019). 

In this case, the researcher used in-depth 

interviews in the form of semi-structured interviews. 



 

 
 

According to Sugiyono (2012)  its application is more 

flexible than a structured interview. The goal of this 

type of interview is to find problems more openly, 

where the parties who requested the interview and asked 

for an opinion are present. When conducting interviews, 

researchers use interview guides to falicitate and focus 

the questions that will be asked. Following the analysis 

of architectural collective memory, interview guidelines 

will be discussed (Hardani et al., 2020). 

 

D. Techniques of Data Collection 

The data for this study was got  through observation and 

interviews. 

1. Observation 

The systematic recording of a phenomena or a specific 

behavior that may be noticed in the natural world is referred 

to as observation. One approach of acquiring data by 

someone with the goal of feeling and then comprehending 

the knowledge of a phenomena is observation. The type of 



 

 
 

data gathered determines the number of periods and 

duration of observations. In this scenario, the researcher 

watches how teachers and students interact in an English 

classroom. 

2. Interview 

One of the finest ways to discover or explore profound 

knowledge from someone for a research is through 

interviews or question-and-answer sessions. An interview is 

a dialogue in which the goal is to gather information in the 

form of a description of the life of the person being 

interviewed in connection to the interpretation of the 

significance of the stated phenomenon. Furthermore, 

interviews are lengthy talks in which occurrences might 

occur and be understood in the person being interviewes 

sense of meaning in order to gain in-depth knowledge about 

a given topic or issue. In this case, interviews were 

conducted in the midst of a pandemic with face-to-face 

interviews when teachers received teaching schedules at 



 

 
 

schools. This interview was conducted to obtain verbal 

responses from teachers to students while learning English.  

Then, in this interview, the researcher will use the 

Think Aloud Protocol which involves the teacher who 

thinks hard when they carry out the learning process. When 

they finish this, teacher are asked to say whatever comes to 

mind. What they see, think, do, and feel may be included. 

This provides observers with insight into teachers' ability to 

make thought processes as clear as possible during 

implementation. All verbalizations were transcribed and 

analyzed as part of the formal research protocol (miles and 

Huberman Cite in Guskey, 2014). 

In this case, the researcher will conduct structured 

interviews with English teachers at ones of school in 

Kepahiang. Interviews were conducted in order to obtain 

accurate responses and information about the ability 

generated in classroom teaching. The purpose of the 

interview in this study is to double-check the data and 

ensure that it is accurate. 



 

 
 

E.  Trustworthiness  

This research employs qualitative data analysis 

techniques. Data analysis is an essential component of any 

research project, written or unwritten. A qualitative study 

focusing on research problems necessitates researchers 

performing a systematic, in-depth, and meaningful 

assessment, as Burgess emphasizes below. All researchers or 

researchers in qualitative research focus on the problem 

under study, guided by a conceptual or theoretical framework. 

In qualitative research, data analysis is frequently performed 

concurrently or concurrently with data collection (miles and 

Huberman Cite in Guskey, 2014). There are three stages of 

qualitative data analysis based on the theory of Miles and 

Huberman (1994): 



 

 
 

 

 

 

 

 

 

Figure.3  

Data Collection Method based on Miles and Huberman 

(1994) 

 

1. Data Collection 

This step includes some data from class observations and 

interviews. The researcher observed and interviewed 

teachers dealing with teacher competence and its 

application during the teaching and learning process in 

one of the MTs at Kepahiang. 

2. Data Reduction 

Summarizing, picking the major points, focusing 

on what's important, and searching for themes and 

patterns are all part of data reduction. As a consequence, 

Data collection 

Data Reduction Conclusion 

Drawing 

Data Display 



 

 
 

the reduced data will present a better picture and make it 

easier for researchers to gather and search for new data if 

necessary. Computers, laptops, smartphones, and other 

similar devices can aid in data minimization. When it 

comes to data reduction, researchers will be led by the 

objectives to be met. The researcher acquired evidence 

from interviews with the instructor at this time, 

demonstrating the teacher's grasp of the classroom 

interactions. In this stage, the necessary data is input, 

while the unnecessary data is discarded. 

3. Data Display 

After data reduction, data display is the next stage. 

The most popular way to communicate data in 

qualitative research is through narrative texts. If the data 

is given, it will be easier to grasp what is going on and 

plan future work based on what is known. The data is 

presented in this study via articles, which is the most 

typical way in qualitative research. 

 



 

 
 

4. Drawing Conclusion 

The conclusion is the last stage of data analysis. 

Qualitative research produces ground breaking results that 

have never been seen before. While the item is still dim or 

even dark, findings might be images or descriptions that 

become obvious after additional inspection. This 

conclusion might be a hypothesis or theory, or it could be 

a random or interactive relationship. The researcher 

begins to observe and study all of the data at the 

conclusion drawing stage, then tells tales by linking 

stories so that researchers may gain research results and 

conclusions. 
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CHAPTER IV 

RESULT AND DISCUSSION 

 

A. Description of Research Area 

1. A Brief History of the Establishment of Darussalam 

Islamic Boarding School Kepahiang 

Darussalam Kepahiang Modern Islamic Boarding School is 

located on  Merdeka street,  Dusun Kepahiang of Kepahiang 

District, Kepahiang Regency, Bengkulu Province. Derived 

from the desire of a malim in Kepahiang, Ust. H. Qoyyum to 

establish a boarding school in Kepahiang in ± 1970 on 3 

hectares of land, but his love of death came first. Great wishes 

are always known by children and their wives with dreams 

later in the day, if Allah SWT allows it, it will certainly come 

true. 

Hope for hope is always waiting, let alone the time, then 

goes around, to be exact, in 1999 the Child of Ust. Qoyyum 

(deceased) named Drs. Saukani makes his office mate who is 

a young malim in the city of Kepahiang. The young Malim is 



 

 
 

KH. Ahmad Nurhayani, S.Pd.I originated from Jombang, 

East Java Province, who has been a resident of Kepahiang 

for a long time. In conclusion, it was trusted to share it with 

him to establish a boarding school accompanied by giving a 

gift certificate of ± 5 hectares of land. 

With the help of the residents of Kepahiang Regency, 

until March 2000, the laying of the initial stone for the 

Modern Darussalam Islamic Boarding School in Kepahiang 

Regency began. During one year of implementation of the 

development, it has created 3 permanent local buildings with 

tiered construction. Also, 4 semi-permanent dormitories have 

been built, 1 part of the normal kitchen, and 1 part of the 

bathroom. With the hope of Allah's blessing, on July 16, 

2001, the early school year of the Modern Darussalam 

Kepahiang Islamic Boarding School began with a total of 33 

students (19 male students and 14 female students). 

There is nothing that does not proceed, various 

challenges and obstacles do not seem to have made the 

Modern Islamic Boarding School Darussalam Kepahiang 



 

 
 

pessimistic and resigned but become a generator of 

encouragement. This is marked by the continuous 

improvement of all aspects of pesantren development. Such 

as the increasing number of developments and adequate 

facilities within the pesantren environment, the acquisition of 

awards and achievements of students in academics, arts and 

sports at the district, provincial and national levels. It is also 

noted that the Modern Darussalam Kepahiang Islamic 

Boarding School is one of the leading Islamic boarding 

schools, partly because it gets an A grade (accreditation) at 

the MTsS level and B accreditation at the MA level. Even 

though the pesantren is only 20 years old. 

 

2.  Vision and Mission of Modern Darussalam 

Kepahiang Islamic Boarding School 

I. Vision 

A place for preaching, a place for real charity 

 

 

 



 

 
 

II. Mission 

 

a. Realizing the Modern Darussalam Kepahiang Islamic 

Boarding School in the forefront of preaching with real 

amaliyah. 

b. Realizing the Modern Darussalam Kepahiang Islamic 

Boarding School as a means of exploring and studying 

science. 

c. Realizing students with broad knowledge, high 

knowledge, Islamic character, ready to serve selflessly 

d. Realizing students who are healthy, creative, 

productive and independent based on technology with 

Arabic and English as their daily languages. 

e. Realizing students with high competitive achievements 

with various creations. 

 

3. Educators Data 

 At one of MTsS in Kepahiang, thereare quite a number 

of educators who are caable of their respective teaching 

field wich are adusted to their previous learning experience 

or education. In this school there are 86 teachers who are 



 

 
 

registered and actively teaching in there, wich 47 are senior 

teachers and have teaching experience at this school with an 

average of more than 10 years, and 39 other are junior 

teachers who are novice teacher. Their service educators 

and teaching experience are on average still approximately 

5-8 years. 

B. Result of Research  Findings 

The researcher presented the result of the research. 

The data took from observation in the classroom and 

interview one teacher. The researcher made the research 

which held on first grade students at one of MTsS in 

Kepahiang. The first, the researcher held an observation in 

classroom which the researcher pay attention to the teacher 

about teacher pedagogical competence. The researcher 

made observation six meetings in class, and the last the 

researcher was conducted an interview to know the teacher 

pedagogical competence in teaching English. 



 

 
 

1. The teacher pedagogical competence in teaching 

English for young learners at the first grade of one 

MTsS in Kepahiang. 

From the data collection, this research was 

conducted 2 weeks observation in the classroom on first 

grade at one of MTsS in Kepahiang at Friday 15-05 

August 2022. The researcher was conducted observation 

in class, in this research, the researcher looked the 

teacher activities in the class to get data, the researcher 

followed English teacher in the classroom, then the 

researcher paid attention to the teacher about strategy 

and method is used by English teacher. 

Based on the data from observation checklist, the 

teacher had pedagogical knowledge, content knowledge, 

pedagogical content knowledge, including:  

 

 

 

 



 

 
 

Table.3  Result of Research Observation 

No Competence F N Persent

age (%) 

1. Knowledge of classroom 

management and 

discipline 

6 6 100% 

2. Knowledge of teaching 

method or instructional 

strategies 

5 5 100% 

3. Knowledge of  learning 

environments 9 
 

10 

90% 

 

4. Knowledge of 

classroom assessment. 

implemented and used 

results of pre-

assessment to adjust 

the lesson 

3 3 100% 

5. Understanding General 

Learner Characteristic 

 

3 3 100% 

6 Representations used in 

the content domain 
4 4 100% 

7. Representations 

transformed to teach 4 5 80% 

 The number of 

bounded 

34 

 The number of 

maximal 

36 

 Percentages 95% 

 Category Very Good 

 



 

 
 

Based on the table. 3 above, in sub-competence first 

(knowled of classroom management), there are six 

indicators that all meet, so that the percentage obtained is 

100%. It is also similar to the results obtained from the 

second sub-competence namely (Knowledge of teaching 

method or instructional strategies) which also meets all 5 

indicators so that the percentage obtained is also the same. 

Which means that the teacher almost masters the 

classroom management. In the third sub-competence 

(Knowledge of  learning environments), there are nine 

indicators that  meet from 10 indicators, so the percentage 

obtained is 90%, and it shows that the teacher has  known 

learning environments well.   

In the fourth sub-competence, namely educating 

learning Knowledge of classroom assessment. 

implemented and used results of pre-assessment to adjust 

the lesson activities, has 3 assessment indicators, and all 

indicators fulfil from 3 existing assessments, so  that the 

percentage obtained is 100%. The fifth sub competence 



 

 
 

(Understanding General Learner Characteristic) has 3 

indicators and the teacher fulfills all 3  indicators out so 

that a percentage of 100% is obtained. in the six sub 

competence (Representations used in the content domain),  

from the 4 indicators available, all of four indicators are 

met, so that a percentage of 100% is obtained, which 

means that the teacher is mastery the subject matter. In the 

last sub-competence, namely Representations transformed 

to teach. The teacher fulfills 4 indicators out of the 5 

existing indicators, so the percentage gained can be 80%.  

 Based on the seven sub-competencies of each 

indicator the result that is based on a percentage, it can be 

analyzed that the Knowledge of classroom assessment is 

the sub competence with the lowest percentage. So the 

pedagogical competencies in one of MTsS in Kepahiang 

had very good category, but still need to increase of 

evaluation or assessment. And the competencies that have 

all been fulfilled by the teacher namely management 



 

 
 

classroom, teaching method, understanding student 

characteristics and mastery of subject matter. 

Based on the data from observation checklist also 

supported by data from interview, the data from  interview 

can be see, as follow: 

 

a. Pedagogical Knowledge 

Teacher was applied the aspects of pedagogical 

knowledge as well, wich right can see as followed:   

1) Management classroom by English teacher  

At that time, the current lesson was about 

introduction self. Earlier than enter the lesson the 

instructor provide ice breaking to the students like a sort 

of communique related to the topic to be discussed. In 

other phrases, she attempted to make an ice breaking to 

degree how far the students would know and settle with 

the imminent topic. Students take a seat to groups that 

have been determined. Every crew has their personal 

cheer. So earlier than they start the game, they display the 

cheer. As a result, they were quite excited with what the 



 

 
 

teacher  did. After that, the teacher commenced to set in 

her lesson. 

According to ustadzah Elta, “To keep the class 

conducive while studying, the teacher is usually always on 

time in teaching because a lot of times to clean the class 

and then the teacher asks students to be prepared to 

achieve the subject matter that the teacher would like to 

teach. The teacher checks the attendance of students so 

after the teacher starts giving the subject matter, the 

teacher never forgets to ask students to check class 

cleanliness. then give enough time for students to 

understand the material that has been presented”. 

One of skill that teacher has in managed class is 

make class become conducive so that students composed 

in learning. Teacher always on time in teaching because a 

lot of times to cleaning class and then teacher asked 

students prepared in achieve the subject matter that 

teacher would like teach. The teacher checking the 

students attendance so after that the teacher starting giving 

subject matter, the teacher never forget asked students to 

check of classroom cleanliness. Teacher was teaching the 

students about introduction self, the teacher asked 

students to practice how to introduce them self in front of 



 

 
 

class, but before the students starting teacher giving 

instruction for students and the teacher practice before it. 

After that the teacher was practice the manner to 

introduction self . 

In end of learning, teacher giving motivation to 

students so that students always study hard to get their 

ambition, and the teacher tries to giving homework for 

students as evaluation and addition value. Teacher 

sometimes late to leaves class although when class has 

done teacher still in classroom (Interviews on  Sunday 24 

of July 2022). 

2) Teaching  Method  or  Instructional Strategies by 

English Teacher 

In this part, to make learning delivered well, the 

teacher uses several methods in teaching. First, the teacher 

asks about the previous lesson with the aim that students 

remember the material and then proceeds with giving new 

material.  



 

 
 

According to ustadzah Elta, “To teach miss using 

direct and group teaching methods, because miss teaches 

in first class (7) where the children are in the transition 

from elementary to MTs so there are lots of things that 

must be considered and paid attention to, starting from 

those before do not know English and also those who 

already know more or less about English. So to teach a 

class of students with different knowledge of English and 

who are still young students, miss uses the direct teaching 

method”. 

 Based on interviews and observations of the 

teaching methods in learning process, the teacher has 

compiled a learning plan and used it as a reference in 

implementing learning. Teachers carry out learning 

activities in accordance with the design that has been 

arranged. The teacher uses media and learning resources 

that are relevant to the characteristics of students and 

subjects that are able to achieve the full learning 

objectives. The teacher is able to increase student 

attention, have skills in the use of instructional media, a 

variety of activity and questioning techniques are used. 

When the researcher makes observations, the teacher uses 

the direct teaching method and class discussion in the 



 

 
 

learning process. Then after a study of learning 

documentation, namely the lesson plan and syllabus, the 

teacher lists learning resources / learning media 

(Interviews on  Sunday 24 of July 2022). 

3) Learning Environments  

In this stage, so that while studying students do not 

feel bored, the study room should be comfortable as 

much as possible. Based on observations, the 

classrooms have classroom equipment and are easy to 

access, have decent tables and chairs, whiteboards and 

posters that make the classroom atmosphere less boring.  

According to ustadzah Elta, “a comfortable learning 

environment will make students happy and that way it will 

be easier for them to understand the subject matter. such 

as, clean, tidy, organized, and many others”. 

 

With this tool students can learn comfortably in the 

study room. So that during learning a conducive 

classroom is created because students interact with each 

other and the teacher also conveys the subject matter well 



 

 
 

and provides examples of objectives related to the subject 

matter presented (Interviews on  Sunday 24 of July 2022).  

4) Classroom Assessment used by English Teacher 

At this stage a teacher is required to have the ability 

to determine the approach and evaluation, preparation of 

evaluation tools, processing, and use of evaluation results 

which include remidial activities and learning program 

improvement activities. Assessment of teaching and 

learning outcomes are activities or ways aimed at 

knowing whether or not the learning objectives have been 

achieved and the learning process that has been carried 

out. 

Based on the results of interview made on mastering 

English topics, the teacher consists of out an evaluation of 

the getting to know procedure and gaining knowledge of 

results. System assessment may be seen from the teacher 

monitoring of pupil getting to know progress during the 

gaining knowledge of technique by means of giving 

inquiries to students. Evaluation of learning effects is 



 

 
 

performed on the closing meeting of the delivery of 

subject matter. The assessment was performed with the 

aid of giving taks about the subject matter that were 

discussed at that time and the preceding week. According 

to Ustadzah Elta, “the evaluation was carried out with 

practice. Practice are based on material that has been 

taught”  (Interviews on  Sunday 24 of July 2022). 

5) Understanding Students Characteristics by English 

Teacher 

Mastery and understanding of student characteristics 

may be seen while the teacher incorporates out gaining 

knowledge of activities. Based on the observations of 

learning English topics, the teacher can recognize the 

traits of students and understand the emotional and ethical 

of students, which is seen at some point of the learning 

manner the teacher takes the attention and concentration 

of students if the magnificence has started out to make 

noise or now not follow the lesson well, then supply 

questions related to the subject matter being conveyed. 



 

 
 

Further, teachers also are capable of apprehend the 

characteristics of students from the intellectual component 

of drawing close college students who are rather less 

capable of apprehend the subject matter. The teacher 

provides knowledge, emphasizes the student associated 

concern count within the hope that the student can 

recognize the subject matter. 

The results of these observations are then deepened 

with interviews. At the time of the Ustadzah Elta Ade 

Putri interview revealed that in order to find out the 

characteristics of students, the first thing to do was to get 

to know students, both from the personality of the students, 

the intelligence of the students, and also the students' 

understanding. Thus the teacher will know the potential of 

each student. Then if there are students who have 

difficulty learning, the teacher provides guidance and 

students can ask the teacher. Besides in the class it is very 

necessary to approach students, because here students are 

required to live in dormitories, so getting to know the 



 

 
 

characteristics of students can not only be done in class, 

but also through an approach in the dormitory. So from 

there the teacher will easily understand the character of 

each of our students (Interviews on  Sunday 24 of July 

2022). 

b. Content Knowledge 

1) Mastery of Subject Matter by English Teacher 

The teacher has decided a gaining knowledge of 

method that is accordance to the students’ capability in 

order that the subject matter provided is without difficulty 

understood. Teacher frequently asking the students to 

repeat what was defined in front of class so that students 

can effortlessly keep in mind the subject matter that has 

been defined. The teacher is a very mastered the getting to 

know subject matter due to the fact while magnificence 

dialogue which be held teacher help the student to reply 

the questions from some other group when students can't 

to answer them. 

According to ustadzah Elta, “in mastering the 

subject matter the teacher has learn the subject matter 



 

 
 

which would like brought earlier than teaching, because 

teacher very understood the subject matter then teacher 

instruction to the students to did class discussion so that 

the students free in expression their opinion and easy to 

understand the content their delivered in elegance 

discussion”. 

 

From the facts above, display the teacher capability 

in mastered the subject matter and tough to students. 

Teacher was giving a chance for students with opening 

class discussion because teacher hopefully the student 

active and brave to conveyed opinion in following teacher 

class (Interviews on  Sunday 24 of July 2022). 

c. Pedagogical Content Knowledge 

1) Representations transformed to teach  

In the process of delivering subject matter, teachers 

use media such as books, print out content learning and 

also occasionally use pictures.   

According to ustadzah Elta, “teacher usually use 

books and also print pictures. Because here for the use of 

media such as infocus it is still very minimal, so in order 

to make it easier for students to learn teacher provide 

print images related to the material that I will convey 

later or also print text as an example of the content 

delivered or as their reference”. 



 

 
 

By using media such as pictures and print outs of 

content learning, it will make it easier for students to 

understand the subject matter being taught. With the lack 

of media, teachers are demanded to be more active in 

teaching, such as paying more attention to what students 

actually need when learning. The teacher also encourages 

students to ask questions about what they do not 

understand so that there are no mistakes in understanding 

the subject matter presented or even not understanding the 

content learning at all (Interviews on  Sunday 24 of July 

2022).  

C. Research Discussions 

This section presented the discussion based on the finding 

of the study, the result of this research dealt with answer of 

the problem statement which aimed to analysis teacher 

pedagogical competence in teaching English at the first grade 

at one of MTsS in Kepahiang. The data was collect by using 

observation checklist and interview. 



 

 
 

Based on the researcher finding presented by the 

researcher above, there are several categories discussed in the 

research findings. in the first step of this research, the 

researcher asked one question that link with the teacher 

pedagogy competence indicators. The indicators that include: 

management classroom, teaching methods, learning 

environment, classroom assessment, understanding learners 

characteristics, representations used in the content domain, 

and representations transformed to teach. The next step is 

obervation that do by researcher with based on observational 

checklist. During the observation the researcher only focused 

on the teacher who taught in the class with the aim that the 

researcher really found the extent of the pedagogic 

competence of the English teacher. Researchers conducted 

observations for several days until it was thought that the 

results of these observations were truly valid. and during 

these few days the researchers observed the teacher's 

activities from starting to teach until the end of learning. 

From what was obtained through interview and observations 



 

 
 

made by reearchers, it turned out same result of both. the 

researcher found the seven indictors with good persentage 

result 95%  categories on observation that is mean the teacher 

has pedagogy competence with very good category. 

When conducting interviews about the management 

classroom, the teacher explained what he did in an effort to 

manage the class so that the learning process went well, 

starting from how he opened the class, gave material and 

closed the lesson. and the same thing was also found by 

researchers during observation. so based on these two 

statements the teacher has the ability to manage the class well. 

The result of the interview about the teaching method, the 

teacher answered that she used direct method and class 

discussion in teaching, and the same as before during the 

observation, the researcher found that the teacher actually 

applied the two methods alternately with the aim that students 

could understand the material easily clear. And this method is 

also used because the teacher adjusts from the level of 

understanding of the students where they are in the transition 



 

 
 

from elementary to mts with different learning experiences 

and different knowledge. based on these results it can be said 

that the teacher has the ability to use teaching methods well. 

The result of the interview about the learning environment, 

the teacher said that the teacher really tried to make the 

learning atmosphere comfortable and not boring, as for the 

efforts made by the teacher such as, directing students to keep 

the classroom clean during learning, the teacher giving a little 

ice breaking to raise enthusiasm student learning and also use 

building interactions with students so that learning becomes 

enthusiastic. and during observation, the researcher found 1 

indicator that was not met, namely the teacher did not use a 

group discussion table, but this was because the study room 

was not possible to arrange a table with this shape because of 

the minimal class capacity. But based on the results of these 

studies, teachers still have the ability to make the learning 

atmosphere comfortable. 

The result of interview about classroom assessment, the 

teacher said that the assessment was usually carried out at the 



 

 
 

end of the material chapter in the form of an evaluation such 

as practice in front of the class. and during observations the 

researchers found that the teacher met all the indicators of the 

classroom assessment such as encouraging students to ask 

questions about the material presented, conducting pre-tests, 

and also conducting final assessments. Based on this, it can be 

said that the teacher has the ability to make a good assessment. 

The result of the interview about understanding learner 

characteristic, the teacher said that in understanding the 

characteristics of students the teacher was not only in the 

classroom, but because they lived in the dormitory, even 

when in the dormitory the teacher could understand the 

students. And during observation the researcher found that the 

teacher really understood the character of the students in the 

class well. So based on the results of the study it can be said 

that the teacher understands the characteristics of students 

well. 

The result of the interview about teacher mastery of the 

subject matter, the teacher said that before teaching the 

teacher had prepared a lesson plan in which the lesson plan 



 

 
 

was used as a guide when teaching in class and the teacher 

had also studied the material as much as possible so that later 

it could be well received by students. And based on 

observations, the researchers found that the teacher mastered 

the material he taught and also had maximum teaching futility 

which can be seen from the teacher mastering the indicators 

of the mastery subject matter well. 

The last is the result of interviews about representation 

transformed when teaching, in this case the teacher said that 

using teaching media when teaching in class really helps 

students understand the lesson. And during observation, the 

researchers found that teachers teach by using teaching media 

such as books and print outs of material and do not use 

infocus. This is not because the teacher cannot understand the 

use of these tools, because indeed in the school there is very 

little use of these tools because of school regulations. but the 

teacher is able to meet other indicators which means he is able 

to use teaching intermediaries well when teaching. 

So based on the results of the observations and interviews 

above, the researcher can conclude that the English teacher at 



 

 
 

one of the MTs in Kepahiang has pedagogical competence 

with a very good category. 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

This chapter presents conclusions and suggestions about 

the research. The conclusion summarize the findings of the 

discussion based on the research problem. So, this summarizes 

the English Teacher has been a very good cetegory of 

pedagogical competence in teaching English. In comparison, 

the suggestions contain recomendations of researchers based on 

result. 

A. CONCLUSION 

Based on the finding and discussion above, it can be 

concluded that, the teacher pedagogical competence in teaching 

English at the first grade students at one of MTsS in Kepahiang 

was very good, because the English teacher fulfilled all 

indicators with a goog persentage that is on 95%. It mean that 

the teacher have a skills how to opening classroom, 

management classroom, teacher can understanding students 

characteristics,  and the teacher has ability in mastered the 



 

 
 

method very well, then, the teacher was giving materials are 

easy to understand of students because the teacher has mastered 

the material before did in teaching, and then the teacher was 

very good in managed classroom before starting the material, 

and also the teacher have skills in closing classroom because 

the teacher always given motivation in last meeting. 

In addition, teachers can also adjust the learning they do in 

the class of students who are categorized as young learners, 

because as we know that it is not easy to understand the 

characteristics and potential of students, but here the teachers at 

one of MTsS in Kepahiang are able to overcome these 

difficulties. So with these data, the researcher concludes that the 

English teacher at at one of MTsS in Kepahiang already has 

pedagogic competence with a very good category. 

B. SUGGESTION 

Based0on the0findings, is necessary to give valuable 

suggestion for the teacher, this suggestion hopefully 

will0become consideration for them to develop the quality 



 

 
 

of0the teacher about pedagogical competence in teaching 

English. Based on the result of data analysis0and conclusion, 

the researcher proposes some suggestion as follow: 

1. The English teacher should master more of aspects in 

pedagogical competence.  

2. The English teacher should increase students’ 

motivation and learning interest with given a similar 

chance to students.  

3. The English teacher should give or prepare good 

material to make the students more interested in 

learning, because the teaching materials give influence 

to students understanding. The teacher also has to know 

what students difficulties to learn English is, and help to 

solve their problem. 

4. The English teachers can also use technology as much 

as possible so that new information related to learning in 

general can be conveyed to students. 
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DOCUMENTATIONS 

 

P1.Interview with the principle of MTsS 

 

P2. Interview with the curriculum section of MTsS 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

P3. observation at MTsS in class of boy students 

 

 

 

 

 

 

 

 

 

 

 

 

P4. observation at MTsS in girls class of students (7f) 



 
 

 
 

 

 
 

P5. observation at MTsS in girls class of students (7g) 

 

 

 

 

 

 

 

 

 

P6. observation at MTsS in girls class of students (7h) 



 
 

 
 

 

P7. observation at MTsS in girls class of students (7g) day 2 

 

P8. observation at MTsS in girls class of students (7g) day3 

 



 
 

 
 

 

 

P9. staff TU giving a letter of completion of research 

 

 

 

 

 

 

 

 

 



 
 

 
 

 

INDEPTH INTERVIEW 

Name of Teacher : Elta Ade Putri, S.Pd 

Topic   :  

Class   :  

Date of Interview : 

This theory based on adapted of shulman’s theory (2004). 

 

N

o 
Aspects Indicators 

1

. 

Pedagogi

cal 

Kno

wled

ge 

a. General Strategies 

1) Knowledge of classroom management and 

discipline. 

g. teacher have a lesson plan for teaching in the 

class 

h. teacher open the class by greets to the students 

and checking the students attendance list 

i. teacher giving learning material structurally 

j. the creation of a conducive, orderly, disciplined 

and passionate learning environment 

k. there is a good relationship between students and 

teachers as well as teachers and students 

interpersonally 

l. teacher closed the class and giving a clue for the 

next material 

2) Knowledge of teaching method or instructional 

strategies 

m. the lesson is link to previous teaching or 

learning 

n. the ideas and experiences of the students are 

drawn upon 

o. a variety of activity and questioning techniques 

are used 

p. instructions and explanations are clear and 

spesifict 

q. the teacher involves all the students, listen to 

them and responds appropriately 



 
 

 
 

3) Knowledge of  learning environments.  

 learning tools are available but safely displayed 

and easyly accessible 

 equal access to classroom materials and 

reseources 

      are smooth 

 room has students resources neatly and 

intentionally placed to support learning 

 room has desks or tables arranged for 

collaborative and cooerative grouping 

 academic supports (ex: wall posters) are clearly 

displays 

      and / or charted 

 students interact with others and discuss content 

 content of lesson is interesting and relevant to 

students. 

 students desks are arranged in groups 

 student help each other with procedures as well 

as content 

 studensts work exemplars are posted and ar 

objective driven and aligned to what is being 

currently taught 

4) Knowledge of classroom assessment. implemented 

and used results of pre-assessment to adjust the 

lesson 

e. implemented assessment during lesson to gauge 

understanding (pre-test) 

f. attended to students question/comments during 

lesson 

g. implemented assessment at the end of lesson to 

gauge students learning 

 

b. Understanding General Learner Characteristic 

 etnic ( the teacher used a formal language in 

teching to make all of students understand of the 

material) 

 cutural  ( teacher are able to address the cultural 

diversity of students in the class) 

 interest ( the teacher motivate students before 

starting learning in order to foster students 

enthusiasm in learning ) 



 
 

 
 

2

. 

Content 

Kno

wled

ge 

a.  Representations used in the content domain  

 mastery of subject matter brodly and deeply in 

accordance of the educational unit program, and 

subect. 

 teacher link the teching method that can 

overshadow the learning material 

 the subject matter clearly transfer to the learners 

 teacher give a motivation to students for 

growing up their spirit in learning 

3

. 

Pedagogi

cal 

Cont

ent 

Kno

wled

ge 

a. Representations transformed to teach  

 the teacher use learning media in teaching (ex: 

book, white board, etc) 

 the teacher used electronic device ( infocus) 

 the teacher discuss or addressed student 

misconception of the subject matter 

 used an available resources to support teaching 

 used an objective example that highlights a 

subject matter 

 

Pertanyaan: 

1. bagaimanakah persiapan guru sebelum mengajar di kelas? 

2. bagaimanakah proses belajar mengajar berlangsung?  

3. bagaimana agar kekondusifan  suasana kelas tetap terjaga saat 

proses belajar berlangsung? 

4. metode mengajar apa yang digunakan guru dalam mentransfer 

pembelajaran?  

5. apakah metode yang di gunakan tersebut dapat membantu 

siswa memahami materi pelajaran dengan baik? 

6. bagaimana interaksi yang terjadi antara guru dan siswa, serta 

siswa dan siswa lainya saat belajar? 

7. sistem penilaian seperti apakah yang di gunkan guru untuk 

mengetahui keberhasilan siswa saat belajar? 

8. bagaimanakah cara guru untuk memahami karakteristik siswa 

di kelas? 

9. media pembelajaran apa saja yang guru gunakan saat mengajar 

di kelas?apakah media yang guru gunakan efektif dalam 

membantu siswa saat belajar? 

 



 
 

 
 

Questions: 

 

1. how is the preparation of the teacher before teaching in class? 

2. How does the teaching and learning process take place? 

3. how to maintain the conduciveness of the classroom 

atmosphere during the learning process? 

4. What teaching methods does teacher use in transferring 

learning? 

5. Can the method used help all students understand the subject 

matter well? 

6. How are the interactions that occur between teacher and 

students, as well as students and other students while studying? 

7. What kind of assessment system does the teacher use to 

determine student success in learning? 

8. How does the teacher understand the characteristics  and 

potency of students in the class?  

9. What learning media does the teacher use when teaching in 

class? Is the media that the teacher uses effective in helping 

students while learning? 

Responds: 

1. As a teacher, of course there is a lot that must be prepared 

before teaching, starting from making lesson plans even to how 

the concepts will be used when teaching by choosing the right 

method. here the most important thing for me is to make lesson 

plans and also understand the material that will be taught well, 

because after all the role of a teacher is very important in the 

learning process in the classroom. 

2. Regarding how the learning process takes place, I usually start 

by directing students to check the cleanliness of the classroom 

again, then I give them a little brainstorming as a means for 

them to remember the material taught before and find out what 

material will be delivered that day. after they have focused on 

learning, I will then provide the subject matter that I have 

previously prepared. and usually I also encourage students to 



 
 

 
 

ask a few things that they may not understand from my 

presentation. and lastly, when closing the meeting that day, I 

gave them a little motivation so they could stay enthusiastic 

during the next lesson. 

3. To keep the class conducive while studying, the teacher is 

usually always on time in teaching because a lot of times to 

clean the class and then the teacher asks students to be prepared 

to achieve the subject matter that the teacher would like to 

teach. The teacher checks the attendance of students so after the 

teacher starts giving the subject matter, the teacher never 

forgets to ask students to check class cleanliness. then give 

enough time for students to understand the material that has 

been presented. 

4. To teach miss using direct and group teaching methods, 

because miss teaches in grade 7 where the children are in the 

transition from elementary to MTs so there are lots of things 

that must be considered and paid attention to, starting from 

those before do not know English and also those who already 

know more or less about English. So to teach a class of students 

with different knowledge of English and who are still young 

students, miss uses the direct teaching method. 

5. For all students I can’t say that all of them understand the 

material well because the students in each class consist of 28 

people, not all of them understand English, which as we know 

today is very rare for elementary school children who at school 

learn English. 

6. when talking about interactions between teachers and students 

as well as students and students, of course, during the learning 



 
 

 
 

process in class interaction is well established which can be 

seen from how students can understand what is conveyed by 

the teacher properly, if only the teacher does not interact well 

with students then it is very likely for these students not to 

understand what the teacher is conveying, as well as their 

fellow students if there is no interaction between them then 

their comfort when studying will also be a little not good 

especially when they are doing group-based work. 

7. the evaluation was carried out with practice. Practice is based 

on material that has been taught. The assessment system may 

be seen from the teacher monitoring of pupils getting to know 

progress during the gaining knowledge of technique by means 

of giving inquiries to students. Evaluation of learning effects is 

performed at the closing meeting of the delivery of the subject 

matter 

8. In understanding the characteristics of students, it can be 

through communication between students and students every 

day, and the teacher also looks at the student's expressions, 

such as how they look on their faces and also sees their 

responses to what we convey. So in my opinion it includes in 

the feedback how we can understand the characteristics of these 

students, and physically of course it will be seen when we are 

interacting with them for example with them who look 

lethargic, so that's when we can ask about their condition or 

anything that made them like that. To find out the 

characteristics of students, an approach to students is really 

needed, because here students are required to live in a 

dormitory, so getting to know the characteristics of students 



 
 

 
 

can not only be done in class, but can also be done through an 

approach in the hostel. So from there the teacher will easily 

understand the character of each of our students. And if we talk 

about the potential of students, of course this is an opportunity 

for us to contribute and participate or even facilitate what 

students really need in order to actualize the potential they have, 

for example in the field of English, to provide or eliminate 

boredom. students whose hobbies are singing, for example, 

how can we facilitate by providing musical chants because 

indeed they are not allowed to bring communication tools, so 

contributing by facilitating these students is very helpful for 

students to be able to develop their potential 

9. The teacher usually uses books and also prints pictures. 

Because here the use of media such as the focus is still very 

minimal, so in order to make it easier for students to learn 

teachers provide print images related to the material that I will 

convey later or also print text as an example of the content 

delivered or as their reference. 

 

 

 

 

 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 


