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CHAPTER II 

LITERATURE REVIEW 

 

 

2.1 Theoritical Review 

2.1.1 Definition of Speaking 

 Generally, language is taught and assessed in 

terms of the four skills: listening, speaking, reading, and 

writing. These skills are divided into two categories: receptive 

and productive. Be it a productive skill, speaking is complex 

to be taught.Speaking is a basic skill that should be possessed 

to comunicate. According to Brown (2004) states that 

speaking is a productive skill that can be directly and 

empirically observed, those observations are invariably 

colored by the accuracy and the effectiveness of a test taker’s 

listening skill, which necessarily compromises the reliability 

and the validity of an oral production test. Speaking in a 

classroom involves the interaction between teachers and 

students or among the students which depends on how 

classroom activities are organized. 

Compared with writing and reading skill (commonly 

assumed as written language, receptive skills), speaking has 

some distinctive characteristics. In speaking, speakers do not 

typically speak complete sentences; use less specific 

vocabulary than in written language. This speaking skill must 
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be possessed by students, because the success of learning to 

speak can be measured through the ability of students to 

convey their ideas orally.  

In line with the definition above, Cameron (2001) 

stated “speaking is the active use of language to express 

meaning, so that other people can make sense of them, 

therefore, the label of productive use of language can be 

applied to speaking”. Based on the explanation above, the 

researcher conclude that learning to speak requires a lot of 

practice and attention, when students can communicate in a 

good way it means they have achieved the goal of mastering 

speaking skills. 

Sakale (2012) describes speaking as a dormant skill 

that has been neglected for a long time in EFL classrooms.  

Speaking is “simply the physical embodiment of abstract 

systems”. In other words, speaking is the physical realization 

of ideas, concepts, and assumptions existing in the human 

schema. It transforms abstract ideas into sounds and utterances 

that form meaning. Speaking is also perceived to be an 

interactive process as it embodies an interaction between two 

or more interlocutors in a given situation. It, therefore, differs 

according to the social situations; the language used in formal 

settings differs from that used in informal context. 

Significantly, novel approaches to learning and teaching, e.g. 
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situational language teaching, highly advocate the use of 

authenticity to make learning more effective and approachable. 

2.1.2 Types of speaking 

 There are five types of speaking according to 

Brown (2004) there is: 

a) Imitative 

At one and of a continuum of types of speaking 

performance is the ability to simple parrot back (imitative) 

a word or phrase or possibly a sentence. While this is 

purely phonetic level of oral production, a number of 

prosodic, lexical, and grammatical properties of language 

may be included in the criterion performance. 

b) Intensive  

The second types of speaking frequently employed 

in assessment context is the production of short stretches 

of oral language designed to demonstrate competence in a 

narrow band of grammatical, phrasal, lexical, or 

phonological relationship (such as prosodic elements, 

intonation, stress, range, fluency). 
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c) Responsive 

Responsive assessment task include interaction 

and test comprehension but at the somewhat level of very 

short conversation, standard greeting and small talk, 

simple request and comments, and the like. 

d) Interactive 

The different between responsive and interactive 

speaking is in the length and complexity of the interaction, 

which sometimes includes multiple exchanges or multiple 

participants. Interaction can take the two forms of 

transactional language, which has the purpose of 

maintaining social relationship. 

e) Extensive (monologue) 

Extensive oral production task include speeches, 

oral presentations, and story telling, during which 

opportunity for oral interaction from listener is either 

highly limited (pehaps to nonverbal response) or ruled out 

altogether.  
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2.1.3 The Speaking Component 

Speaking is a complex skill is requiring the simultaneous 

use of the number of different abilities, which often develop at 

the different rates. Brown (2018)  defined the component of 

speaking. The following are the levels of components 

contained in speaking. 

a) Pronunciation  

Pronunciation is the way for students‟ to produce clearer 

language when they speak. Pronunciation is an action or 

result that produces speech sounds which include articulation, 

vowel formation, accent, and inflection. Sometimes listeners 

don't understand what we are talking about because of bad 

pronunciation. Pronunciation is the fact of how to pronounce 

articulation. 

b) Grammar 

It is nele lde ld for studelnts to arrangel a correlct 

se lntelnce l in convelrsation. Thel utility of grammar is also to 

lelarn the l correlct way to gain e lxpelrtise l in a languagel in oral 

and writteln form. Belfore l some lonel spe laks, he l or she l has to 

think about somel factors and componelnts of what hel or shel 

is going to spelak. In spelaking, wel producel many words. 

Thelse l words ne leld to bel uniteld togelthelr to form phrasels, 

clausels or se lnte lncel that is correlct and melaningful.  
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c) Flue lncy 

In simplel te lrms, fluelncy is the l ability to talk fre le lly 

without too much stopping or he lsitating. Wheln spe laking 

fluelntly studelnts should bel ablel to gelt the l melssage l across 

with whatelve lr relcourcels and abilitiels thely have l got, 

re lgardlelss of grammatical and othe lr. Flue lncy is thel ability 

to relad, spe lak, or writel e lasily, smoothly and e lxprelssive lly. 

In othelr words, the l spe lakelr can relad, unde lrstand and 

re lspond in a languagel clelarly and conciselly whilel rellating 

melaning and contelxt.  

Flue lncy can bel de lfineld as thel ability to spe lak 

fluelntly and accurate lly. Fluelncy in spe laking is thel aim of 

many languagel lelarnelrs. Signs of flue lncy includel a 

re lasonably fast spele ld of spe laking and only a small numbe lr 

of pausels and “ums” or “elrs”. Thelse l signs indicatel that thel 

spe lakelr doe ls not havel spelnt a lot of timel se larching for thel 

languagel itelms nele ldeld to e lxprelss the l me lssage l.  

d) Comprelhe lnsion 

Comprelhe lnsion is discuss mistake ls by both 

spe lakelrs be lcausel comprelhelnsion can make l peloplel geltting 

information thely want. Comprelhelnsion is de lfineld as thel 

ability to undelrstand somelthig to a relasonablel 

comprelhe lnsion of thel subjelct or as knowle ldgel of what a 

situation is relally likel. For oral communication, it ce lrtainly 
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re lquirels a subje lct to relspond, to spe le lch as we lll as to initiatel 

it.  

 

e) Vocabulary  

Vocabulary is single l word, se lt phase ls, variablel 

phrase ls, phrasal velrbs and idioms. Without having a 

sufficielnt vocabulary, onel cannot communicative l 

e lffelctivelly or elxprelss the lir idelas both oral and writteln form. 

Having limiteld vocabulary is also a barrie lr that prelcludels 

lelarne lrs from lelarning a languagel. Without grammar ve lry 

littlel can bel conve lye ld, without vocabulary nothing can be l 

convelye ld. So, baseld on this elxplanation, thel relse larchelr 

concludeld that without mastelring vocabulary sufficielntly is 

E lnglish lelarnelrs will not be l able l to spe lak E lnglish or writel 

E lnglish propelrly. 

 

2.1.4 Concept of Speaking  

 Brown (2018) speaking is a communication tool 

used by every human being in interacting with others. Baseld on 

thel de lfinitions abovel, the l relse larchelr concludel that spelaking is 

an important skill which is done l by producing voicel of words. 

It is using for communicating with othe lrs. Harmelr (2001) statels 

that thel ability to spe lak Elnglish pre lsuppose ls the l e llelmelnts 

ne lcelssary for spoke ln production as follows:  

 



16 

 

 

 

a) Conne lcteld spe lelch 

Thel e lffe lctivel spe lake lrs of E lnglish ne leld to be l ablel 

not only to produce l individual phonelme ls of E lnglish, but 

also to use l flue lnt connelcteld spe le lch. So, the l telachelrs should 

involvel studelnts in oral activitie ls de lsigne ld spe lcifically to 

improvel thelir connelctivel spe lelch. 

b) E lxprelssive l de lvicels  

Nativel of E lnglish changel the l pitch and stre lss of 

particular parts of utte lrancels, vary volume l and spele ld, and 

show by othe lr physical and non-velrbal melans how thely arel 

fe lelling. Thel use l of thelse l de lvicels contributels to the l skill to 

convely me laning. Thely allow thel e lxtra e lxprelssions of 

e lmotion and intelnsity, studelnts should be l ablel to delploy at 

lelast somel of such supra selgmelntal felature ls and delvicels in 

thel same l way if thely arel to be l fully elffe lctivel 

communicators.  

c) Lelxis and grammar 

Spontanelous spe le lch is markeld by thel use l of numbelr 

of common lelxical phrasels, e lspe lcially in the lir pelrformancel 

of ce lrtain languagel function. Telachelrs should the lrelfore l 

supply varielty of phrasels for diffelrelnt functions, such as: 

gre lelting, agreleling and disagrele ling.  
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d) Ne lgotiation language 

E lffelctivel spe laking belne lfits from thel ne lgotiatory 

languagel we l use l to se lelk clarification and to show the l 

structurel of what wel are l saying. 

2.2 Concept of ESP in Learning English 

 E lSP program has be le ln e lstablisheld both at unive lrsity lelvell 

and occupational se ltting. This is propose ld to melelt spe lcific 

instructional objelctivels. The l progrelssion of telchnology and 

commelrcel e lnquirel practitionelrs to maste lr spe lcific languagel skills 

(Block and Camelron, 2002). Le larnelrs we lre l se le ln to havel diffe lre lnt 

ne lelds and inte lre lsts, which would have l an important influe lncel on 

thelir motivation to le larn and thelrelfore l on thelir elffe lctivelne lss of 

thelir lelarning (Hutchinson and Wate lrs, 2002). Thel elffe lct is to 

crelatel a nelw mass of peloplel wanting to le larn Elnglish not for thel 

plelasure l or prelstigel of knowing thel language l, but belcause l Elnglish 

is thel ke ly to thel intelrnational currelnciels of te lchnology and 

commelrcel. 

E lSP approach nele lds a we lll-delsigne ld relse larch 

curriculum and peldagogy for its studelnts. E lSP should not bel taught 

in a vacuum, but should pre lpare l stude lnts for the l contelnt and tasks 

to which thely will bel elxpose ld. It should bel undelrstood as an 

approach to telach or what Dudlely-E lvans de lscribels as an ‘attitude l 

of mind’. This is a similar hypothe lsis to that propose ld by 

Hutchinson & Watelrs (2002) who state ld that ElSP is an approach 

to languagel telaching in which all de lcisions as to conte lnt and 
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melthod arel baseld on thel lelarnelr’s relason for lelarning. Thel melaning 

of ‘spe lcial’ in ElSP approvels thel rulel of E lSP as an approach to 

languagel telaching whelre l contelnt and melthod arel applield baseld on 

thel le larnelr’s ne leld in lelarning.  

 

2.3 ESP for EFL non-English major students 

 Elnglish for Spelcific Purposels (ElSP) is a nelw approach in 

telaching and using Elnglish for celrtain fiellds and studiels according 

to thel nelelds of fiellds of knowleldgel and profelssions that usel 

Elnglish. Thelsel fiellds of knowleldgel and profelssions arel for 

elxamplel Elnglish for law, meldicinel, melchanical elnginelelring, 

elconomics, or maritimel and so on. English for Science and 

Technology (EST) is one of the major areas of ESP. It is considered 

the predominant branch of ESP. The paradigm shift in the fields of 

business, finance, banking, economics, and accounting is another 

contributing factor to the importance of EST (Dudley-Evans and 

John, 2009). 

Thel purpose l of ElSP itse llf is for studelnts to bel ablel to 

mastelr Elnglish in thel fielld thely arel studying. For elxamplel, ElFL 

non-E lnglish major studelnts at UIN Fatmawati Be lngkulu havel 

se lve lral majors such as Sharia Banking that must le larn Elnglish 

about Banking, SPI that le larn Elnglish about Historical Islam, and 

othelr majors at UIN FAS Be lngkulu. In the l contelxt of lelarnng 

E lnglish in UIN Fatmawati Sukarno Be lngkulu, elspe lcially for ElFL 

non-E lnglish major studelnts, E lSP approach has be leln commonly 
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applield. Theln, elspe lcially for non-Elnglish delpartmelnt studelnts of 

this univelrsity, beling ablel to communicate l Elnglish as welll as usel 

it for lelarning the lir subjelcts e lxcelllelntly would be l melasure ld as the lir 

corel relquire lmelnts of lelarning Elnglish. Thelre lforel it is clelar that thel 

foundation of ElSP is the l simplel quelstion of what thel studelnts lelarn 

E lnglish for, whelrel thel answe lr to thel quelstion rellatels to thel lelarnelrs 

that is thelir ne le lds, the l languagel re lquireld that is the l languagel skills 

thely ne le ld to mastelr and how we lll, and the l lelarning contelxt that 

re lfelrs to thel ge lnrels the ly nele ld to mastelr elithelr for comprelhelnsion 

or production purposels (Dudle ly-Elvans, 2001). 

 

2.4 Concept of Problems in Teaching and Learning Speaking  

2.4.1 Definition of Problems  

In Oxford Lelarning’s Pockelt dictionary thel word 

‘problelm’ is thing that difficult to de lal with or undelrstand. So, 

problelm is a situation, pelrson, or thing that difficult to 

undelrstand somelthing and nelelds attelntion theln nelelds to bel 

delalt or solveld. According to Selell, N.M. (2012) problelm is 

gelnelrally considelreld to bel a task, a situation, or pelrson which 

is difficult to delal with or control duel to complelxity and 

intransparelncy. In elvelryday languagel, a problelm is a quelstion 

proposeld for solution, a mattelr stateld for elxamination or proof. 

In elach casel, a problelm is considelreld to bel a mattelr which is 

difficult to solvel or selttlel, a doubtful casel, or a complelx task 
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involving doubt and uncelrtainty. It melans that thel causel of 

problelm in mastelring Elnglish arel somel diffelrelncels beltweleln 

Elnglish and Indonelsian such as pronouncel, grammar, and 

phrasel. It can bel concludeld that problelm is thing that difficult 

to delal and undelrstand, problelm occur belcausel thelrel is gap 

beltweleln thel elxpelctation or somelthing and relality. To solvel thel 

probelm wel neleld to undelrstand thel problelm and causel of thel 

problelm occur. 

 

2.4.2 Problems in Teaching and Learning Speaking 

In teaching English process especially in speaking 

as a teacher usually finds some problems in teaching speaking 

activity. Teachers must be aware of the needs of their students 

in terms of speaking proficiency. According to Harmer (2007) 

in his book “How to Teach English, some factors included in 

Classroom problems factors related to second language 

learning problem among the teacher and the students are as 

follows : 

a. How to be a good teacher  

• How important is it to follow a pre-arranged plan? 

  The teacher must strike a balance between 

achieving their goals and responding to students' needs. 

For example, if a teacher plans to have students prepare 

a dialogue, act it out, and then read a text, they may need 

more time. The teacher may decide to spend at least half 
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of the lesson on the acting-out phase, which they find 

helpful and enjoyable. This decision could lead to a 

dilemma, whether to abandon the original plan or 

continue with the student's wishes. 

 Another scenario is when all students are still 

working on dialogue preparation, except for two pairs 

who have finished. The teacher must decide whether to 

wait for the others to catch up or stop the class to prevent 

this. This could lead to frustration for the other students. 

There are also crises like the tape recorder 

malfunctioning, the teacher forgetting to bring the 

necessary material, or students remarking on the planned 

reading text. Good teachers are flexible enough to cope 

with these situations and can react quickly to unplanned 

events. They may have quick tasks for the early 

finishers. Good teachers recognize that their plans are 

prototypes and may have to abandon some or all of them 

if things are going too fast or too slow. 

b. How to be a good learner 

• Why is it difficult to describe a good learner?  

 Good learners' qualities are influenced by various 

factors, including their backgrounds, past learning 

experiences, and the purpose of their classroom 

environment. Assessment of these factors is challenging 

due to each student's unique personality. Research 
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results may not always provide the desired information, 

as examples like a British study found that the most 

common factor for musical instrument proficiency was 

the number of hours practiced. However, this does not 

account for why some children practice more or the type 

of practice they do, nor for exceptional students who 

become expert players even when they do not practice 

as much.   

 Teachers often believe that good learners are those 

who always do their homework, but this raises questions 

about why some students succeed while others don't. 

The question remains whether homework is the key 

factor or if the underlying state of mind of the student is 

the underlying factor. Overall, understanding the factors 

that contribute to good learners' qualities is crucial for 

effective learning.  

• How important is the students’ motivation? 

During World War II, the American military and 

British Air Force conducted successful language 

learning experiences. These success stories were 

attributed to highly motivated teachers and students who 

wanted to learn languages and had powerful reasons for 

doing so, including fear of failure. The desire to learn 

can come from various sources, such as passion for the 

subject or practical reasons like playing an instrument, 
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working with English, or improving their fitness. 

Research in the second half of the twentieth century 

suggested that students who felt most warmly about a 

language and wanted to integrate into its culture were 

more motivated and learned more successfully than 

those who only learned language as a means to an end. 

Integrative motivation was found to be more powerful 

than instrumental motivation. 

 However, it is crucial for teachers to provoke 

interest and involvement in the subject even when 

students are not initially interested. Their choice of topic, 

activity, and linguistic content can turn a class around, 

and their attitude towards class participation, 

conscientiousness, humor, and seriousness can influence 

their students. Additionally, their behavior and 

enthusiasm can inspire their students. Teachers are not 

ultimately responsible for their students' motivation; 

they can only be encouraged by word and deed. Real 

motivation comes from within each individual, and 

teachers must strive to create a positive learning 

environment for their students. 
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c. How to manage teaching and learning 

• How should teachers mark the stages of a lesson 

Teachers often maintain an element of surprise in 

their lessons, but a clear start is necessary. Teachers 

should make this clear through their behavior and words, 

making students aware of the end of an activity and the 

beginning of the next one. To make changes in direction, 

teachers need to get the students' attention, which can be 

difficult, especially when trying to conclude or when 

students are working in groups. Some methods include 

clapping hands, speaking loudly, or raising their hand.  

When individual students see this, they briefly 

raise their hands to indicate they are going to be quiet 

and wait for the next stage. When an activity or lesson 

has finished, teachers should provide some kind of 

closure, such as a summary of what has happened or a 

prediction of what will take place in the next lesson. 

Sometimes, teachers find themselves in the middle of 

something when the bell goes, but it is better to round 

off the lesson successfully to avoid leaving unfinished 

business behind and a sense of incompleteness. 
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d. How to teach language 

• How can we help students to understand  language form 

Students need to comprehend the constituent 

sounds, syllables, words, and phrases of the new 

language, whether the teacher gives them this 

information or they work it out for themselves. To 

demonstrate the sound construction of a word, teachers 

can say the sounds one by one, such as 'pen... pen... /p/... 

/e/... /n/... pen...'. Some sounds, like /p/, can be 

demonstrated by forcing the lips apart with air from the 

lungs, while others, like /g/ and /k/, are more difficult to 

demonstrate. When introducing words of more than one 

syllable, teachers should ensure students know which 

syllable is stressed. For example, when saying 'table', 

teachers may exaggerate the 'ta' syllable and add more 

emphasis by clicking their fingers or stamping their foot 

on the stressed syllable.  

Exaggerated use of voice and gesture is also 

important for demonstrating intonation. For example, 

when demonstrating the question 'What is it?', teachers 

can make their voice fall dramatically on 'is' before 

rising slightly on 'it', accompanied by falling and rising 

gestures. To make the bits of the phrase 'It's a pen' clear 

in students' minds, teachers can say the bits one by one 

or write the following on the board. 
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e. How to teach speaking 

• How shoud teachers correct speaking 

Teachers should correct mistakes made during 

speaking activities differently from during study 

exercises. In speaking activities, teachers often correct 

every time there's a problem, but in a passionate 

discussion about smoking bans on tourist beaches, the 

teacher may disrupt the conversational flow. Constant 

interruptions from the teacher can destroy the purpose of 

the speaking activity. To address mistakes, teachers 

often watch and listen during the activity, noting good 

points and mistakes made by students. After the activity 

is over, they ask students how they thought it went 

before giving feedback. They may praise the way 

Student A said it and disagree with Student B. They may 

also discuss the mistakes with the class, write them on 

the board, or give them individually to the students 

concerned. 

It is important not to single students out for 

criticism and deal with the mistakes they hear without 

saying who made them. There are no hard-and-fast rules 

about correcting, but having a good relationship with 

students can help intervene appropriately during a 

speaking activity in a quiet, non-obtrusive way. 
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However, the general principle of watching and listening 

for feedback later is usually more appropriate. 

f. What if? 

• What if students don't want to talk? 

Teachers often encounter students who seem 

reluctant to talk in class, which can be due to various 

factors such as their character, culture, or background. 

Bullying these students into speaking is not a viable 

solution, as it may only make them more reluctant. 

Instead, teachers can use strategies such as pairwork, 

allowing them to speak in a controlled way at first, 

acting out dialogues, using role-play, and using a tape 

recorder. 

Pairwork allows quiet students to read without 

the pressure of speaking in front of the whole class. This 

approach requires students to write down their thoughts 

before reading, which can help them develop a more 

psychologically responsive response. Acting out 

dialogues also encourages quiet students to speak more 

freely, as they can take on a new identity and behave in 

uncharacteristic ways. Role-play allows students to take 

on a new identity, allowing them to behave in 

uncharacteristic ways. The use of role cards can be 

liberating for quiet students, as it allows them to take on 

a new identity and behave in uncharacteristic ways.  
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Lastly, using a tape recorder allows teachers to 

record what students want to say outside of the lesson, 

listen to it, and point out possible errors. This allows 

students to produce a more correct version later in the 

lesson, avoiding the embarrassment of making mistakes. 

By implementing these strategies, teachers can help 

quiet students overcome their resistance to talking and 

improve their overall academic performance. 

 

Talking about studelnts’ problem in spelaking 

activity usually comels from thel difficultiels in spelaking 

activity faceld by studelnts, such as thel problelms of thelm felar 

of making mistakels comel from thel skill factor of difficultiels 

faceld by studelnts. According to Dalem (2017), some factors 

included in psychological factors related to second language 

learning problem among the students are as follows : 

a. Afraid of make mistakes 

According to Dalem (2017) said that the fear 

faced by the students is usually about their friends 

negative correction and evaluation and the critics from the 

teacher. This is making them afraid to learn to speak 

English skill. This fear islinked to the issue of correction 

and negative evaluation. In addition, this is also much 

influenced by the students‟ fear of being laughed at by 

other students or being criticized by the teacher. As a 
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result, students commonly stop participating in the 

speaking activity. Therefore, it is important for teachers to 

convince their students that making mistakes is not a 

wrong or bad thing because students can learn from their 

mistakes. In addition there are two primary reasons that 

make students afraid of making mistakes in speaking 

English. It is about foolish in front of other people and 

they are too concerned about the response of other people 

about them. 

b. Shyness 

Shyness is a typical emotional issue that many 

students encountered when speaking in front of the class 

in English. This suggests that students' shyness may be a 

contributing factor to issues with their classroom learning, 

particularly when it comes to speaking classes. Following 

this, Baldwin (2011) goes on to argue that one of the more 

prevalent phobias that students experience is speaking in 

front of others, and that sense of shyness causes their 

minds to wander or causes them to forget what to say. As 

they say, their shyness greatly impacts their inability to 

demonstrate their speaking abilities. 

Bowen (2005) and Robby (2010) contend that 

certain shy learners are naturally quiet, which is the root 

reason for their shyness. In this case, the students are not 

very confident and tend to be shy because most of them 
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find it very intimidating when speaking English in front 

of their friends and teacher. Furthermore, the majority of 

English language learners experience shyness when 

speaking the language because they fear making mistakes. 

This is according to Saurik (2011). Additionally, they fear 

ridicule from their colleagues. In this way, they fear 

ridicule from their peers because of their poor command 

of the English language. 

c. Anxiety 

Anxiety is a sensation of tension, uncertainty, 

and worry connected with the situation of learning a 

foreign language (Horwitz et al., cited in Nascente, 2001). 

For this reason, it is also important to pay attention to this 

learning component. According to Sylvia and Tiono 

(2004), and other researchers have also shown that worry 

can impact students' learning. Students' performance may 

be impacted by their nervousness when speaking a certain 

language. It can affect the level of oral language 

production and give the impression that a person is less 

fluent than they are. 

Regarding the causes of anxiety, Horwitz and 

Cope (1986, in Zhao Na, 2007), based on their study, 

found three main causes of students’ anxiety: 

communication apprehension, test anxiety, and fear of 

negative evaluation. Communication apprehension refers 
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to the students’ low ability to communicate with the target 

language. The second cause, which is test anxiety, deals 

with students’ fear of being tested. The last cause has to 

do with other students’ evaluations. In this case, as 

mentioned above, very often other students ‘evaluation 

causes anxiety among themselves. In addition, fear of 

being evaluated by their teachers is also another factor 

affecting students’ anxiety (Liu, 2007). All these show 

that understanding students better and being skilled in 

managing the classroom should be part of the teachers’ 

concern. As suggested by Jeremy Harmer (2007), to 

reduce this anxiety feeling, teachers need to pay attention 

to each student’s strengths and weaknesses so that they 

can create a learning method that accommodates all 

students in the classroom. 

d. Lack of confidence 

It is commonly understood that students‟ lack of 

confidence usually occurs when students realize that their 

conversation partners have not understood them or when 

they do not understand other speakers. In this situation, 

they would rather keep silent while others do talking 

showing that the students are lack of confidence to 

communicate. The barrier faced by the students in 

speaking English is they have a lack of confidence. 

Students always feel that they are cannot speak English 
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well. However, as commonly we can understand that the 

students‟ lack of confidence usually happens when they 

realize that their conversational partners cannot understand 

them or vice versa. Therefore, they choose to be quiet and 

they are being a lack confidence to try speaking English. 

Confidence is an important foundation for 

students in speaking English skill. It is because when they 

confident all the things that there in front of them can they 

are solved. According to He and Chen (2010), state that the 

most important reason for the students‟ lack of confidence 

is they have low skill in speaking English. The other cause 

of students’ lack of confidence also deals with the lack of 

encouragement from the teacher (Brown, 2001). In this 

context, many teachers do not think that convincing 

students that they are able to speak English is important. 

As a result, as Brown adds, students find the learning 

demotivating rather than motivating.  Therefore, giving 

students encouragement and showing that they will be able 

to communicate well in English plays a role in students’ 

success of learning. 

e. Lack of Motivation 

Motivation is important to notice in that it can 

affect students‟ reluctance to speak in English. In this 

sense, motivation is a key consideration in determining the 

preparedness of learners to communicate. Students find it 



33 

 

 

 

difficult to speak English because they have low 

motivation. There many things that can influence the 

students in mastering English speaking and one of them is 

motivation. Motivation is one of the big factors for 

students to succeed in learning English as a foreign 

language. Therefore, if these students have low 

motivation, it can make the students will not try to speak 

English. There are causes of lack of motivation such as 

boredom, uninspired lectures, lack of perceived material 

relevance, and lack of knowledge about the objectives of 

the learning process. 

According to Zua (2008), motivation is inner 

energy. He said that whatever motivation students have, it 

would increase their interest in learning. This has been 

agreed that students who have good motivation to succeed 

can survive the learning process and can get high scores 

more than students who have low motivation. This give us 

evidence that students with high motivation can get better 

results than students with low motivation this included in 

learning speak English.  

 

2.4.3 Problems Possessed by EFL Non-English Major 

Students in Learning Speaking 

According to Al Hosni (2014), Elnglish forelign 

languagel studelnts think that no mattelr how much thely 
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know about thel Elnglish languagel, and thely arel still 

facing many spelaking difficultiels. Thel studelnts havel 

indicateld that spelaking Elnglish languagel delvellopmelnt 

has largelly avoideld in thel classroom. Most of thel timel, 

spelaking thel Elnglish languagel in thel classroom is useld 

morel by thel telachelrs than by studelnts. Howelvelr, wel 

cannot avoid thel many barrielrs faceld by thel studelnts, 

elspelcially studelnts in non-Elnglish majors. 

Spelaking Elnglish is beling morel barrielrs for 

studelnts in non-Elnglish majors. It is belcausel thely arel not 

accustomeld to spelaking Elnglish in thelir class activity. 

English speaking become barriers because there are 

many differences with the mother tongue that they use. 

Thel relselarchelr found that selvelral relcelnt studiels in 

Indonelsia discuss thel problelms faceld by non-Elnglish 

major studelnts in lelarning Elnglish spelaking. Onel of 

thelm is relselarch conducteld by Rahmaniah, Rima & 

Asbah (2019) elntitleld “The l Spelaking Difficultiels 

Elncountelreld by Non-Elnglish Studelnts in Languagel 

Classroom”.  

Thel relselarchelrs stateld that thelrel arel selvelral 

factors faceld by thel studelnts in spelaking Elnglish. First 

arel intelrnal factors such as us: thely arel a quielt pelrson, 

thely arel hard to lelarn, thely lack grammatical mastelry, 

thely arel difficult to relmelmbelr vocabulary, thely arel 
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difficult to pronouncel words, thely arel too lazy to 

melmorizel vocabulary, thely lack confidelncel, and thely 

felar making mistakels. Thel selcond is from elxtelrnal 

factors; thely rarelly spelak Elnglish in thel class; thelir 

elnvironmelnt doels not usel Elnglish; and thely prelfelr to usel 

thelir mothelr tonguel. 

Duel to a numbelr of issuels, including a lack of 

proficielncy in spelaking skills and a lack of lelarning 

motivation, studelnts who arel not Elnglish majors havel 

difficulty lelarning to spelak Elnglish. This is undelrstood 

belcausel acquaintancels of studelnts who arel not Elnglish 

majors frelquelntly complain to relselarchelrs. Thely gripel 

about thel difficultiels of lelarning Elnglish and how thely 

arel unablel to spelak thel languagel fluelntly and accuratelly. 

Relselarch on “An Analysis The l Problelms Posselsseld Elfl 

Non-Elnglish Major Studelnts Towards Elnglish Spelaking 

Skill” is motivateld as a relsult of this.  
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2.5 Previous Related Studies 

Thelre l is se lvelral prelvious re lse larch useld to support this 

re lse larch. First is a study by Rima Rahmaniah elt al. (2018) elntitleld 

The l Spe laking Difficultiels E lncounte lreld by Non-E lnglish Studelnts in 

Language l Classroom. This conducte ld to inve lstigatel difficultiels 

e lncountelreld by Non-E lnglish De lpartmelnt studelnts in spe laking. Thel 

participants welrel 15 studelnts from the l selcond se lmelste lr of 

Indone lsian Delpartmelnt Muhammadiyah Univelrsity of Mataram. It 

also aims to invelstigatel thel factors which arel facel by Non-Elnglish 

de lpartmelnt studelnts in Spelaking Elnglish. This relse larch useld 

de lscriptivel quantitativel approach. Factors we lrel faceld by Non-

E lnglish delpartmelnt studelnt in spe laking E lnglish thelre l arel two 

factors, from intelrnal factors and elxtelrnal factors. Intelrnal factors 

such us the ly arel a quitel pelrson, the ly arel hard to lelarn, difficult to 

re lmelmbelr vocabulary, difficult to pronounce l the l word, lack of 

grammatical maste lry, thely arel lazy to melmorizel vocabulary, thely 

arel lack of confidelncel and felar of making mistake l. From elxtelrnal 

factors, thely are l se lldom spelaking Elnglish in thel class and thelir 

e lnvironmelnt is not use ld Elnglish and thely pre lfelr to use l the lir mothelr 

tonguel.  

Anothe lr relse larch is thel relse larch by Dr. Tran Quoc Thao 

& Tran Ngoc Thuy Duong (2020) elntitle ld Non-Elnglish Majors' 

E lnglish Spelaking Difficultiels: A Case l Study. This study is a casel 

study, this study with the l aims to e lxploring E lnglish spelaking 



37 

 

 

 

difficultiels in te lrms of linguistics rellateld difficultiels, psychology 

rellate ld difficultiels and le larning elnvironme lnt re llateld difficultiels 

elncounte lreld by non-E lnglish majors. This relselarch havel 

involveld 110 non-e lnglish majors as a subje lct for thel re lse larch at 

Ho Chi Minh City Industry and Trade l Collelge l in answe lring a 

que lstionnairel and participating in selmi-structure ld inte lrvielws. 

Thel relsults re lve laleld that thel most se lrious group of E lnglish 

spe laking difficultiels from which relselarch participants suffe lre ld 

was linguistics rellateld difficultiels, followe ld by psychology re llateld 

difficultiels, but thely did not elncounte lr any lelarning elnvironmelnt 

re llateld difficultiels whe ln spe laking Elnglish. The l relsults furthe lr 

indicateld that felmalel studelnts elndure ld from thel linguistics 

re llateld difficultiels and psychology re llateld difficultiels 

significantly morel than thelir malel counte lrparts, but both fe lmalel 

and malel stude lnts did not face l lelarning e lnvironmelnt rellateld 

difficultiels at a similar elxtelnt. 

And thel last onel is thel relse larch by Ikrar Gelnidal Riadil 

Delpartelmelnt of Elnglish Elducation Study Program, Faculty of 

Telachelr Training and Elducation Tidar Univelrsity, Magellang, 

Indonelsia (2020) elntitleld ElFL Studelnts in Spelaking Skill: 

Idelntifying Elnglish Elducation Studelnts’ Pe lrcelptions Of 

psychological Problelms in Spelaking. This re lse larch relprelse lnts on 

thel issue ls of E lnglish spelaking studelnts and se lelks to re lcognizel thel 

most common issuel of spe laking E lnglish as a fore lign languagel 

(E lFL) condition elncountelreld by stude lnts in the l De lpartmelnt of 
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E lnglish at Tidar Univelrsity. Thel me lthod of analysis utilize ld in this 

study is thel qualitativel melthod. Thel author use ls thel quelstionnairel 

as a data colle lction instrumelnt. From thel que lstionnairel, the l most 

pre lvalelnt issuels e lncounte lreld by E lnglish e lducation studelnts at thel 

De lpartmelnt of Elnglish at thel Univelrsity of Tidar arel linguistic 

issue ls. Thel re lse larchelr provideld two relse larch quelstion (RQ), thosel 

arel; (RQ1) What arel the l studelnts pe lrcelptions of Psychological 

Proble lms in spelaking? (RQ2) What arel thel studelnts’ opinion 

towards psychological problelms in spelaking ability? Thel re lsults of 

this study is most of thel stude lnts arel having lack of spelaking ability 

whe lthelr in psychological, linguistics, and instructors re llateld 

problelms. In conclusion, the l linguistic issue ls the l stude lnts arel 

considelrably relduce l grammar, lack of vocabulary, and poor 

pronunciation. Thel nelxt one l is psychological issuels, including loss 

of se llf-confidelnce l, inselcurity, and nelrvousne lss. In the l elnd, the l 

instructor-rellateld issue ls did not have l any impact on the l stude lnts' 

spe le lch difficultiels.  

Thel similarity of this re lse larch with thel threlel studiels 

abovel is that it discusse ls thel problelms elxpe lrielnceld by studelnts in 

lelarning Elnglish, e lspe lcially spelaking skills and for non-E lnglish 

major studelnt. Anothelr similarity is that the l thre lel studie ls abovel 

and this relse larch usel studelnts as relse larch subje lcts. As wel can selel 

from thel threle l prelvious studie ls, thelre l is no significant change l from 

ye lar to yelar. Most of the l difficultiels or obstaclels e lxpelrie lnceld by 

stude lnts in lelarning Elnglish, elspe lcially in lelarning to spelak, arel 
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still a scourgel in thelmse llvels and have l not bele ln re lsolveld so far. 

Both from intelrnal problelms such as anxie lty or e lmbarrassmelnt or 

e lxtelrnal problelms such as thel lack of vocabulary that stude lnts havel 

in lelarning Elnglish. 

Furthe lrmorel thelre l is a gap beltwe leln thel pre lvious 

re lse larch and this relse larch in telrms of the l subje lct or obje lct of thel 

re lse larch, thel melthod of thel re lse larch, collelcting data, and thel 

instrumelnt of thel re lse larch. And some l of the lm use ld a quelstionnairel 

as an instrumelnt, whilel this study useld a che lcklist of obselrvations 

and intelrvie lws as thel instrumelnt. And finally, prelvious re lse larch 

use ld 1 or 2 studelnts majoring in non-Elnglish E lFL only, but in this 

study, morel than 3 studelnts majoring in non-E lnglish ElFL at UIN 

Fatmawati Sukarno Belngkulu we lrel use ld as re lse larch subjelcts. 
 

2.6 Conceptual Framework 

 

 

 

 

 

 

 

 

 

 

 Figurel 2.1 The l Conce lptual Framelwork 

Speaking Skill 

Problems in Learning Speaking 

Skill Knowledge 

Finding out the students problem in (EFL non-English Major Student) 
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  This relse larch discussels about spe laking skills. Both 

by de lfinition in gelnelral and what aspelcts elxist in lelarning Elnglish 

In this study, more l elmphasis will place l on stude lnts who have l 

e lxpelrie lncel difficultiels or obstaclels in lelarning Elnglish, elspe lcially 

non-E lnglish majors. Most stude lnts majoring in non-E lnglish havel 

knowle ldgel and skills that are l lacking in spe laking skills. The lse l 

two things arel the l most important aspe lcts of lelarning spelaking 

skills. Furthelrmore l with this relse larch, it is hopel that thel 

re lse larchelrs will find out more l about thel stude lnts' proble lms in 

lelarning thelse l spe laking skills. 

 

 

 

 

 

 

 

 

 

 

 

 

 


