
 
 

 
 

A SURVEY STUDY ON EFL STUDENTS’ 

PERCEPTIONS TOWARD TEACHERS’ ORAL 

CORRECTIVE FEEDBACK IN TEACHING 

ENGLISH AT SMA PESANTREN PANCASILA 

KOTA BENGKULU 

 

THESIS 

Submitted as a partial requirements for the degree of Sarjana 

pendidikan (S.Pd) in English Education Study Program Tarbiyah 

and Tadris Faculty UIN FAS Bengkulu. 

 

 

By 

Inka Meliza 

SRN. 1811230057 

 

 

ENGLISH EDUCATION STUDY PROGRAM  

TARBIYAH AND TADRIS FACULTY 

UIN FATMAWATI SUKARNO BENGKULU 

2022/2023 

 



 
 

 
 



 
 

 

 



 

iii 
 

MOTTO 

“Iman, Akhlaq and Adab are More Important than Appearance, 

Beauty Fades Character Remain” 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

iv 
 

DEDICATION 

 بسم الله الرحمن الرحيم

In the name of Allah the Beneficent and the Merciful, the 

final project is dedicated to: 

 Allah SWTthe creator of the universe who has given me 

life, blessings and His sustenance 

 My beloved parents, My mother (Maryuni), my father 

(Kairum Syarul) my brother (Anugra Kevinza) and our 

youngest (Eftina Tasya). Thanks for being one of my 

crucial and special stuff in this thesis journey after all this 

time and kind of dramas we’ve been through I say you 

guys are the best support system I ever had sure thing the 

power of the love, duas, time, and support that always 

cheer me up makes me feel like totally greatfull 

Alhamdulillah. I love you to the moon and back. 

 My grandma (Batuna) and grandpa (Justra W.) Thank you 

for the pure love, affection and thank you for always 

supporting me to be successful. 

 



 

v 
 

 All of my big Family 

 My first supervisor, Dr. Syamsul Rizal, M.Pd And my 

second supervisor Feny Martina M.Pd Thank you very 

much for your suggestions, corrections, and ideas during 

the process of writing this thesis. 

 My special Friends (Vera ciriwit kadang ngesali kinda 

childhoodmate do, Widia lemot astuti partner belagau 

24/7 amau betunggal, Fenti yang kenau karma dulu 

pernah madakah Exo, Cita naybong unay si gemoy unyu, 

Diana besan jalur kucing, Vesi my fav sanak, Anggun si 

paling random, Nanda nyol Tenti si baik hati and my 

other friends whos I can’t mentioned one by one here in). 

Thanks for being my other half, let’s make a lot precious 

memories along you know and let’s make a lot a good 

time as well. I might not have many friends but, I know 

for sure that you guys are one of wonderful gift from 

Allah so as long you’re my Jannahmate you’re never 

going through anything alone. 



 

vi 
 

 My super adorable kitten Tteokbokki that always 

bothering me during typing my thesis, but I love it 

because after that I’ll do the same thing to her lol 

 All of my classmates B class 18’ 

 All of English lectures and staff administration of 

UINFAS Bengkulu. 

 My Green Almamater UIN Fatmawati Sukarno Bengkulu  

 Last, but not least I want to thank and make such as a 

word of affirmation to my dearself here in like I talk to 

my ownself here we go, Hi cha ^^  Imma tell you that 

you're normal you know this is life this is what people go 

through you’re doing fine, sometimes you’re doing better, 

sometimes you’re doing worse, but at the end it’s you so, 

I just wan’t you to have no regrets I wan’t you to uh feel 

like yourself grow and I just wan’t you to always wanted 

to tell and make yourself also love yourself. You might 

expected like this year 22’ gonna be your, but you feel 

like the act of wanting to pursue something maybe even 

more precious than actually becoming that, that thing so 



 

vii 
 

you feel like just being in the process itself is a prize and 

so you shouldn’t think of it as a hard way and even if you 

do get stressed out you should think of it as happy stress 

just enjoy while pursuing it cause it’s that precious. You 

survived and did great job finishing this thesis well after 

almost for a year. “And no matter how others perceive 

you their words do not define. You’re still on a journey of 

becoming who you are meant to be, with or without what 

others say even guess. Because your Iman, Akhlaq and 

Adab are more important than appearance, beauty fades 

character remain” You are great, you are amazing and you 

got stronger, braver, prettier, hopefully in the future you 

can make great experiences, become a better person, and 

can make everyone who loves you be happier person in 

this world I mean you guys own universe ^^ 

 

 

 

 



 

viii 
 



 

 
 



 

ix 
 

ACKNOWLEDGMENT 

Alhamdulillah all praise be to Allah SWT, the single 

power, the Lord of the universe, Master of the day of judgment, 

God all mighty, for all blessings and mercies so that the 

researcher able to finish Thesis entitled: “A Survey Study on EFL 

Students’ Perceptions toward Teachers’ Oral Corrective 

Feedback in Teaching English at SMA Pesantren Pancasila Kota 

Bengkulu (A S urvey Study at the Eleventh Grade of SMA 

PesantrenPancasila Kota Bengkulu in Academic Year 

2022/2023)”. Peace in upon Prophet Muhammad SAW, the great 

leader and good inspiration of world revolution.  

The researcher is sure that this thesis would not be completed 

without the helps, support, and suggestions from several sides. 

Thus, the researcher would like to expresses her deepest thank to 

all of those who had helped, supported, and suggested her during 

the process of writing this thesis. This goes to:  

1. Prof. Dr. H. Zulkarnain, M. Pd as  the  Rector  of  UIN 

Fatmawati Sukarno Bengkulu 

2. Dr. MusMulyadi, M. Pd, as the Dean of Faculty of 

Tarbiyah and TadrisUIN Fatmawati Sukarno Bengkulu 

3. Risnawati, M. Pd as the Head of Tadris Department 

ofUIN Fatmawati Sukarno Bengkulu 

4. Feny Martina, M. Pd, as the Head of Program Study of 

English Education of UIN Fatmawati Sukarno Bengkulu 



 

x 
 

5. Dr. Syamsul Rizal, M.Pdas the first advisor for his 

guidance, precious, advices, and motivation for the 

researcher.  

6. Feny Martina, M. Pdas the second advisor for her patient 

in advices the researcher.  

7. All of lecturers who teach the researcher from first 

semester to eighth semester UIN Fatmawati Sukarno 

Bengkulu 

8. All of staff administration of Faculty of Tarbiyah and 

Tadris UIN Fatmawati Sukarno Bengkulu 

 

 

 

 

 

 

 

 

 

 

 

 



 

xi 
 

ABSTRACT 

Inka Meliza, 2022.A Survey Study on EFL Students’ Perceptions 

toward Teachers’ Oral Corrective Feedback in Teaching English 

at SMA Pesantren Pancasila Kota Bengkulu (A S urvey Study at 

the Eleventh Grade of SMA PesantrenPancasila Kota Bengkulu 

in Academic Year 2022/2023).English Education Study Program, 

Department of tadris, Faculty of Tarbiyah and Tadris, UIN FAS 

Bengkulu. 

Advisor: 1. Dr. Syamsul Rizal, M.Pd  2. Feny Martina, M.Pd 

 

This research have purpose aim to determine the students’ 

perceptions toward Teachers’Oral Corrective Feedback in 

Teaching English at the Eleventh Grade Students of SMA 

Pesantren Pancasila Kota Bengkulu in the Academic Year 

2022/2023. The researcher used quantitative research with a 

survey method, namely research by analyzing the numbers 

obtained from the survey results in the form of distributing 

questionnaires to the research sample because it was referred to 

describe the students’ perception. Giving questionnare and 

interview in collecting the data. The sample of this research was 

XI-MIPAof SMAPesantren Pancasila which consisted of 15 

students. The sample was taken by usingPurposive Sampling 

Technique. The research findings showed that in average the 

students have positiveperceptions while there are only very few 

number of students have negative perceptions toward the use of 

feedback used by the teacher in correcting their oral errors. It is 

regarded by the 20 statements asked and interview. It can 

concluded that almost all of the students have positive perception 

toward the types of feedback used by the teacher in correcting 

errors made by the students in oral activity.  
 

Keywords: Students’ Perceptions, Teachers’ Feedback, 

Speaking Skill. 

 

 



 

xii 
 

ABSTRAK 

Inka Meliza, 2022.Studi Survei Persepsi Siswa EFL terhadap 

Umpan Balik Oral Korektif Guru dalam Mengajar Bahasa Inggris 

di SMA Pesantren Pancasila Kota Bengkulu (Studi Survei di 

Kelas XI SMA PesantrenPancasila Kota Bengkulu Tahun Ajaran 

2022/2023). Program Studi Pendidikan Bahasa Inggris, Jurusan 

Tadris, Fakultas Tarbiyah dan Tadris, UIN FAS Bengkulu. 

Pembimbing : 1. Dr. Syamsul Rizal, M.Pd 2. Feny Martina, M.Pd 

 

Penelitian ini bertujuan untuk mengetahui persepsi siswa 

terhadap Umpan Balik Korektif Guru dalam Pengajaran Bahasa 

Inggris pada Siswa Kelas XI SMA Pesantren Pancasila Kota 

Bengkulu Tahun Pelajaran 2022/2023. Peneliti menggunakan 

penelitian kuantitatif dengan metode survei yaitu penelitian 

dengan cara menganalisis angka-angka yang diperoleh dari hasil 

survei berupa penyebaran kuesioner kepada sampel penelitian 

karena dimaksudkan untuk menggambarkan persepsi siswa. 

Pemberian kuesioner dan wawancara dalam mengumpulkan 

data.Sampel penelitian ini adalah SMA Pesantren Pancasila XI-

MIPA yang berjumlah 15 siswa.Sampel diambil dengan 

menggunakan Teknik Purposive Sampling.Hasil penelitian 

menunjukkan bahwa rata-rata siswa memiliki persepsi positif 

sedangkan hanya sedikit siswa yang memiliki persepsi negatif 

terhadap penggunaan umpan balik yang digunakan oleh guru 

dalam memperbaiki kesalahan lisan mereka.Hal ini dilihat dari 20 

pernyataan yang diajukan dan wawancara.Dapat disimpulkan 

bahwa hampir semua siswa memiliki persepsi positif terhadap 

jenis umpan balik yang digunakan oleh guru dalam mengoreksi 

kesalahan yang dilakukan siswa dalam kegiatan lisan. 

 

Kata Kunci:Persepsi Siswa, Umpan Balik Guru, Keterampilan 

Berbicara. 
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CHAPTER I 

INTRODUCTION 

A. Background of the Study     

One crucial component of the learning process that 

aids students in developing their English skills is spoken 

corrective feedback. When students practice language 

features they have not yet learned, it contains both positive 

and negative feedback to remediate their errors. Students 

routinely receive formal and informal feedback from 

professors and peers as they work on a range of assignments 

and projects as part of the learning and teaching process. 

Another of the most essential skills to develop when 

understanding English as a foreign language is the ability to 

speak. It is widely accepted that students' communicative 

competence is a good predictor of their success in language 

learning. However, learning to speak is never an easy task. 

Because sufficient knowledge of many language components 

is required, students frequently encounter unexpected 

difficulties communicating in the target language. The 
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primary goal of English language instruction is to enable 

students to communicate effectively and accurately in 

English (Leong et al., 2017). In other phrases, it is implied 

that accuracy is required to create meaningful interaction in 

oral communication. Teachers or instructors in the classroom 

usually use a variety of strategies to improve their speaking 

accuracy. Providing oral corrective feedback during the 

formal speaking class is one of the strategies. Given the 

importance of oral corrective feedback, some teachers and 

researchers have focused on students' attitudes toward oral 

corrective feedback. According to some research, the teacher 

should not ignore students' perceptions because the teacher 

may provide inappropriate feedback in correcting students' 

errors. Learner preferences are important because they can 

influence learning behaviors and inform instructors about 

learners' perspectives, which may lead to more effective oral 

corrective feedback teaching practices (Lyster, R., Saito, K., 

& Sato, 2013). Furthermore, knowing the students' 

perceptions will provide teacher with insights into preferred 
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methods of correction and timing of corrections, which will 

essentially contribute to the students' target language 

development. Based on the aforementioned issues, the 

current study investigates students' perceptions of oral 

corrective feedback in a speaking class, as well as the types 

of oral corrective feedback used by the teacher.  

To achieve literacy as a second or foreign language 

learner, errors must be made during the learning process and 

corrected through feedback. Henderson (2015) adds that 

while learners' learning needs may vary, they are all 

deserving of the advantages of feedback processes Oral 

feedback, according to Agudo and de Dios (2013) EFL 

students are emotionally affected by the teacher in a variety 

of ways. According to Maolida (2013), corrective feedback 

from teachers is critical for supporting students' learning. 

Inter language growth. The concept of oral corrective 

feedback is not a new one  discovered truth For decades, it 

has been a critical tool for teachers in dealing with student 

errors.According to Sari, Miftha, and Widiastuty (2022:554), 
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they stated that students are an important source of 

information for all classroom activities. Students can feel, 

see, speak, and hear how the teacher contributes to the 

classroom by providing material and explaining, including 

the language the teacher speaks, and the most important 

aspect of this research is how the teacher provides feedback. 

However, guidance and feedback from the teacher are 

always required for students to learn and grow. Feedback is 

an important conceptin teaching and learning, so this study 

focuses on the various ways feedback is present in the 

classroom.       

The emphasisis particularly on oral feedback and 

students' perceptions of it’s use in English classes. The study 

will also reveal the students' perceptions about that teachers’ 

oral corrective feedback in teaching english. Furthermore, 

current feedback practices and students' perceptions of 

teachers’oral corrective feedback in teaching English in 

general will be in vestigate. Oral feedback is one of the most 

common lyused typesof feedback, the emphasisaspreviously 
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beenon corrective feedback.Given the importance of oral 

corrective feedback, some teachers and researchers have 

focused their attention on students' perceptions of oral 

corrective feedback. According to some research, the teacher 

should not ignore students' perceptions because the lecturer 

may provide inappropriate feedback in correcting students' 

errors (Mulyani,  Ningsih, and Setyaningrum, 2022:175). 

Thelllanguage thatllteacher useslltollcommunicate 

withllthellstudents inllthe classroom, suchlaslinitiating 

interactionlandlgiving feedbackltolthelstudentlitlis anlindispe

nsable partlof foreignllanguage teachinglinlorganizinglactivit

iesland thelwaylteachers’ orallcorrective feedbackldoes 

notlonly determinelhowlwell theylmake theirlsubject 

butllalso assurellhow wellllthe studentsllwilllllearn. 

Therefore, lteachers canlluse stimuluslltolltheir students 

likellaskinglquestion, invitationland givingldirection. Givingl

feedback tolthelstudents’lresponse, lthe activelparticipation 

oflstudent inlthelclassroomlalsolincreases.  
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However, the study will be continue to reveal the real 

perceptions of the students toward teachers’ oral corrective 

feedback in teaching english and their preferences in the 

implementation of oral corrective feedback. Additionally, the 

studies will rarely focuse on finding out of students’ 

perceptions on the appropriate practices of giving corrective 

feedback at the eleventh grade of SMA Pesantren Pancasila 

Kota Bengkulu in Academic Year 2022/2023. 

Not all students have the ability to understand English 

language well during the class on, this is factors from within 

the students themselves or the teachers’ ability to convey the 

material. According to Fan (2019) he stated that students 

must receive corrective feedback in order to become aware of 

their mistakes and avoid repeating them. The importance of 

oral corrective feedback in speaking class is subtle in order to 

improve students' speaking skills and avoid fossilizations. 

The use of oral corrective feedback is critical in enhancing 

students' oral performance in EFL classes. Furthermore, 

appropriate oral corrective feedback based on students' 
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differing oral proficiency levels in a speaking class is 

required to improve students' speaking ability by extending 

the correction to the students, they can learn and understand 

which language item they need to work on and which feature 

they have mastered. Feedback entails informing learners 

about their progress and showing them their mistakes in 

order to guide them toward improvement. The correction 

may aid students in comprehending the formulate concept of 

the target language. In the otherhand, to get Fans’ theory 

(2019) teacher feedback must be good because the teacher 

must act, evaluate, and determine the significance of the 

students' error. 

Based on observation conducted by the researcher she 

found in the field related to Teacher Oral Corrective 

Feedback in order to the researcher found a problem over 

there which would then be investigated. The researcher can 

conclude that Lewis's theory is not always in accordance 

with field facts one of which is students at the Pancasila 
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Islamic Boarding School, the teacher's feedback is not good 

so that it has an impact on the students’ low in speaking skill. 

According to explanation above, the researcher will 

collect and get the Students’lPerceptionslTowardlTeachers’ 

OrallCorrectivelFeedbacklin Teaching Englishllin improving 

students’ ability in English speaking skills and also interested 

in conducting research at SMA Pesantren Pancasila with the 

title “A Survey Study on EFL Students’lPerceptionsltowardl

Teachers’ OrallCorrective FeedbacklinlTeaching Englishlat 

SMA Pesantren Pancasila Kota Bengkulu”  

B. Identificationlproblem     

Basedlonlthe identificationloflthelproblem thatlis 

thelstudents'llacklinlEnglish speakingllability andlvtheir 

perceptionslltowards thellteachers' oralllcorrective 

feedbackllduring thelclasslon, atlthe EleventhlGradelStudents’ 

of SMA Pesantren Pancasila Kota Bengkulu in Academic Year 

2022/2023. 
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C. Limitationlof thelStudy    

Basedllon thellidentification oflproblem, thelwriter 

limitslthelproblemloflthe studyllbased onllan analysisllabove 

thatllthe writerllfocus onllthelstudents’ perceptionsltoward 

teachers’lorallcorrectivelfeedbacklinlteachinglEnglish atlthe  

EleventhlllGradellStudentslvof SMA Pesantren Pancasila in 

academic year 2022/2023. 

D. Research Question    

According to the detailed description of the 

previouslbackground, thelwriter formulateslthe researchlques

tions aslfollow ”What are thelstudents'lperceptions 

towardlteachers' OrallCorrectivelFeedback inlTeachinglEngli

sh atlthelEleventh GradelStudentsllof SMA Pesantren 

Pancasila Kota BengkululinlthelAcademic Yearl2022/2023”? 

E. Research Objectives  

Regarding the formulation of  the problem of this 

study is: The general objective of this study is to investigate 

the students’ perceptions toward teachers’ oral corrective 

feedback in teaching English in the classroom at the Eleventh 



 

 
 

Grade of SMA Pesantren Pancasila Kota Bengkulu in 

Academic Year 2022/2023. 

F. Significance of the study    

Significancellof thellresearch haslbenefits 

toltheoretically, thislresearchlis usefulllfor readerslwho 

arellinterested inllteaching andlllearninglinlEnglish, 

especiallylinlstudents'lperceptions aboutllteachers’ oralllcorr

ectivellfeedback in TeachinglEnglish andlforlthelotherlresear

cher canlused thislresearchlaslonelof thelreviews 

inlltheirllstudy.Practically,lthis study provides severallbenefit

s, helping researchers and readers to give an idea of how 

students’ perceptions about how teachers’oral corrective 

feedback while doing feedback and asking questions inlthelte

achinglandllearninglprocesslinlthelclassroom.  

G. Defnition of key term      

1.  Students’ perceptions 

2. Oral corrective feedback    
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CHAPTERlII 

LITERATURElREVIEW 

 This chapter delves into theories and reviews results that 

are relevant to research. The purpose of these reviews is to 

provide essential background information for the study. The 

literature reviews include all sources relevant to the study. 

A. Review of Related Literature 

1. ConceptloflPerception 

a) DefinitionloflPerception    

  According to Jayanti and Arista (2018:207-208), 

perception is a response that individuals can take in a 

variety of ways. Which stimulus elicits a response from 

the individual is determined by the individual's attention. 

Individuals' feelings, thinking abilities, and experiences 

are not the same, so when perceiving a stimulus, the 

perception results may differ from one individual to the 

next. Everyone has a different perspective on the same 

thing. Many factors can influence these differences, 

including knowledge, experience, and point of view. 
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Perception is also related to a person's perspective on a 

specific object in various ways by using their senses and 

then attempting to interpret it. Perceptions, both positive 

and negative, are like neatly organized files in our 

subconscious mind. When there is a stimulus that triggers 

it or an event that opens it, the file will appear 

immediately.  

Furthermore, Jayanti and Arista (2018:210) define 

perception as a process in which individuals organize and 

interpret the stimuli they receive in order to realize and 

understand what is received, and this can be influenced by 

the individual concerned's experience. According to 

Soraya (2018) Defition of Perception is the ability to 

organize observations, such as the ability to differentiate, 

group, and focus, is referred to as perception. Teachers' 

lesson is the unanimity of knowledge, honesty, and 

attitudes of tangible action as an instructional agent that 

becomes one of the important factors to achieve the 

learning objectives and another is one of the factors that 



 

 
 

are in the process of achieving the learning objectives and 

others.       

 Megawati and Nurkhafifah (2020:76) define 

perception as something related to their symptoms and 

experiences. The greater a person's experience and 

knowledge, the greater and stronger the perception. Needs 

and psychology influence perception in addition to 

knowledge and experience. Thus, perception can also be 

defined as the result of one's thoughts in response to a 

specific situation. 

Therefore the researcher can concluded that 

perceptionlis thelrecognition andllinterpretation oflsendso

-ry informationlbylpeople. Peoplelcanlthink oflperception 

asla processlinlwhich theyltake inlsensory informationlfro

-m theirlsurroundings andlluse thatllinformationlto 

interactlwith theirlsurroundings. Perceptionlallows 

peopleltoltakelinlsensory informationland transformlthisli

ntolsomethinglmeaningful.     
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The interpretation of sensory data is referred to as 

the nature of perception. Inlotherlwords, sensationlentaile

d detectingllthellpresence oflla stimulus,lwhereasllpercept

ion entailedllcomprehending   whatllthellstimulus  meant. 

Whenl wel seelsomething, forl example, thelvisual stimul

uslislthellight energylreflected fromltheloutsidelworld, 

andllthe eyellbecomes thellsensor.Whenllthe visualllimag

e oflthelexternal thinglwaslinterpreted inlthelbrain's 

visualllcortex, itllbecamellperception.Thus,lvisualllpercep

tionllreferslltollthe interpretationloflanlimage oflthelexter

nallworldlprojected onlthelretinaloflthe eyelandlthelconstr

uctionloflalthree-dimensionallworldlmodel.It is clear from 

the preceding explanation thatlperception islmorelthan 

justlsensation. Itlcorrelates,lintegrates,andlcomprehends v

ariouslsensations andlinformation fromlmany organsloflth

elbody, allowinglalpersonltolidentify thelthingslandlobject

sltolwhichlthelsensationslrefer. 

 

 



 

 
 

b) FactorslAffectinglPerception    

 Based on Husseins' statement (2017), perception is influen

ced by four factors. People's perceptions are influenced by 

the following factors:  

1. PerceptuallUnderstanding   

 Everyonelinlthelcommunity learnsltolemphasize 

certainlsensorylinputs whilelignoringlothers.Forlexamp

le, alperson wholhaslreceivedltraininglin anloccupation 

suchllaslartistry orllother skillljobs mayloutperformloth

er untrainedlindividuals.lFor suchllperceptualllskills, 

experiencellisllthellbest teacher. Blindlpeople, forlexa

mple, recognizelpeople byltheirlvoiceslorlthe soundslof

ltheirlfootsteps. 

2. Mental Set       

Set refers to the state of being ready to receive 

sensory input. This level of expectation keeps the 

individual focused and alert. Forlexample, 

whenlwelexpectlaltrainltolarrive, wellisten tollits 

hornlorlsoundevenlif therelislallotloflnoiseldisturbance. 
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3. Motives andlNeeds  

Ourlmotivations andlneedslwilllundoubtedly shape 

ourlperception.A hungrylperson, for example, islmotiv

atedltolrecognize onlyllfoodlitems amonglotherlarticles

Hislattention cannotlbeldivertedlto anything elseluntil 

hislmotivelislsatisfied. 

4. CognitivelStayles      

Peoplelare saidltoldiffer inlthe ways theylprocess 

informationlin their typical ways. Every person 

willlhave hislorlherlownlinterpretation oflthe situation.l

Itlislsaid thatlpeople wholarelflexible havelbetterlattent

ion, are lesslaffected bylinterferinglinfluences, and are 

less dominated by internal needs and motives than 

people who are constrained.  

 Onelof thellstudents' evaluationslllfor thellllecture 

couldllbelltheir perception. Thellecturer willllbe 

ableltolknow whatllstudents  requirelmore  effectivelinl

thelclassroom 

 



 

 
 

c) FormsloflPerception  

Regarding tolKhairull (2012), perceptionlislalreaction 

basedlon review aimedlat suchl an  object  and lexpressedl

verbally,  whereas formsloflperception arelviewslbasedlon

lthelassessment oflan objectlthatloccurlanytime,lanywhere 

if thelstimulus affectslit.The process oflinterpretinglobject

-s,signs,andlpeople fromlthelpoint of experiencelin 

questionlis includedllin perceptionsllthat includelthelcogn

itivelprocess. Aslallresult, acceptinglallhumanllcapability 

stimuluslislveryllimited,andlhumans arelunable tolprocess 

allloflthelstimuli hellcaptures. Thisllmeansllthat, despitell

being frequentlylrecognized, the stimuluslwill belignored. 

Perceivedlvhasllalways chosenllallstimulus thatllis 

relevantllandllmeaningful tolvhim. Asllcan bellseen, 

therelvarelltwolvtypeslof According to Khairul, there are 

both positive and negative perceptions (2012). 

a. PositivelPerceptions  

Positivelperception isl thel perception   orl

viewloflanlobjectlthat leadslto alstate inlwhich 
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thevsubject  is lperceived  tolacceptllthe capturedl

object becauselitlcorrespondsltolhislpersonality. 

b. NegativelPerceptions 

Negativelperceptions arelthelperceptions 

orlviewsloflanlobject thatlpoint tovthelcircumstanc

es inlwhich thelsubject islperceptiveland tendsllto 

rejectllthe objectllbeing arrestedlbecause itldoes 

notlfitlhis personality. 

2. Oral Corrective Feedback 

a) Definitionlof OrallCorrectivelFeedback   

 According to Asnawi, Zulfikar, and Astila 

(2017:281), oral corrective feedback is a teacher's verbal 

feedback in response to students' errors in speaking 

performance, with a focus on pronunciation, vocabulary 

and language patterns, communication skills, ideas, and 

organization. Finally, oral corrective feedback is oral 

feedback given by a teacher or a peer to indicate that a 

student's use of the target language contains errors; it can 

also be given as a response to correct students' errors in 



 

 
 

using the target language, particularly students' spoken 

errors. Li, Shaofeng (2022) Oral corrective feedback 

refers to comments made by a teacher or an interlocutor 

on errors in the speech production of second language 

learners. Traditional pedagogy limits corrective feedback 

to explicit error correction and makes no distinction 

between different types of feedback. The concept of 

feedback is now extended to any response that is 

intended and recognized as corrective in modern 

approaches such as task-based instruction. As a result, 

feedback can be given in a variety of ways, and different 

types of feedback are viewed differently in different 

theories in terms of whether or not they aid in language 

learning. 

Correctivelfeedback indicateslthat a learner's use 

of the target language contains errors. If given at the 

appropriate time, correctivelfeedbacklshould belviewed 

asla beneficiallinput forlthelstudent. This means that 

when providing feedback, the teacher should keep the 
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student in mind. The majority of students will struggle to 

continue speaking after being interrupted in the middle 

of their thought. Worse, they will feel anxious, which 

may cause them to speak more cautiously in the future. 

As a result, they will not be able to communicate as 

fluently as they could.   

There are many experts’ arguments discussed 

about oral corrective feedback, There are some similar 

notions of oral corrective feedback put forwarded by 

different experts. Lightbown and Spada (as cited in 

Karbalaei and Karimian, 2014), defines that “corrective 

feedback as any indication to the learners that their use 

of the target language is incorrect” (p. 967). In this case, 

the feedback can be conveyed explicitly and implicitly 

that include metalinguistic information which the point 

is refers to correction in speaking performances. 

According to Calsiyao (2015; p. 395) corrective 

feedback is “a means of offering modified input to 

students which could consequently lead to modified 



 

 
 

output by the students”.   

 Meanwhile, Chaudron as cited by Mendez et al 

defined oral corrective feedback as “any reaction of the 

teacher which clearly transforms, disapprovingly refers 

to, or demands improvement of the learner utterance”. In 

conclusion, oral corrective feedback is the process of 

giving correction toward student’s error in oral 

production which the feedback can be conveyed both of 

teacher and students.      

b) Typeslof OrallCorrectivelFeedback   

 Oral corrective feedback is classified into six 

categories by Ranta and Lyster (2007): recast, 

metalinguistic feedback, elicitation, explicit correction, 

repetition, and clarification request. The researcher 

would elaborate detail information about six types of 

oral corrective feedback.The details information 

elaborated as follow: 
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1. Recast      

 Recast is feedback given by a teacher or lecturer to 

students in order to provide corrections in a way that 

does not obstruct communication. During the 

treatment, the lecturer reformulates the students' 

question forms. (Mulyani, Ningsih, and Setyaningrum 

2022:176).Mendez, Arguelles and Castro argued that 

recast is teacher might repeat what student has said 

replacing the error. For example : 

 Student: 

werelyoulsurprisinglbylanythinglinlthelarticle? 

(error-grammar) 

Teacher: 

werelyoulsurprisedlbylanythinglinlthelarticle?  

(feedback recast)      

Based on the example above, the researcher 

concludes that recast is teacher respond by repeat the 

incorrect word change into the correct one. So that, 



 

 
 

the teacher does not need to mention the 

incorrect/wrong grammar directly. 

2. Repetition      

 Repetition entails repeating mistakes made by 

students and adjusting intonation to attract attention 

students' focus on their mistakes (Mulyani, Ningsih, 

and Setyaningrum 2022:177).   

 Repetition refers to teacher’s repetition, in 

isolation, of the student’s erroneous utterance. The 

conclusion that the teacher as corrector will repeat the 

student utterance highlighting the error by means of 

emphatic stress.    

 Example:     

 Student :I will showed you   

 Teacher :I will SHOWED you   

 Student : I will show you   

 In repetition episode, the teacher does not give 

clear correction in students erroneous. The teacher 

gives explicit corrective feedback by repeat the 
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incorrect utterance. The teacher does not include any 

other information except repetition of the  utterance 

that is restate by using raising tune of intonation to 

make student aware. 

3. Clarificationlrequest    

 Clarification requests the lecturer uses to 

demonstrate that he did not understand the utterances 

due to either the meaning or the linguistic forms. The 

teacher requests clarification on what students have 

previously stated. (Mulyani, Ningsih, and 

Setyaningrum 2022:177). 

 Thelteacher askslfor repetitionlorlformulation 

ofllwhat studentlhas said. Thisllis allfeedback 

typelthat canlbe refer tolproblems inleither 

comprehensibilitylorlaccuracy, orlboth.  

  Example:     

 Teacher :what’s your name?   

 Student :Jessi     

 Teacher : “pardon me”? what’s your name? 



 

 
 

 Student :My name’s Jessica   

 Teacher :Excellent 

4. Explicit correction    

 Explicit correction provides students with accurate 

information about their mistakes (Mulyani, Ningsih, 

and Setyaningrum 2022:177). The correct form will 

be provided by the lecturer. According to Anggoro 

(2013), explicit correction is clearly indicating 

students who are incorrect while providing the correct 

form this kind of corrective feedback will compel 

students to explain their errors in detail.  

 Explicit correction, which is the reformulation of 

the incorrect sentence as well as an indication that 

what the learner said was incorrect, was also found in 

Lyster and Rantas' (1997) study. In this case,the 

teacher provides the correct form while also ensuring 

that the learner recognizes the language error. In 

Explicit correction, teacher clearly indicates what the 

student had said was incorrect. 
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For example:    

 Student :On May    

 Teacher :Not on May, in May 

5. Elicitation      

 Elicitation. According to (Solikhah, 2016), 

elicitation is defined as repeating the correct part of a 

student's utterance without the erroneous and rising 

intonation as a signal to the students to correct any 

errors and finish the sentence. 

Elicitation is a correction technique that 

prompts the learner to self-correct and may be 

accomplished in one of three following ways during 

face-to-face interaction, each of which vary in their 

degree of implicitness or explicitness stated by Lyster 

in Rezaei, Mozaffari, and Hatef.           

 For example:     

 Student :Jhon and the Lion become good friends

 Teacher :Become? (emphasis)  

 Students :Became 



 

 
 

6. Metalinguistic feedback    

 Metalinguistic feedback It is used by the teacher or 

lecturer to provide grammatical explanations to 

students based on target structure (Gringo, 2017). The 

lecturer informs students about grammatical errors 

related to their utterance. Because there is an adverb 

time past, the auxiliary verb must also be in the past 

tense. 

 According to Lyster and Ranta (1997), 

metalinguistic feedback includes metalinguistic 

questions or information about the accuracy of the 

student's utterance in terms of grammatical, lexical, or 

phonological features that point to the nature of the 

error but attempt to elicit the information from the 

student. In giving metalinguistic feedback, the teacher 

provides, information, or question related to an error 

the student has made without explicitly providing the 

correct form.                         
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 For example:     

 Student :There were many woman in the meeting.

 Teacher :You need plural.   

 Student :There were many women in the meeting. 

B. Previous Study 

There are previous studies that has relation with the 

title of researcher’s research, namely:  

First, this research was conducted by Mipta Huljannah 

entitled ” An analysis of oral corrective feedback given by 

lecturers in speaking for group activity classes in English 

study program of UMB”  2018. The result of this research 

shows that the lecturers often used was explicit correction, 

Followed by metalinguistic feedback, elicitation, paralinguistic 

signal and recast. Second, the lecturers’ way in giving oral 

corrective feedback was indirect oral corrective feedback and 

followed by direct oral corrective feedback. The researcher 

suggested to the lecturer to give feedback in teaching and 

learning process and give another type of feedback because it 

is the effective way to make students speaking ability is better 



 

 
 

than before. In this case, the researcher purposes the types of 

oral corrective feedback as strategies for the teacher to convey 

correction in many ways. Second, the study entitled  

”Students’ Perceptions toward Teacher’s Talk in Calassroom” 

a study done by Nuratika (2018). The research findings 

showed that in average the students have positive perceptions 

while there are only very few number of students have 

negative perceptions toward the usel of feedback used by the 

teacher in correcting their oral errors. It is regarded by the 15 

statements asked and interview. It can concluded that almost 

all of the students have positive perceptions toward the types 

of feedback used by the teacher in correcting errors made by 

the students in oral activity. 

The last study was conducted by Mega Herawatis’ 

Research 2015 entitled “Oral Feedback by English Lecturers 

to the English Department students at Muhammadiyah 

University of Bengkulu”. In this research, it was found that the 

forms of oral feedback used by English lecturers of English 

department were by giving praise or encourages, jokes. Using 
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ideas of students, repeating students response verbatim, asking 

question, giving information, correct without rejection, giving 

direction, direct pattern drill, criticizes student’s behavior, and 

criticizes students response.    

 The previous study done by Nuratika (2018) the study 

entitled  ”Students’ Perceptions toward Teacher’s Talk in 

Calassroom”  is similiar that the researcher choose which 

stated that students had strongly positive attitudes toward 

teacher correction of errors in learning and teaching 

environment. The research findings showed that in average the 

students have positive perceptions while there are only very 

few number of students have negative perceptions toward the 

use of feedback used by the teacher in correcting their oral 

errors. It is regarded by the 15 statements asked and interview. 

It can concluded that almost all of the students have positive 

perceptions toward the types of feedback used by the teacher 

in correcting errors made by the students in oral activity. 

 The difference of the previous study is the research 

method the researche use quantitative research with a survey 



 

 
 

method, namely research by analyzing the numbers obtained 

from the survey results in the form of distributing 

questionnaires to the research sample meanwhile the 

researcher from the previous study used descriptive qualitative 

method.      

 Talking about positive perceptions there is an expert 

stated about it (Robbins, 2002: 14) said that positive 

perception comes from the individual satisfaactin about certain 

object that bcomes his/her source perception the individual 

knowledge, and the individual experience of the object of the 

object perceived. Therefore positive perception can be a 

personal judgment about certain object positively or as 

expected about the certain object.     

 However, only a few students have negative perception 

that they did not want to be corrected by the teacher in front of 

the classroom because they could feel embarrassed or 

frustrated. There are 5 students that do not want to be 

corrected every time when they speak English. The researcher 

assumed that the students might feel shy in front of their 
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classmates of being always corrected or they do not 

understand the correction given by the teacher through 

feedback. 

They also feel interrupted while the teacher is correcting 

their errors. Regarding the attitude showed by the students 

toward the feedback used by the teacher in correcting their 

errors in an oral activity, it is important to be paid attention to 

how the teacher should correct the students’ errors. 

 Furthermore, oral feedback is needed that can motivate 

the student in gaining some more language input of Language 

learning performance. Based on the questionnaire items 

number 10 and 11, the students think that error correction 

helps them identify their weak areas in English and it is good 

for language learning.  Regarding this, it is better for the 

teacher always correct the students’ errors nicely by giving 

feedbacks. 

 

 

 



 

 
 

C. Conceptual Framwork 

According to Harmer (2007), making errors indicates that 

learners have made some progress in their learning. 

Furthermore, according to Dulay and Burt (1974, cited in 

Zhu, 2010), error making is unavoidable and appears to be 

necessary and critical to language learning. In fact, it is a 

clear indication that language learners are developing and 

internalizing language rules. Furthermore, by analyzing 

students' errors, teachers can infer the nature of their 

knowledge and determine what students still need to learn. 

Errors made by students are therefore important to teachers 

because they tell them if they conduct a systematic analysis to 

determine how far the learners have progressed toward the 

goal. progressed and, as a result, what they still need to learn. 

  Previous research has been conducted on the 

controversies surrounding how corrective feedback has been 

viewed in language pedagogy (e.g., Ellis, 2009; Iseni, 2011), 

teachers' and students' attitudes toward corrective feedback 

(e.g., Lyster & Ranta, 1997; Zhu, 2010, Katayama, 2006, 
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2007; Azar & Molavi, 2012), and the effect of corrective 

feedback on language learning (e.g. Chu, 2011; Rezaei, 

Mozaffari, & Hatef, 2011). Teachers recognize feedback as 

an important part of the learning process because it is relevant 

to the students' concerns and the activity in which they are 

involved (Harmer, 2007). 

Table 2 Research Design 

 

X      : Teacher Feedback 

Y      : English Teaching and Learning Process 

D.  Hypothesis     

 Alhypothesis islalstatement predictinglhowlvariables 

relateltoleachlotherland thatlcan beltestedlthroughlresearch 

(Leavy, 2017). Hypotheseslareltypicallylused inlexperimental 

andlquasi-experimentalldesigns andlsurveylresearch. 

Alhypothesis isltherefore designedltoltestlorlmeasure 

thelrelationship betweenlvariables. LThis thesislproposal'slstat

isticallhypothesislcouldlbe: 

X Y 



 

 
 

Ho: There is no EFL Students’lPerceptionsltowardlTeachers’l

OrallCorrective FeedbacklinlTeaching Englishloflthelsecond 

gradelstudents atllSMAlPesantren Pancasila Kota Bengkulu  

Ha: Therelislan  EFLlStudents’ PerceptionsltowardlTeachers’ 

OrallCorrective FeedbacklinlTeachinglEnglish oflthelsecondl

gradelstudentsllat SMA Pesantren Pancasila Kota Bengkulu. 
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CHAPTERlIII 

RESEARCHlMETHOD 

A. ResearchlDesign       

 The research used quantitative research with a survey 

method, namely research by analyzing the numbers obtained 

from the survey results in the form of distributing 

questionnaires to the research sample. According to Sugiyono 

(2017, 194) the method or technique of data collection can be 

done by questionnaire. Based on Rizal (2020), survey research 

as a study of sampling from a population using a questionnaire 

as the main data. Other research experts such as Kerlinger 

(2006) and Kriyantono (2008) also stated that the survey 

method was used to obtain information about some 

respondents who were considered to be representative  of the 

population.

 Inlthislresearch, thelapproach usedlalquantitative approac

hlbecause theldata obtainedlthrough allquantitative questionnai

rellin thelform oflobjectively, landlthe resultslcould 

belgeneralized (Creswell, 2008). Meanwhile, lthelmethod 
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usedlin this studylwas one of the descriptivellmethods, 

namelyllthe surveyllmethod. SingarimbunlandllEffendi (1989) 

statedllsurvey researchllaslalstudy oflsampling fromla 

populationlusing alquestionnairelaslthelmainldata. 

 Otherlresearch expertslsuch aslKerlinger (2006) 

andlKriyantonol(2008) lalso statedllthat thellsurvey 

methodllwas usedlltollobtainllinformation aboutllsome 

respondentsllwho werelconsidered tolbelrepresentative 

oflthelpopulation. Inlthis study, thelsurvey methodllwill 

uselltollobtain informationllrelated tollstudents' 

perceptionsllabout howllteachers’loral correctivelfeedback 

inllteachingllEnglish needslby usingla questionnairellfilled 

inllbyllthellrespondents, namelylstudentslof eleventhllgrade 

ofllSMA Pesantren Pancasila Bengkulu City for the 2022/2023 

academic year. This study will conduct tofind out the students' 

perceptions about how teachers’ oral corrective feedback in 

teaching English in theclassroom.   

According to surveyor Robert Groves defines that Survey 

research is a type of activity that has become common in the 



 

 
 

community, and many of them have done it on their own or 

with others. The survey contains research questions on report 

beliefs or self-behavior. When respondents respond to 

questions with the desired variables, the questions become 

more focused (Groves, 2010 : 57). As a positivist approach, 

survey research was developed. regarding the social sciences 

Groves states that "Surveys produce information that is 

statistically natural in nature," for example. Survey is the most 

basic type of quantitative data. Several questions are asked in 

survey research. respondents' beliefs, opinions, personality 

traits, and behaviors that have been observed or is currently 

taking place.Accordinglto (Sugiyono, 2019) thatllQuantitativel

lresearch methodslare researchllmethods thatllare basedllon 

thellpositivistlphilosophy andllarelusedlto examinellallspecific 

populationllorllsample, collectldata, uselresearchlinstruments, 

andlanalyze quantitative/statisticalldata withlthelgoallofltestin

glalhypothesis (page 16).     

 Basedlon theldescriptionlabove, itlcan belconcludedlthatl 

the study will use descriptive-quantitativeresearch design.  
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This research will be conducted with students at eleventh 

grade of  SMA Pesantren Pancasila Bengkulu City for the 

2022/2023 academic year to find the proof how is the students’ 

perceptions toward teachers’ oral corrective feedback do the 

teacher used while giving questions and feedbacks in teaching 

english. 

B. Subjectlof thelResearch    

 Thelsubject oflthis researchlis inlSMA Pesantren 

Pancasila Bengkulu City.  As respondents, the study took 

students at eleventh grade  during English Class on. The 

reason the researcher chose this Students as the respondent 

was because their perceptions towards teachers’ talks in 

classroom during English class was very important to increase 

their english skills and also to support education in the future. 

Therefore, the researcher will make the school as the object of 

research. 

 

 

 



 

 
 

C. PopulationlandlSample 

1. Populationl      

 Accordingltol(Sugiyono,l2019) thelpopulation isla

broad termlthat refers to a group ofllobjects 

orllsubjects thatlhavelcertainlqualitiesland characteristicsl

lthatllresearchers have determined should bellstudiedland 

conclusionsldrawn.As stated by Arikunto (2010:173). 

Alllmembersloflalwell-definedlgrouploflpeople, levents, 

orlthings are referred to as the population. A population 

is a collection of people who share a common trait. The 

population define as the set or group of all the units to 

which the research findings will be applied. Thus, 

population is the whole of the subjects of research. The 

researcher chooses the students of grade XI MIPA at 

Pesantren Pancasila Kota Bengkulu as part of the study's 

population. 
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Table 2 

Population of this research 

No Class Number of Students 

1 X MIPA  24 

2 X IPS  19 

3 XI MIPA 15 

4 XI IPS 18 

5 XII MIPA 21 

6 XII IPS 23 

 Total 120 

 

2. Sample       

  The sample according to (Sugiyono,2019) is a 

component of the populations’ size and characteristics. 

Samples obtained from a population can be used by 

researchers if the population is big and researchers are 

unlikely to investigate everything in the population owing 

to a lack of funding, energy, or time. Arikunto (2010: 174) 

explains a sample is a small group of people who are 

being studied. (Marbun, 2016:34). Creswell (2007:142) 



 

 
 

stated alsamplelis alsubset ofltheltargetlpopulation 

thatlthelresearcherlintendsltolanalyze in order to 

makellgeneralizations aboutllthe entirelltarget populationll

Creswell (2007:142). Fromlthe definition above, sample 

can be interpreted as part of the population, and can be 

said to belalrepresentative oflthelmemberslof population. 

The sample was chosen by the writer by interview 

one of the English teachers at the school and reviewing 

the list of students' grades from each class. So, 

itlcanlbelconcluded thatlthelstudentslwho havelhomogene

ouslability inlthelclass. Here, the writer using 1 class be 

selected to be a sample to collect data. 

D. Instrument of the Research    

 The research used quantitative research with a survey 

method, namely research by analyzing the numbers obtained 

from the survey results in the form of distributing 

questionnaires to the research sample.AccordingltolSugiyono 

(2017, 194) thellmethod orlltechnique oflldatallcollection 

canllbelldonellby questionnaire. BasedllonlSingarimbun 



43 
 

43 
 

andlEffendi(1989) in Rizall(2020), surveylresearch aslalstud

y oflsamplinglfrom alpopulation usinglalquestionnaire aslthel

mainldata. Otherllresearchllexperts suchlllaslllKerlinger 

(2006) and Kriyantonol (2008) alsollstated thatllthe 

surveyllmethod wasllused tollobtain informationlabout 

somelrespondents wholwerelconsideredltolbelrepresentativeo

f thelpopulation. 

A research instrumentlislaltool chosen andlused by 

researchers tolcollectldata inllorder forlthe activity to become 

systematic and facilitated. (Ibrahim, 2018). The goal of this 

research is to describe students' perceptions/opinions on EFL 

Students' Perceptions of Teachers' Oral Corrective Feedback 

in English Teaching. This study will be classified as a survey 

because it dealt with students' perceptions/opinions.In 

research Instrument, the researcher use questionnaire and 

interview as the instruments in collecting the data from the 

sample. These instruments as mention before, consisted of 

two.   

 



 

 
 

1) Questionnaire       

Research instruments are tools usedltolcarry 

outlresearchlactivities, especiallylaslmeasurementlandldat

alcollection inlthelformloflquestionnaires, a setlof 

testlquestions. The questionnaire was given to 11th grade 

students as respondents  this statement is in line with the 

notion of research instruments according to Sugiyono 

(2018, p. 102) alresearchlinstrument islaltoollusedlto 

measurelthelobserved naturallandlsociallphenomena.Acco

rdingltolArikunto (2019, p. 203) researchlinstruments 

areltools orlfacilities usedlbylresearchers inlcollecting 

datalso thatltheir worklis easierland thelresults arelbetter, 

lmore accurate,lcomplete, andllsystematic sollthat 

theyllareleasier tolprocess.  

Questionnaire list of questions to obtain 

participation data from students who fill out the 

questionnaire, this data is used to test the data. A 

questionnaire, according to Sugiyono (2017:142), is a data 

collection method in which respondents are given a set of 
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questions or written statements to answer. Therefore the 

researcher concluded that a questionnaire is a printed form 

used for data collection that contains questions or 

statements to which the subject is expected to respond. 

The questionnaire itself had 20 items, with 4 items for 

each indicator. Questionnaire whichconsist of 20 

questions.  

2) Interviewl   

Interviewlas thelsecond instrumentlwas givenltolth

elstudents. Thislinterview willllconsistllof 2llquestionslon

ly, thatllcover questionlandlfeedbacklaslthe problemlstate

mentlrefer inlthislresearch. Thelinterview waslgivenlforlal

llthe students. Eachllstudentllhavelltimellaround 3-5 

minutesllinllansweringlthe interview. The answers in the 

questionnaire used the scale from numbers 1 to 5, while 

for interviews, students only answer some questions 

directly.  

 

 



 

 
 

Tablel4lLikertlScale 

No Items Score 

1 

2 

3 

4 

5 

Stronglylagree 

Agreel 

Partiallylagree  

DisagreelStrongly 

Disagreel 

5 

4 

3  

2  

1 

(Source Sugiono, 2011: 136) 

E. Technique of Collecting Data 

1. The researcher will distribute the instrument to the 

students. It will consist of 20 numbers. Then, the students 

will answere the questions in the questionnaire. It will 

take 40 minutes for student to finish it. After finish, 

theresearcher will collect the students' paper. Interview as 

the second instrument. After answering a questionnaire, 

interview will  given for all the students, this interview 

consist of 2 questions only. Each student have time 

around 3-5 minutes in answering the interview.  
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2.  The researcher will give score based on the formula. 

3.  After know the students’ score, the researcher will 

classify it.  

4. Then, the researcher will percentage the data to know level 

of students’ perceptions of teachers’ oral corrective 

feedback  in teaching English. 

F. Research Instrument     

 Research gridof instrument questionnaire of EFL 

students’ perceptions toward teacher oral corrective feedback 

in teaching English. 

Table 5 Grid of Research Instrument 

No Varible Sub 

Variable 

Indicator Ite

ms 

1  

 

Intrinsic 

 

English 

Atittude 

 

Establishment and 

influence on English 

learning. 

 

1-5 

2  
Mentally 

High self-confidence and 

The students’ feeling 

when oral error corrective 

feedback is given by the 

lecturer. 

 

 

11-

15 

3  

 

Extrinsic 

 

 

 

Affection 

 

Motivation in learning. 6-

10 

4 

 

 
Behaviour 

Seriousness in responding 

to learning also EFL 
 

 



 

 
 

    The form of the questionnaire is a closed questionnaire, 

where the questionnaire will use likert scale technique. 

According to (Sugiyono 2018) likert scale is used to measure 

attitudes, opinions, and perceptions of a person or group of 

people about social phenomena, with likert scale the variables 

to be measured are translated into variable indicators. Then the 

indicators is used as a point for compiling instruments items 

which can be in the form of statements or questionnaire. The 

likert scale followed by graded answer from the strongly agree 

to strongly disagree, as follows: 

Table 6 The Likert Scale 

Positive Statement Negative Statement 

Category Sco

re 

Category Score 

1 2 3 4 

Strongly Agree ( SA) 5 Strongly Agree 

(SA) 

5 

Agree (A) 4 Agree (A) 4 

  

 

 

 

 

learners emotionally react 

to the oral Feedback  

process in classroom 

situations. 

16-

20 

Total Items  20 
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Neutral (N) 3 Neutral (N) 3 

Disagree (D) 2 Disagree (D) 2 

Strongly Disagree  

(SD) 

1 Strongly Disagree 

(SD) 

1 

(Sugiyono, 2018) 

G. Data Analysis Techniques 

According to Sugiyono (2010: 335), what is meant by data 

analysis techniques is the process of searching for data, 

systematically compiling data obtained from interviews, field 

notes, and documentation, by organizing data into categories, 

breaking down into units, synthesize, arrange into a pattern 

choosing which ones are important and to be studied, and draw 

conclusions so that they are easily understood by themselves 

and others.The test has several criteria that must be met in 

order to be an instrument capable of producing the desired data 

in research. The criteria according to Sanjaya (2015, p. 252). 

1. Analysis Questionnaire     

  Data will obtaine from the questionnaires analyzed 

by using the percentage technique. The results of 



 

 
 

questionnaires will analyze by using the following 

percentage system: Descriptive statistic was used as data 

analysis technique. The formula to calculate the percentage 

(%) is computing the frequency of the rate percentage of 

the students’ score by using the Statistical Package for 

Social and Science (SPSS) version 26. 

2. Validity and Reliability     

  Validity and reliability are the two the most 

essential part to consider in using a test or assessment 

procedure. Validity refers to the accuracy of the inferences 

or interpretations made from the test scores, while 

reliability refers to the consistency or stability of the test 

scores. 

a. Validity      

 Sugiyono, (2018), defines a validity test used to 

find out whether the research instrument to be used is 

valid or not. Valid means the instrument can be used to 

measure whatever should be measured. The items of the 
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questionnaire test are considered valid if the correlation 

coefficient is higher than the       .  

To find out whether the question items are valid 

or invalid by comparing the r-count of each question 

item with the r-table. From the table above, the r-count 

and r-table values for each question item are obtained as 

follows: 

Questionnaire 

Items 

R Value R Table Note 

Number 1 0,810 0,514 Valid 

Number 2 0,690 0,514 Valid 

Number 3 0,874 0,514 Valid 

Number 4 0,821 0,514 Valid 

Number 5 0,164 0,514 Invalid 

Number 6 0,531 0,514 Valid 

Number 7 0,623 0,514 Valid 

Number 8 0,700 0,514 Valid 

Number 9 0,827 0,514 Valid 

Number 10 0,753 0,514 Valid 

Number11 0,294 0,514 Invalid 



 

 
 

Number 12 0,641 0,514 Valid 

Number 13 0,599 0,514 Valid 

Number 14 0,698 0,514 Valid 

Number 15 0,785 0,514 Valid 

Number 16 0,577 0,514 Valid 

Number17 0,485 0,514 Invalid 

Number 18 0,669 0,514 Valid 

Number 19 0,550 0,514 Valid 

Number 20 0,536 0,514 Valid 

Number 21 0,641 0,514 Valid 

Number 22 0,469 0,514 Invalid 

Number 23 0,619 0,514 Valid 

Number 24 0,660 0,514 Valid 

Number 25 0,500 0,514 Invalid 

 

From the table it is known that there are 5 question 

items with r-count values <r-table, namely questions 

number 5, 11, 17, 22 and 25, then the 5 question items are 

said to be Invalid while the other 20 question items 
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obtained r-count values> r-table then the 20 question items 

are said to be valid.  

b. Reliability      

Instruments that had previously been pronounced 

valid were subjected. The Cronbach's Alpha formula was 

employed in this study to examine the reliability level of 

test items using the Statistical Package for Social and 

Science (SPSS). If alpha Cronbach is higher than rtable 

at a level of significance of 5%, the instrument is 

considered reliable. If alpha Cronbach's alpha is lower 

than rtable at a 5% level of significance, the instrument 

is not regarded reliable.  

Case Processing Summary 

 N % 

Cases Valid 15 100.0 

Excluded
a
 0 .0 

Total 15 100.0 

a. Listwise deletion based on all variables in the procedure. 

 



 

 
 

Reliability Statistics 

Cronbach's Alpha N of Items 

.934 20 

The table above describes the results of the 

reliability test using the Cronbach's Alpha test. From the 

table, the Cronbach Alpha test value is 0.934. Because the 

Cronbach's Alpha value is 0.934 > 0.6, 20 valid statement 

items are said to be reliable. 
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CHAPTER IV 

RESEARCH RESULTS AND DISCUSSION 

A. Research Results 

This chapter answer of problem statement in the previous 

chapter and consists of findings and discussion. Findings 

shows description of result from the data that had been 

collected throungh questionarre and interview which are 

described in table form. Then, discussion contains 

explanation of findings which reflect to the result of the data. 

In this discussion, the researcher uses their own word to 

explain it.The detail explanation of the result of the test 

above, it can be explained as the following details. 

1. The results of questionnaire validity   

  It is critical for the researcher to validate the 

instrument before to conducting the study. Therefore, the 

researcher conducted instrument try out to confirm the 

validity and realibility of the instrument. To explore 

students' perceptions toward teachers’ oral corrective 

feedback in teaching english, a total of 25 questionnaire 
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were tried.The following explanation explains the outcome 

of the instrument try out. 

The table describes the results of the validity test using 

the Pearson ProductMoment Correlation Test (r). To find 

out whether the question items are valid or invalid by 

comparing the r-count of each question item with the r-

table. From the table above, the r-count and r-table values 

for each question item are obtained as follows: 

Questionnaire 

Items 

R Value R Table Note 

Number 1 0,810 0,514 Valid 

Number 2 0,690 0,514 Valid 

Number 3 0,874 0,514 Valid 

Number 4 0,821 0,514 Valid 

Number 5 0,164 0,514 Invalid 

Number 6 0,531 0,514 Valid 

Number 7 0,623 0,514 Valid 

Number 8 0,700 0,514 Valid 

Number 9 0,827 0,514 Valid 



 

 
 

Number 10 0,753 0,514 Valid 

Number11 0,294 0,514 Invalid 

Number 12 0,641 0,514 Valid 

Number 13 0,599 0,514 Valid 

Number 14 0,698 0,514 Valid 

Number 15 0,785 0,514 Valid 

Number 16 0,577 0,514 Valid 

Number17 0,485 0,514 Invalid 

Number 18 0,669 0,514 Valid 

Number 19 0,550 0,514 Valid 

Number 20 0,536 0,514 Valid 

Number 21 0,641 0,514 Valid 

Number 22 0,469 0,514 Invalid 

Number 23 0,619 0,514 Valid 

Number 24 0,660 0,514 Valid 

Number 25 0,500 0,514 Invalid 

From the table it is known that there are 5 question 

items with r-count values <r-table, namely questions 

number 5, 11, 17, 22 and 25, then the 5 question items are 

said to be Invalid while the other 20 question items 
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obtained r-count values> r-table then the 20 question 

items are said to be valid.     

2. The Results of Reliability    

  Instruments that had previously been pronounced 

valid were subjected. The Cronbach's Alpha formula was 

employed in this study to examine the reliability level of 

test items using the Statistical Package for Social and 

Science (SPSS). If alpha Cronbach is higher than rtable at a 

level of significance of 5%, the instrument is considered 

reliable. If alpha Cronbach's alpha is lower than rtable at a 

5% level of significance, the instrument is not regarded 

reliable.  

Case Processing Summary 

 N % 

Cases Valid 15 100.0 

Excluded
a
 0 .0 

Total 15 100.0 

a. Listwise deletion based on all variables in the procedure. 

 



 

 
 

Reliability Statistics 

Cronbach's Alpha N of Items 

.934 20 

 

The table above describes the results of  the reliabi

lity test using the Cronbach's Alpha test. From the table, 

the Cronbach Alpha test value is 0.934. Because the 

Cronbach's Alpha value is 0.934 > 0.6, 20 valid statement 

items are said to be reliable. 

3. Findings       

  Students’ perceptions of  “How is students’ 

perceptions toward teachers’ oral corrective feedback in 

teaching English at the eleventh grade students of SAM 

Pesantren Pancasila Kota Bengkulu in the academic year 

2022/2023?”.  After conducting the research, the researcher 

obtained the data, the result of the questionnaire and 

interview.       

  The following table presents the result of data 

from 25 questionnaire items given to the students. Students’ 
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Perceptions toward Teacher’s Oral Corrective Feedback in 

Teaching English. Frequency of Students’ Perceptions 

toward Teaches’ Oral Corrective Feedback in Teaching 

English. The result of this aspect has aimed to answer the 

research question “What is the students’ perception toward 

teachers’ Oral Corrective Feedback in Teaching English at 

the Eleventh Grade Students of SMA Pancasila Kota 

Bengkuluin the Academic Year 2022/2023”.  

a. Item 1       

In global communication, the ability to speak 

English is very necessary.  

E1 

 

Frequen

cy Percent 

Valid 

Percent 

Cumulative 

Percent 

Vali

d 

Strongly 

Disagree  

1 6.7 6.7 6.7 

Partially Agree 1 6.7 6.7 13.3 

Agree 3 20.0 20.0 33.3 

Strongly Agree 10 66.7 66.7 100.0 

Total 15 100.0 100.0  

 



 

 
 

 Based on the table above, it can be seen that out of 

15 students, 1 student (6.7%) stated strongly disagree, 1 

student (6.7%) stated that they partially agreed, 3 

students (20.0%) stated that they agreed and 10 students 

(66.7%) stated strongly agree. So, we can conclude that 

most students at the eleventh grade of SMAPancasila 

Kota Bengkulu were strongly agree that in global 

communication, the ability to speak English is very 

necessary. 

b. Item 2        

The school needs to require the use of English in 

the school environment mastery of language. 

E2 

 Frequency Percent 

Valid 

Percent 

Cumulati

ve 

Percent 

Valid Strongly 

Disagree 

3 20.0 20.0 20.0 

Partially 

Agree 

1 6.7 6.7 26.7 

Agree 5 33.3 33.3 60.0 

Strongly 

Agree 

6 40.0 40.0 100.0 

Total 15 100.0 100.0  
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Based on the table above, it can be seen that out of 

15 students,  3 person (20.0%) stated strongly disagree, 1 

person (6.7%) stated that they partially agreed, 5 people 

(33.3%) stated that they agreed and 6 people (40.0%) 

stated strongly agree.So, we can conclude that most 

students at the eleventh grade of SMAPancasila Kota 

Bengkulu were strongly agree that the school needs to 

require the use of English in the school environment 

mastery of language. 

c. Item 3      

 Mastery of English makes my English learning 

easier at school. 

E3 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree  

1 6.7 6.7 6.7 

Partially 

Agree 

2 13.3 13.3 20.0 

Agree 1 6.7 6.7 26.7 

Strongly 

Agree 

11 73.3 73.3 100.0 

Total 15 100.0 100.0  



 

 
 

Based on the table above, it can beseen that out of 

15 students,  1 student (6.7%) stated strongly disagree, 2 

students (13.3%) stated that they partially agreed, 1 

student (6.7%) stated that they agreed and 11 students 

(73.3%) stated strongly agree.So, we can conclude that 

most students at the eleventh grade of SMAPancasila 

Kota Bengkulu were strongly agree that mastery of 

English makes my English learning easier at school. 

d. Item 4       

 Knowledge of English must be supported by good 

language attitudes and behavior. 

E4 

 Frequency Percent 

Valid 

Percent 

Cumulativ

e Percent 

Valid Partially 

Agree 

1 6.7 6.7 6.7 

Agree 6 40.0 40.0 46.7 

Strongly 

Agree 

8 53.3 53.3 100.0 

Total 15 100.0 100.0  

Based on the table above, it can beseen that out of 

15 students, 1 student (6.7%) stated that they partially 

agreed, 6 students (40.0%) stated that they agreed and 8 
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students (53.3%) stated strongly agree.So, we can 

conclude that most students at the eleventh grade of 

SMAPancasila Kota Bengkulu were strongly agree that 

knowledge of English must be supported by good 

language attitudes and behavior. 

e. Item 5       

 For me, continuous practice and use of English is 

necessary. 

E5 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree  

2 13.3 13.3 13.3 

Partially 

Agree 

1 6.7 6.7 20.0 

Agree 7 46.7 46.7 66.7 

Strongly 

Agree 

5 33.3 33.3 100.0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students,  2 students (13.3%) stated strongly disagree, 

1student (6.7%) stated that they partially agreed, 7 

students (46.7%) stated that they agreed and 5 students 



 

 
 

(33.3%) stated strongly agree.So, we can conclude that 

most students at the eleventh grade of SMAPancasila 

Kota Bengkulu were agree that For them, continuous 

practice and use of English is necessary. 

f. Item 6       

 I like it when my teacher explicitly tells mewhen I 

make a mistake and gives me theright version of what I 

had said. 

A1 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Vali

d 

Strongly 

Disagree  

1 6.7 6.7 6.7 

Partially 

Agree 

3 20.0 20.0 26.7 

Agree 7 46.7 46.7 73.3 

Strongly 

Agree 

4 26.7 26.7 100.0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students,  1 student (6.7%) stated strongly disagree, 3 

students (20.0%) stated that they partially agreed, 7 

students (46.7%) stated that they agreed and 4 students 
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(26.7%) stated strongly agree.So, we can conclude that 

most students at the eleventh grade of SMAPancasila 

Kota Bengkulu were agree that they like it when my 

teacher explicitly tells them when they make a mistake 

and gives them the right version of what they had said. 

g. Item 7        

I like it when my teacher asks me to correctmyself. 

A2 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree  

1 6.7 6.7 6.7 

Partially 

Agree 

2 13.3 13.3 20.0 

Agree 5 33.3 33.3 53.3 

Strongly 

Agree 

7 46.7 46.7 100.0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students,  1 student (6.7%) stated strongly disagree, 2 

students (13.3%) stated that they partially agreed, 5 

students (33.3%) stated that they agreed and 7 students 

(46.7%) stated strongly agree.So, we can conclude that 



 

 
 

most students at the eleventh grade of SMAPancasila 

Kota Bengkulu were strongly agree that they like it when 

the teacher asks them to correctthemselves. 

h. Item 8       

 I like it when my teacher corrects myEnglish 

without letting me knowshe/he iscorrecting me. 

A3 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree  

1 6.7 6.7 6.7 

Partially 

Agree 

1 6.7 6.7 13.3 

Agree 3 20.0 20.0 33.3 

Strongly 

Agree 

10 66.7 66.7 100.0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students,  1 student (6.7%) stated strongly disagree, 1 

student (6.7%) stated that they partially agreed, 3 

students (20.0%) stated that they agreed and 10 students 

(66.7%) stated strongly agree.So, we can conclude that 

most students at the eleventh grade of SMAPancasila 
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Kota Bengkulu were strongly agree that they like it when 

the teacher corrects their English without letting they 

knowshe/he iscorrecting them. 

i. Item 9        

 I like it when my teacher tells me what kindof 

mistake I made and asks me to correctmyself. 

A4 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Vali

d 

Partially 

Agree 

3 20.0 20.0 20.0 

Agree 11 73.3 73.3 93.3 

Strongly 

Agree 

1 6.7 6.7 100.0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students,  3 students (20.0%) stated that they partially 

agreed, 11 students (73.3%) stated that they agreed and 1 

student (6.7%) stated strongly agree.So, we can conclude 

that most students at the eleventh grade of 

SMAPancasila Kota Bengkulu wereagree that they like it 



 

 
 

when the teacher tells them what kind of mistake they 

made and asks them to correctthemselves. 

j. Item 10     

 Teachers should correct students every timethey 

make a mistake whenspeaking English. 

 

 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Disagree 

Strongly 

1 6.7 6.7 6.7 

Partially 

Agree 

2 13.3 13.3 20.0 

Agree 10 66.7 66.7 86.7 

Strongly 

Agree 

2 13.3 13.3 100.0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students,  1 student (6.7%) stated strongly disagree, 2 

students (13.3%) stated that they partially agreed, 10 

students (66.7%) stated that they agreed and 2 students 

(13.3%) stated strongly agree.So, we can conclude that 

most students at the eleventh grade of SMAPancasila 

Kota Bengkulu were agree that teachers should correct 
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students every timethey make a mistake 

whenspeaking English. 

k.Item 11      

 Error correction helps me identify my weakareas 

in English. 

 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Disagree 2 13.3 13.3 13.3 

Strongly 

Disagree  

1 6.7 6.7 20.0 

Partially 

Agree 

1 6.7 6.7 26.7 

Agree 10 66.7 66.7 93.3 

Strongly 

Agree 

1 6.7 6.7 100.

0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students, 2 students (13.3%) stated disagree, 1 student 

(6.7%) stated strongly disagree, 1student (6.7%) stated 

that they partially agreed, 10 students (66.7%) stated that 

they agreed and 1 students (6.7%) stated strongly 

agree.So, we can conclude that most students at the 



 

 
 

eleventh grade of SMAPancasila Kota Bengkulu were 

agree that error correction helps them identify my 

weakareas in English. 

l. Item 12      

 Teachers should never correct their students’ 

mistakes when speaking English. 

M2 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Partially 

Agree 

3 20.0 20.0 20.0 

Agree 8 53.3 53.3 73.3 

Strongly 

Agree 

4 26.7 26.7 100.0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students, 3 students (20.0%) stated that they partially 

agreed, 8 students (53.3%) stated that they agreed and 4 

students (26.7%) stated strongly agree.So, we can 

conclude that most students at the eleventh grade of 

SMAPancasila Kota Bengkulu were agree that teachers 
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should never correct their students’ mistakes when 

speaking English. 

m. Item 13      

 I always know when my teacher iscorrecting me 

even if she/he doesn’t tell me. 

M3 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

1 6.7 6.7 6.7 

Agree 7 46.7 46.7 53.3 

Strongly 

Agree 

7 46.7 46.7 100.0 

Total 15 100.0 100.0  

 

Based on the table above, it can be seen that out of 

15 students, 1 students (6.7%) stated that they strongly 

disagree, 7 students (46.7%) stated that they agreed and 

7 students (46.7%) stated strongly agree.So, we can 

conclude that most students at the eleventh grade of 

SMAPancasila Kota Bengkulu were agree and strongly 

agreethat they always know when the teacher 

iscorrecting them even if she/he doesn’t tell it. 



 

 
 

n. Item 14      

 Every time my teacher corrects me, I feel Ilearn 

more. 

M4 

 Frequency Percent 

Valid 

Percent 

Cumulativ

e Percent 

Valid Strongly 

Disagree  

1 6.7 6.7 6.7 

Partially 

Agree 

4 26.7 26.7 33.3 

Agree 4 26.7 26.7 60.0 

Strongly 

Agree 

6 40.0 40.0 100.0 

Total 15 100.0 100.0  

Based on the table above, it can be seen that out of 

15 students, 1 students (6.7%) stated that they strongly 

disagree, 4 students (26.7%) stated that they partially 

agree, 4 students (26.6%) stated that they agree and 6 

students (40.0%) stated strongly agree.So, we can 

conclude that most students at the eleventh grade of 

SMAPancasila Kota Bengkulu were strongly agree that 

every time the teacher corrects them, they feel theylearn 

more. 
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o. Item 15        

Error correction is good for languagelearning. 

M5 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Partially 

Agree 

2 13.3 13.3 13.3 

Agree 5 33.3 33.3 46.7 

Strongly 

Agree 

8 53.3 53.3 100.0 

Total 15 100.0 100.0  

Based on the table above, it can be seen that out of 

15 students, 2 students (13.3%) stated that they partially 

agreed, 5 students (33.3%) stated that they agreed and 8 

students (53.3%) stated strongly agree.So, we can 

conclude that most students at the eleventh grade of 

SMAPancasila Kota Bengkulu were strongly agree that 

error correction is good for languagelearning.  

 

 

 



 

 
 

p. Item 16     

 Teachers should correct students whenstudents 

cannot communicate clearly. 

B1 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Partially 

Agree 

1 6.7 6.7 6.7 

Agree 10 66.7 66.7 73.3 

Strongly 

Agree 

4 26.7 26.7 100.0 

Total 15 100.0 100.0  

Based on the table above, it can be seen that out of 

15 students, 1 student (6.7%) stated that they partially 

agreed, 10 students (66.7%) stated that they agreed and 4 

students (26.7%) stated strongly agree.So, we can 

conclude that most students at the eleventh grade of 

SMAPancasila Kota Bengkulu were strongly agree that 

teachers should correct students whenstudents cannot 

communicate clearly. 

q. Item 17      

 I usually feel embarrassed when my 

teachercorrects me in front of the whole class. 
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B2 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Partially 

Agree 

2 13.3 13.3 13.3 

Agree 5 33.3 33.3 46.7 

Strongly 

Agree 

8 53.3 53.3 100.0 

Total 15 100.0 100.0  

Based on the table above, it can be seen that out 

of 15 students, 2 student (13.3%) stated that they 

partially agreed, 5 students (33.3%) stated that they 

agreed and 8 students (53.3%) stated strongly agree.So, 

we can conclude that most students at the eleventh grade 

of SMAPancasila Kota Bengkulu were strongly agree 

that theyusually feel embarrassed when the teacher 

corrects them in front of the whole class. 

r. Item 18     

 Generally, I feel improved, after my 

teachercorrects me. 

B3 

 

Frequenc

y Percent 

Valid 

Percent 

Cumulativ

e Percent 

Valid Disagree 1 6.7 6.7 6.7 

Strongly 

Disagree  

1 6.7 6.7 13.3 



 

 
 

Partially 

Agree 

4 26.7 26.7 40.0 

Agree 6 40.0 40.0 80.0 

Strongly 

Agree 

3 20.0 20.0 100.0 

Total 15 100.0 100.0  

Based on the table above, it can be seen that out 

of 15 students, 1 students (6.7%) stated disagree, 1 

student (6.7%) stated strongly disagree, 4 student 

(26.7%) stated that they partially agreed, 6 students 

(40.0%) stated that they agreed and 3 students (20.0%) 

stated strongly agree. 

s. Item 19      

 I would be try feel more comfortable if myteacher 

corrected me. 

B4 

 Frequency Percent 

Valid 

Percent 

Cumulativ

e Percent 

Val

id 

Disagree 1 6.7 6.7 6.7 

Strongly 

Disagree  

2 13.3 13.3 20.0 

Partially 

Agree 

5 33.3 33.3 53.3 

Agree 6 40.0 40.0 93.3 

Strongly 

Agree 

1 6.7 6.7 100.0 

Total 15 100.0 100.0  
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Based on the table above, it can be seen that out 

of 15 students, 1 student (6.7%) stated disagree, 2 

students (13.3%) stated strongly disagree, 5 student 

(33.3%) stated that they partially agreed, 6 students 

(40.0%) stated that they agreed and 1 students (6.7%) 

stated strongly agree. 

t. Item 20      

 I consider oral correctivefeedback by the teacheras 

an evaluation of mystrengths and weaknessesin public 

speaking. 

B5 

 Frequency Percent 

Valid 

Percent 

Cumulativ

e Percent 

Valid Disagree 1 6.7 6.7 6.7 

Strongly 

Disagree  

2 13.3 13.3 20.0 

Partially 

Agree 

4 26.7 26.7 46.7 

Agree 5 33.3 33.3 80.0 

Strongly 

Agree 

3 20.0 20.0 100.0 

Total 15 100.0 100.0  

Based on the table above, it can be seen that out of 

15 students, 1 student (6.7%) stated disagree, 2 students 

(13.3%) stated strongly disagree, 4 student (26.7%) 



 

 
 

stated that they partially agreed, 5 students (33.3%) 

stated that they agreed and 3 students (20.0%) stated 

strongly agree.So, we can conclude that most students at 

the eleventh grade of SMAPancasila Kota Bengkulu 

were agree that they consider oral correctivefeedback by 

the teacheras an evaluation of theirstrengths and 

weaknessesin public speaking. 

Based on the students interviewed, the researcher found 

the data of students’ perceptions toward Teachers’ Oral 

Corrective Feedback in Teaching English. The data interview 

was translated into descriptive codes and the print out enclosed 

in appendix.  Questions Items of Interview : 

1) Question 

 What is your perception about your teacher's questions in 

the classroom? 

2) Feedback 

What is your perception about feedback that is used by 

your teacher during the classroom? 
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The result of class interview that tells what each of the 5 

students’perceptions toward teachers’ oral corrective 

feedback in speaking English showed that the students had 

very good responses about corrective feedback that were 

given by the teachers in the classroom. The everage of 

students likes if their teacher give them a correct answer 

when their is wrong because when teacher give them correct 

answer it make them not repeat the mistake they hadmade 

before, the students also felt happy and motivated to improve 

their English and speaking skills after their teacher gave the 

oral corrective feedback. 

B. Discussion      

 In this section the researcher discusses about EFL 

Students’ Perceptions toward Teacher Oral Corrective 

Feedback in Teaching English at the Eleventh Grade 

Students of SMAPesantren Pancasila Kota Bengku in the 

Academic Year 2022/2023”.    

    As has been presented on finding, the result in 

questionnare show that average the respondent have positive 



 

 
 

perception toward the use of feedback used by the teacher in 

correcting their oral errors. It can be seen from the result of 

questionnares. Below were the detail answer of the research 

questions. The researcher found that almost all of the 

students have positive perceptions toward feedback used by 

the teacher in correcting errors made by the students in oral 

activity.        

   This finding is similar to the previous study that the 

researcher choose and this study done by Nuratika (2018) the 

study entitled  ”Students’ Perceptions toward Teacher’s Talk 

in Calassroom”  which stated that students had strongly 

positive attitudes toward teacher correction of errors in 

learning and teaching environment. The research findings 

showed that in average the students have positive perceptions 

while there are only very few number of students have 

negative perceptions toward the use of feedback used by the 

teacher in correcting their oral errors. It is regarded by the 15 

statements asked and interview. It can concluded that almost 

all of the students have positive perceptions toward the types 
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of feedback used by the teacher in correcting errors made by 

the students in oral activity.     

  Talking about positive perceptions there is an expert 

stated about it (Robbins, 2002: 14) said that positive 

perception comes from the individual satisfaactin about 

certain object that bcomes his/her source perception the 

individual knowledge, and the individual experience of the 

object of the object perceived. Therefore positive perception 

can be a personal judgment about certain object positively or 

as expected about the certain object.   

  However, only a few students have negative perception 

that they did not want to be corrected by the teacher in front 

of the classroom because they could feel embarrassed or 

frustrated. There are 5 students that do not want to be 

corrected every time when they speak English. The 

researcher assumed that the students might feel shy in front 

of their classmates of being always corrected or they do not 

understand the correction given by the teacher through 

feedback. Fang and Xue-Mei (2007) stated that the students 



 

 
 

often feel upset and do not like the teacher always correct 

their errors because there is a great gap between themselves 

and their teachers in understanding error correction.  

 They also feel interrupted while the teacher is correcting 

their errors. Regarding the attitude showed by the students 

toward the feedback used by the teacher in correcting their 

errors in an oral activity, it is important to be paid attention 

to how the teacher should correct the students’ errors.  

Furthermore, oral feedback is needed that can motivate 

the student in gaining some more language input of 

Language learning performance. Based on the questionnaire 

items number 10 and 11, the students think that error 

correction helps them identify their weak areas in English 

and it is good for language learning.  Regarding this, it is 

better for the teacher always correct the students’ errors 

nicely by giving feedbacks.     

  Lewis (2002) stated that teachers should be careful 

when giving feedback in an oral activity because students 

may feel bad or misunderstand their teachers’ correction. 
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Moreover, the students’ emotions might be affected. It is not 

an easy job for the teacher while giving the feedback in 

correcting students’ errors in classroom setting. If the teacher 

wrongly gives the feedback, it might cause some learning 

problems. 
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CHAPTER V 

CONCLUSION 

This chapter consists of two sections, the first section dealt 

with the conclusion of findings of the research and the other one 

deal with suggestion. 

A. Conclusion     

Based on the findings and discussions, the researcher 

concludes that almost all of the students have positive 

perceptions toward the teachers’ feedback in an oral 

corrective activity, it was shown by the frequency of 

students, Item 1, 10 students strongly agree from 15 students, 

Item 2, 6 students strongly agree from 15 students. Item 3, 11 

students strongly agree and 1 students agree from 15students, 

Item 4, 8 students strongly agree from 15 students, item 5, 7 

students agree from 5  students, item 6, 7 students agree and 

5 students strongly agreefrom 15 students, Items 7, 7 

students disagree from 15 students, item 8, 10 students 

strongly agree from 15 students and 3 students agree from 

15students, item 9, 11 students agree from 15 students, item 
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10, 10 students agree from 15 students, item 11, 10 students 

agree and 1students strongly from 15 students, item 12, 8 

students agree from 15 students, item 13, 7 students strongly 

agree and 7 students agree from 15 students, item 14, 6 

students strongly agree and 1 students strongly disagree from 

15 students. Item 15, 10 students agree from 15 students, 

item 16, 8 students strongly agree and 2 students partially 

agree from 15 students, item 17, 6 students agree aand 1 

students strongly disagree from 15 students, item 18, 6 

students agree and 1 students disagree from 15 students, item 

19, 6 students agree and 1 students disagree from 15 students 

and the last one item 20, 5 students agree and 4 partially 

agree from 15 students.  

B. Suggestion 

Based on the conclusion above, the researcher presents 

some suggestions as follow: 

1. For English Teacher at the Eleventh Grade students of 

SMA Pesantren Pancasila Kota Bengkulu, It is suggested 

to use oral corrective feedback in teaching English in 



 

 
 

learning prosess, Moreover, this research implies that the 

use of teacher oral corrective feedback it is important and 

support the implementation of speaking in teaching 

learning process.  

2.For next researcher use this thesis as an addition reference 

or futher research with different discussion. 
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DOCUMENTATIONS 

1.1 The English Teacher’s   Activities in Boarding Learning 

Center X IPS at  SMA Pancasila 

 
 

1.2 The English Teacher’s  Activities in EFL Classroom X 

IPS at SMA Pancasila 

 

1.3 The Experienced Teacher’s   Activities in the Class X IPA 

at SMA Pancasila 



 
 

 
 

 

 

1.4 The Experienced Teacher’s   Activities in EFL  Classroom 

X IPA at SMA Pancasila 

 

 

 

1.5 Documentation with Novice Teacher’s in EFL  Classroom  

XI IPA at SMA Pancasila 

 



 
 

 
 

 

1.6 Documentation with a student in EFL  Classroom  XI IPA 

at SMA Pancasila 

 

1.7 Documentation giving students the questionnaire 

instruments 



 
 

 
 

 

 

 

1.8 Documentation of collecting the questionnaire 

instruments 

 



 
 

 
 

Analysis of the data obtained through item of 

questionnaire 

N

O 

RESPO

NDEN 

English 

Atittude Affection Mentally Behaviour JUM

LAH 

1 2 3 4 5 6 7 8 9 

1

0 

1

1 

1

2 

1

3 

1

4 

1

5 

1

6 

1

7 

1

8 

1

9 

2

0 

1 

Student 

1 5 4 5 4 5 4 4 5 5 4 4 4 5 5 5 4 5 4 4 5 90 

2 

Student 

2 4 2 3 4 5 3 4 5 3 4 4 4 5 3 4 4 5 3 2 3 74 

3 

Student 

3 4 2 4 4 4 3 4 4 4 4 3 4 4 3 3 4 4 3 4 4 73 

4 

Student 

4 5 4 5 4 4 4 4 5 4 4 2 4 4 4 5 4 3 4 3 2 78 

5 

Student 

5 5 4 5 4 4 3 2 4 4 3 1 3 4 4 4 5 5 5 4 4 77 

6 

Student 

6 4 4 5 5 5 5 5 5 4 5 4 5 5 5 5 5 5 4 5 5 95 

7 

Student 

7 3 2 3 4 2 2 3 3 3 4 4 3 4 3 3 4 3 3 3 3 62 

8 

Student 

8 5 5 5 5 5 5 5 5 4 3 4 5 4 5 5 4 5 2 3 2 86 

9 

Student 

9 5 5 5 5 2 5 5 5 4 5 4 5 5 2 5 5 5 5 2 5 S9 

10 

Student 

10 2 3 2 3 3 4 3 2 3 2 1 3 2 3 4 3 4 1 1 

5

0  

11 

Student 

11 5 4 5 5 4 4 4 5 4 4 5 5 4 4 4 5 4 4 4 4 87 

12 

Student 

12 5 5 5 5 4 4 5 5 4 4 4 4 5 5 5 4 4 3 3 4 87 

13 

Student 

13 5 5 5 5 4 4 5 5 4 4 4 4 4 5 4 4 4 4 4 3 86 

14 

Student 

14 5 5 5 5 5 5 5 4 4 4 4 4 5 4 5 4 5 5 4 3 90 

15 

Student 

15 5 5 5 5 4 4 5 5 4 4 4 4 5 5 5 4 5 4 3 4 89 

 

  



 
 

 
 

INSTRUMENT OF QUESTIONNARE 

Name : 

Class :     

Beri tanda (√) pada kolom SS = Sangat Setuju, S = Setuju, N = 

Netral, TS = Tidak Setuju, STS = Sangat Tidak Setujuyang 

mewakili mana mewakilidiri Anda selama membaca pengalaman.  

No Pertanyaan/Questions 
SA/

SS 

A/

S 

N/

N 

DS/

TS 

SDS/

STS 

1 In global communication, 

the ability to speak English 

is very necessary. 

(Dalam komunikasi 

global,kemampuan 

berbahasa Inggris sangat 

diperlukan) 

     

2 The school needs to require 

the use of English in the 

school environment 

Mastery of language. 

(Pihak sekolah perlu 

mewajibkan penggunaan 

Bahasa Inggris di 

lingkungan 

sekolahPenguasaan bahasa) 

     

3 Mastery of English makes 

my English learning easier 

at school. 

(Penguasaan Bahasa 

Inggrismempermudahpemb

elajaran Bahasa Inggris 

saya di sekolah) 

     

4 Knowledge of English 

must be supported by good 

language attitudes and 

behavior. 

(Pengetahuan berbahasa 

Inggris harusditunjang oleh 

     



 
 

 
 

sikap dan 

perilakuberbahasa yang 

baik) 

5 For me, continuous 

practice and use of English 

is necessary 

(Bagi saya, latihan dan 

penggunaanBahasa Inggris 

secara terus menerusperlu 

dilakukan) 

     

6 I like it when my teacher 

explicitly tells mewhen I 

make a mistake and gives 

me theright version of what 

I had said 

(Saya suka ketika guru 

saya dengan jelasmemberi 

tahu saya bahwa saya 

membuatkesalahan dan 

memberi saya versi 

yangtepat dari apa yang 

saya katakan) 

     

7 I like it when my teacher 

asks me to correctmyself. 

(Saya suka ketika guru 

saya meminta sayauntuk 

mengoreksi diri saya 

sendiri) 

     

8 I like it when my teacher 

corrects my 

English without letting me 

knowshe/he iscorrecting 

me. 

(Saya suka ketika guru 

saya mengoreksibahasa 

Inggris saya tanpa 

     



 
 

 
 

memberi tahusaya bahwa 

dia mengoreksi saya) 

9 I like it when my teacher 

tells me what kindof 

mistake I made and asks 

me to correctmyself 

(Saya suka ketika guru 

saya memberi tahusaya 

kesalahan apa yang saya 

buat danmeminta saya 

untuk memperbaiki 

kesalahansaya sendiri) 

     

10 Teachers should correct 

students every timethey 

make a mistake when 

speaking English. 

(Guru harus mengoreksi 

kesalahan siswasetiap kali 

mereka melakukan 

kesalahan saatberbicara 

bahasa Inggris) 

     

11 Error correction helps me 

identify my weakareas in 

English. 

(Koreksi kesalahan 

membantu saya 

mengidentifikasi area saya 

yang lemahdalam bahasa 

Inggris) 

     

12 Teachers should never 

correct their students’ 

mistakes when speaking 

English. 

(Guru seharusnya tidak 

pernah memperbaiki 

kesalahan siswa mereka 

ketika berbicarabahasa 

Inggris) 

     



 
 

 
 

13 I always know when my 

teacher is 

correcting me even if 

she/he doesn’t tell me. 

(Saya selalu tahu kapan 

guru saya 

mengoreksi saya bahkan 

jika dia tidakmemberi tahu 

saya) 

     

14 Every time my teacher 

corrects me, I feel Ilearn 

more. 

(Setiap kali guru saya 

mengoreksi saya, 

sayamerasa saya belajar 

lebih banyak) 

     

15 Error correction is good for 

language 

learning. 

(Koreksi kesalahan baik 

untuk pembelajaran 

bahasa) 

     

16 Teachers should correct 

students whenstudents 

cannot communicate 

clearly. 

(Guru harus mengoreksi 

siswa ketika siswa tidak 

dapat berkomunikasi 

denganjelas) 

     

17 I usually feel embarrassed 

when my teachercorrects 

me in front of the whole 

class. 

(Saya biasanya merasa 

malu ketika gurusaya 

mengoreksi kesalahan saya 

di depanseluruh kelas) 

     



 
 

 
 

18 Generally, I feel improved, 

after my teachercorrects 

me. 

(Pada umumnya, saya 

merasa bertambah 

baiksetelah guru saya 

mengoreksi 

kesalahansaya). 

     

19 Generally, I feel like learn 

more every time myteacher 

corrects me. 

(Pada umumnya, saya 

merasa lebih belajarsetiap 

kali guru saya mengoreksi 

saya) 

     

20 I would be tryfeel more 

comfortable if myteacher 

corrected me. 

(Saya akan mencoba 

merasa lebih nyaman 

jikaguru saya mengoreksi) 

     

 

INSTRUMENT OF INTERVIEW 

Name: 

Class: 

1) Question 

 What is your perception about your teacher's questions in 

the classroom? 

 

2) Feedback 

What is your perception about feedback that is used by 

your teacher during the classroom? 

 

 

 

 

 

 



 
 

 
 

TRANSCRIPTIONS OF INTERVIEW 

A1= interviewer, A2= interviewee Transcriptions 

A1.1  Selamat siang A1, ini saya mau 

bertanya seputar pelajaran bahasa 

Inggris, terutama terkait masalah 

gurunya. Seperti bagaimana 

ketika guru itu memberikan 

pertanyaan di kelas dan juga 

bagaimana saat guru melakukan 

feedback atau umpan balik di 

kelas.  

A2.2  Oh iya kak.  

A1.3  Hm.. A2 suka pelajaran bahasa 

Inggris? jujur.  

A2.4  Ya…Inggris apa dulu kak ? 

A1.5  Ya semua pelajaran bahasa 

Inggris. Baik inggris yang kelas 

biasa atau pun yang kelas 

conversation.  

A2.6  Kalau conversation tidak begitu 

suka, karena belum begitu lancar 

ngomong bahasa inggris.  

A1.7  Tapi kalau inggris yang 

lain?semisal kaya reading?  

A2.8  suka  

A1.9  Terus, kalau A2 sendiri ketika 

guru bahasa inggris bertanya 

pakai bahasa inggris bagaimana 

pendapatnya? Selalu paham?  

A2.10  Ya kalau tidak bisa jawab, 

kadang grogi. Tapi selama ini 

kosa kata yang digunakan yang 

simple dan mudah dipahami. Jadi 

insyallah paham.  

A1.11  Ok, next question. What is your 

perception about feedback that is 

used by your teacher during the 



 
 

 
 

classroom?  

A2.12  Artinya kak ? ..  

A1.13  Hm.. Apa persepsi A2 tentang 

feedback atau umpan balik yang 

digunakan oleh guru bahasa 

inggris A2 selama di kelas?  

A2.14  Apa itu umpan balik kak ? 

A1.15 

 

Umpan balik itu responnya guru 

terhadap siswanya. Contohnya 

kalau sudah ki di kasi pertanyaan 

sama guru ta, baru bisa ki jawab 

pertanyaannya. Ada itu biasa 

responnya guru bilang “good‟ 

atau “yah agree”. 

 

A2.16  Oh yang itu kak. Kalau menurut 

ku saya kak, feedback yang 

digunakan guru selama mengajar 

di kelas itu penting, soalnya murid 

itu merasa di respon, tidak 

didiamin saja. Apalagi kalau 

responnya itu kayak dipuji-puji ki. 

hehe  

A1.17  Oh jadi suka ki di puji ? haha  

A2.18  Iya dong kak karena tadi kan bisa 

jawab pertanyaan dari guru, ada 

rasa-rasa tersendirinya kalo di puji 

jawaban ta.  

A1.19  Ok A2, terimakasih atas 

waktunya.  

A2.20  Iya kak, sama-sama.  

 

 

 

 

 

 



 
 

 
 

Transcriptions 

B1= interviewer, B2= interviewee                    

Transcriptions 

B1.1  Ini dengan B2 ya?  

B2.2  Iya kak.  

B1.3  Ok langsung saja yah. What is 

your perception about your 

teacher's questions in the 

classroom?  

B2.4  Pakai bahasa indonesia saja 

pertanyaan ta kak, tidak mengerti 

ka.  

B1.5  Hm..begini, menurut B2 ketika 

guru bahasa inggris bertanya 

pakai bahasa inggris bagaimana 

pendapatnya?  

B2.6  Tergantung dari cara gurunya 

bertanya kak. Kadang mengerti, 

kadang juga tidak  

B1.7  Tergantung bagaimana 

maksudnya B2 ? 

B2.8  Kalau gurunya bertanya pakai 

bahasa yang bisa ku mengerti, ku 

jawab ji pertanyaannya tapi kalau 

tidak ku mengerti saya diam. 

Hehe.. jadi menurutku kalau bisa, 

saat guru mau bertanya kepada 

siswanya sebaiknya itu kak, guru 

pakai bahasa indonesia saja 

karena dengan begitu kami akan 

mengerti pertanyaanya, kan sia-

sia ji saja guru bertanya tapi tidak 

ada yang paham sama 

pertanyaannya. Kalau pun guru 

mau bertanya menggunakan 

bahasa inggris, gunakan tingkat 

bahasa yang kami mengerti. 

Begitu menurutku kak.  



 
 

 
 

B1.9  Oh, seperti itu. Ok, kita masuk ke 

pertanyaan kedua.  

B2.10  Iye kak.  

B1.11  Apa persepsi B2 tentang 

feedback atau umpan balik yang 

digunakan oleh guru bahasa 

inggris B2 selama di kelas?  

B2.12  Menurutku, guru harus selalu 

melakukan feedback saat 

mengajar karena itu penting, bisa 

jadi motifasi kita. Misalnya saat 

guru memberikan pertanyaan 

terus kita jawab, walaupun 

jawaban kita salah atau bener 

terus dikasih feedback itu kan 

kita bisa merasa dihargai.  

B1.13  Hm... jadi menurut B2 guru harus 

selalu melakukan feedback saat 

mengajar karena itu salah satu 

motifasi untuk belajar lebih giat 

lagi.  

B2.14  Iye kak.  

B1.15  Oke B2, terimakasih ya buat 

waktunya.  

B2.16  Sama-sama kak.  

 

Transcriptions 

C1= interviewer, C2= interviewee Transcriptions 

C1.1  Baiklah C2, ini saya mau 

bertanya soal pelajaran bahasa 

Inggris, terutama tentang 

gurunya sendiri, tapi 

sebelumnya, C2 suka sama 



 
 

 
 

pelajaran bahasa Inggris?  

C2.2  Suka kak.  

C1.3  Kenapa suka ? 

C2.4  Karena kan nanti saya mau jadi 

guru bahasa inggris juga kayak 

kakak. hehe  

C1.5  Oh begitu yah. Oke deh, 

selanjutnya, kalau C2 sendiri 

bagaimana pendapatnya ketika 

guru bahasa Inggris bertanya 

pakai bahasa Inggris? Selalu 

paham?  

C2.6  Ya pernah paham.  

C1.7  Maksudnya? Berarti pernah 

tidak paham?hehehe  

C2.8  Ya pernah, kalau kosakatanya 

tidak tau ya tidak paham. Tapi 

biasanya tanya teman, kalau 

teman tidak paham juga ya 

langsung tanya ke guru.  

C1.9  Ok. Lanjut ya, bagaimana 

pendapat C2 ketika guru 

bahasa inggris itu memberikan 

pertanyaan yang jawabannya 

sudah diketahui pasti, semisal 

yang sudah ada di teks atau 

materi?  

C2.10  Ya tidak apa-apa kak, kan kita 

malah senang karena bisa liat 

jawabannya di teks. Dan 

mungkin guru hanya ingin 

mengecek pemahaman kita 

saja.  

C1.11  Apa persepsi C2 tentang 

feedback atau umpan balik 

yang digunakan oleh guru 

bahasa inggris B2 selama di 



 
 

 
 

kelas?  

C2.12  Apa di‟? begini kak, 

menurutku feedback yang 

digunakan oleh guru di kelas 

itu sebaiknya feedback seperti 

yang tdi kita sebutkan tadi kak. 

Positif feedback, kan kalau 

positif feedback digunaka oleh 

guru kita sebagai siswa kalau 

salah dalam menjawab tidak 

akan takut lagi.  

C1.13  Oh..jadi maunya C2, gurunya 

menggunakan positive 

feedback kalau  mengajar 

dalam kelas. 

C2.14 Iya kak. 

C1.15 Oke C2, terimakasih ya buat 

waktunya. 

C2.16 Iya kak. Sama-sama 

  

Transcriptions 

D1= interviewer, D2= interviewee Transcriptions 

D1.1  Ini dengan D1 ya?  

D2.2  Iya kak.  

D1.3  Oke. Saya mau sedikit tanya-

tanya tentang pelajaran 

bahasa Inggris, terutama 

tentang masalah gurunya. 

Oke, pertanyaan pertama nih, 

kalau D2 sendiri ketika guru 

bahasa inggris bertanya pakai 

bahasa inggris bagaimana 

pendapatnya? Selalu paham?  

D2.4  Kadang paham, kadang juga 

tidak kak.  

D1.5  Jadi fifty-fifty kalo gurunya 

sedang bertanya 



 
 

 
 

menggunakan bahasa inggris.  

D2.6  Iya kak.  

D1.7  Kenapa bisa begitu ? 

D2.8  Karena kadang tidak ku 

mengerti apa yang ditanyakan 

sama gurunya kak.  

D1.9  Jadi maunya D2, guru harus 

bagaimaa kalau kasi 

pertanyaan ? 

D2.10  Seharusnya ibu guru kasi soal 

yang gampang-gampang saja, 

jangan yang susah-susah.  

D1.11  Hmm..begitu yah.  

D2.12  Iya kak.  

D1.13  Ok, next question. What is 

your perception about 

feedback that is used by your 

teacher during the classroom?  

D2.14  Pendapatku ini diminta kak 

?tentang feedback.?  

D1.15  Iya  

D2.16  Menurut ku saya kak, 

feedback guru saat mengajar, 

seharusnya kalau guru sudah 

kasi pertanyaan sama siswa, 

terus jawabannya salah jangan 

langsung dibilangi siswanya 

“salah” karena kayak down 

dirasa kalau begitu responnya 

guru kak, padahal kita sudah 

berusaha semampunya. hehe  

D1.17  Jadi D2 mauya D2 feedback 

yang bagaimana yang harus 

dilakukan oleh guru ? 

D2.18  Kalau misalnya salah 

jawabannya siswa, sebaiknya 

guru memberikan komentar 



 
 

 
 

atau petunjuk supaya bisa kasi 

jawaban yang benar.  

D1.19  Oh..seperti itu.  

D2.20  Iya kak.  

D1.21  Ok deh, terima kasih untuk 

waktunya D2.  

D2.22  Iya kak, sama-sama.  

 

Transcriptions 

E1= interviewer, E2= interviewee Transcriptions 

E1.1  Ini dengan E2 ya?  

E2.2  Iya kak.  

E1.3  Ok langsung saja yah. What is 

your perception about your 

teacher's questions in the 

classroom?  

E2.4  Persepsi saya adalah cara 

bertanya guru dalam kelas 

saat mengajar itu harus 

bertahap, mulai dari yang 

rendah sampai yang tinggi. 

Sehingga siswanya mudah 

mengerti.  

E1.5  Maksudnya pertanyaannya 

harus dimulai dari yang 

mudah dulu baru ke 

pertanyaan yang sulit ? 

E2.6  Iya, karena kalau dimulai dari 

yang sulit bagaimana caranya 

siswa memahami dasarnya.  

E1.7  Ok, next question. What is 

your perception about 

feedback that is used by your 

teacher during the classroom?  



 
 

 
 

E2.8  Menurut saya. Guru harus 

memberikan umpan balik, 

supaya siswa bisa memahami 

bahwa tugas-tugasnya itu 

salah atau tugas itu perlu 

dikoreksi atau diperbaiki lagi.  

E1.9  Ok, sudah ? 

E2.10  Iyaa.. 

E1.11  Terima kasih.  

E2.12  Sama-sama kak.  

 

STUDENTS’ INSTRUMENT 

OF QUESTIONNAIRE 

Name : Lova Novera 

Class : XI IPA    

Beri tanda (√) pada kolom SS = Sangat Setuju, S = Setuju, N = 

Netral, TS = Tidak Setuju, STS = Sangat Tidak Setujuyang 

mewakili mana mewakilidiri Anda selama membaca pengalaman.  

No Pertanyaan/Questions 

SA

/S

S 

A

/S 

N/

N 

DS/

TS 

SDS/

STS 

1 In global communication, 

the ability to speak English 

is very necessary. 

(Dalam komunikasi 

global,kemampuan 

berbahasa Inggris sangat 

diperlukan) 

 

  
 
 

    

2 The school needs to require 

the use of English in the 

school environment 

Mastery of language. 

(Pihak sekolah perlu 

mewajibkan penggunaan 

Bahasa Inggris di 

lingkungan 

sekolahPenguasaan bahasa) 

  
 

  
 

 

   



 
 

 
 

3 Mastery of English makes 

my English learning easier 

at school. 

(Penguasaan Bahasa 

Inggrismempermudahpembe

lajaran Bahasa Inggris saya 

di sekolah) 

      

4 Knowledge of English must 

be supported by good 

language attitudes and 

behavior. 

(Pengetahuan berbahasa 

Inggris harusditunjang oleh 

sikap dan perilakuberbahasa 

yang baik) 

      

5 For me, continuous practice 

and use of English is 

necessary 

(Bagi saya, latihan dan 

penggunaanBahasa Inggris 

secara terus menerusperlu 

dilakukan) 

      

6 I like it when my teacher 

explicitly tells mewhen I 

make a mistake and gives 

me theright version of what 

I had said 

(Saya suka ketika guru saya 

dengan jelasmemberi tahu 

saya bahwa saya 

membuatkesalahan dan 

memberi saya versi 

yangtepat dari apa yang 

saya katakan) 

      



 
 

 
 

7 I like it when my teacher 

asks me to correctmyself. 

(Saya suka ketika guru saya 

meminta sayauntuk 

mengoreksi diri saya 

sendiri) 

      

8 I like it when my teacher 

corrects my 

English without letting me 

knowshe/he iscorrecting me. 

(Saya suka ketika guru saya 

mengoreksibahasa Inggris 

saya tanpa memberi 

tahusaya bahwa dia 

mengoreksi saya) 

      

9 I like it when my teacher 

tells me what kindof 

mistake I made and asks me 

to correctmyself 

(Saya suka ketika guru saya 

memberi tahusaya kesalahan 

apa yang saya buat 

danmeminta saya untuk 

memperbaiki kesalahansaya 

sendiri) 

      

10 Teachers should correct 

students every timethey 

make a mistake when 

speaking English. 

(Guru harus mengoreksi 

kesalahan siswasetiap kali 

mereka melakukan 

kesalahan saatberbicara 

bahasa Inggris) 

      

11 Error correction helps me 

identify my weakareas in 

English. 

      



 
 

 
 

(Koreksi kesalahan 

membantu saya 

mengidentifikasi area saya 

yang lemahdalam bahasa 

Inggris) 

12 Teachers should never 

correct their students’ 

mistakes when speaking 

English. 

(Guru seharusnya tidak 

pernah memperbaiki 

kesalahan siswa mereka 

ketika berbicarabahasa 

Inggris) 

      

13 I always know when my 

teacher is 

correcting me even if she/he 

doesn’t tell me. 

(Saya selalu tahu kapan 

guru saya 

mengoreksi saya bahkan 

jika dia tidakmemberi tahu 

saya) 

      

14 Every time my teacher 

corrects me, I feel Ilearn 

more. 

(Setiap kali guru saya 

mengoreksi saya, 

sayamerasa saya belajar 

lebih banyak) 

      

15 Error correction is good for 

language 

learning. 

(Koreksi kesalahan baik 

untuk pembelajaran bahasa) 

      

16 Teachers should correct 

students whenstudents 

cannot communicate 

      



 
 

 
 

clearly. 

(Guru harus mengoreksi 

siswa ketika siswa tidak 

dapat berkomunikasi 

denganjelas) 

17 I usually feel embarrassed 

when my teachercorrects me 

in front of the whole class. 

(Saya biasanya merasa malu 

ketika gurusaya mengoreksi 

kesalahan saya di 

depanseluruh kelas) 

      

18 Generally, I feel improved, 

after my teachercorrects me. 

(Pada umumnya, saya 

merasa bertambah 

baiksetelah guru saya 

mengoreksi kesalahansaya). 

      

19 Generally, I feel like learn 

more every time myteacher 

corrects me. 

(Pada umumnya, saya 

merasa lebih belajarsetiap 

kali guru saya mengoreksi 

saya) 

      

20 I would be tryfeel more 

comfortable if myteacher 

corrected me. 

(Saya akan mencoba merasa 

lebih nyaman jikaguru saya 

mengoreksi) 

      

 

 

 

 

 

 

 



 
 

 
 

INSTRUMENTOF QUESTIONNAIRE 

 

Name : Shelfy Khasary 

Class : XI IPA    

Beri tanda (√) pada kolom SS = Sangat Setuju, S = Setuju, N = 

Netral, TS = Tidak Setuju, STS = Sangat Tidak Setujuyang 

mewakili mana mewakilidiri Anda selama membaca pengalaman.  

No Pertanyaan/Questions 
SA/

SS 

A

/S 

N/

N 

DS/

TS 

SDS/

STS 

1 In global communication, 

the ability to speak 

English is very necessary. 

(Dalam komunikasi 

global,kemampuan 

berbahasa Inggris sangat 

diperlukan) 

 

  
 
 

    

2 The school needs to 

require the use of English 

in the school environment 

Mastery of language. 

(Pihak sekolah perlu 

mewajibkan penggunaan 

Bahasa Inggris di 

lingkungan 

sekolahPenguasaan 

bahasa) 

  
 

 
 

 

    

3 Mastery of English makes 

my English learning easier 

at school. 

(Penguasaan Bahasa 

Inggrismempermudahpem

belajaran Bahasa Inggris 

saya di sekolah) 

      

4 Knowledge of English 

must be supported by 

good language attitudes 

and behavior. 

(Pengetahuan berbahasa 

      



 
 

 
 

Inggris harusditunjang 

oleh sikap dan 

perilakuberbahasa yang 

baik) 

5 For me, continuous 

practice and use of 

English is necessary 

(Bagi saya, latihan dan 

penggunaanBahasa 

Inggris secara terus 

menerusperlu dilakukan) 

      

6 I like it when my teacher 

explicitly tells mewhen I 

make a mistake and gives 

me theright version of 

what I had said 

(Saya suka ketika guru 

saya dengan jelasmemberi 

tahu saya bahwa saya 

membuatkesalahan dan 

memberi saya versi 

yangtepat dari apa yang 

saya katakan) 

      

7 I like it when my teacher 

asks me to correctmyself. 

(Saya suka ketika guru 

saya meminta sayauntuk 

mengoreksi diri saya 

sendiri) 

      

8 I like it when my teacher 

corrects my 

English without letting me 

knowshe/he iscorrecting 

me. 

(Saya suka ketika guru 

saya mengoreksibahasa 

Inggris saya tanpa 

memberi tahusaya bahwa 

      



 
 

 
 

dia mengoreksi saya) 

9 I like it when my teacher 

tells me what kindof 

mistake I made and asks 

me to correctmyself 

(Saya suka ketika guru 

saya memberi tahusaya 

kesalahan apa yang saya 

buat danmeminta saya 

untuk memperbaiki 

kesalahansaya sendiri) 

      

10 Teachers should correct 

students every timethey 

make a mistake when 

speaking English. 

(Guru harus mengoreksi 

kesalahan siswasetiap kali 

mereka melakukan 

kesalahan saatberbicara 

bahasa Inggris) 

      

11 Error correction helps me 

identify my weakareas in 

English. 

(Koreksi kesalahan 

membantu saya 

mengidentifikasi area saya 

yang lemahdalam bahasa 

Inggris) 

      

12 Teachers should never 

correct their students’ 

mistakes when speaking 

English. 

(Guru seharusnya tidak 

pernah memperbaiki 

kesalahan siswa mereka 

ketika berbicarabahasa 

Inggris) 

      

13 I always know when my       



 
 

 
 

teacher is 

correcting me even if 

she/he doesn’t tell me. 

(Saya selalu tahu kapan 

guru saya 

mengoreksi saya bahkan 

jika dia tidakmemberi 

tahu saya) 

14 Every time my teacher 

corrects me, I feel Ilearn 

more. 

(Setiap kali guru saya 

mengoreksi saya, 

sayamerasa saya belajar 

lebih banyak) 

      

15 Error correction is good 

for language 

learning. 

(Koreksi kesalahan baik 

untuk pembelajaran 

bahasa) 

      

16 Teachers should correct 

students whenstudents 

cannot communicate 

clearly. 

(Guru harus mengoreksi 

siswa ketika siswa tidak 

dapat berkomunikasi 

denganjelas) 

      

17 I usually feel embarrassed 

when my teachercorrects 

me in front of the whole 

class. 

(Saya biasanya merasa 

malu ketika gurusaya 

mengoreksi kesalahan 

saya di depanseluruh 

kelas) 

      



 
 

 
 

18 Generally, I feel 

improved, after my 

teachercorrects me. 

(Pada umumnya, saya 

merasa bertambah 

baiksetelah guru saya 

mengoreksi 

kesalahansaya). 

      

19 Generally, I feel like learn 

more every time 

myteacher corrects me. 

(Pada umumnya, saya 

merasa lebih belajarsetiap 

kali guru saya mengoreksi 

saya) 

      

20 I would be tryfeel more 

comfortable if myteacher 

corrected me. 

(Saya akan mencoba 

merasa lebih nyaman 

jikaguru saya mengoreksi) 

      

 

INSTRUMENTOF QUESTIONNAIRE 
Name : Lova Novera 

Class : XI IPA    

Beri tanda (√) pada kolom SS = Sangat Setuju, S = Setuju, N = 

Netral, TS = Tidak Setuju, STS = Sangat Tidak Setujuyang 

mewakili mana mewakilidiri Anda selama membaca pengalaman.  

No Pertanyaan/Questions 
SA/

SS 

A

/S 

N/

N 

DS/

TS 

SDS/

STS 

1 In global communication, 

the ability to speak 

English is very necessary. 

(Dalam komunikasi 

global,kemampuan 

berbahasa Inggris sangat 

diperlukan) 

 

  
 
 

    



 
 

 
 

2 The school needs to 

require the use of English 

in the school environment 

Mastery of language. 

(Pihak sekolah perlu 

mewajibkan penggunaan 

Bahasa Inggris di 

lingkungan 

sekolahPenguasaan 

bahasa) 

  
 

  
 

 

   

3 Mastery of English makes 

my English learning 

easier at school. 

(Penguasaan Bahasa 

Inggrismempermudahpem

belajaran Bahasa Inggris 

saya di sekolah) 

      

4 Knowledge of English 

must be supported by 

good language attitudes 

and behavior. 

(Pengetahuan berbahasa 

Inggris harusditunjang 

oleh sikap dan 

perilakuberbahasa yang 

baik) 

      

5 For me, continuous 

practice and use of 

English is necessary 

(Bagi saya, latihan dan 

penggunaanBahasa 

Inggris secara terus 

menerusperlu dilakukan) 

      

6 I like it when my teacher 

explicitly tells mewhen I 

make a mistake and gives 

me theright version of 

what I had said 

      



 
 

 
 

(Saya suka ketika guru 

saya dengan jelasmemberi 

tahu saya bahwa saya 

membuatkesalahan dan 

memberi saya versi 

yangtepat dari apa yang 

saya katakan) 

7 I like it when my teacher 

asks me to correctmyself. 

(Saya suka ketika guru 

saya meminta sayauntuk 

mengoreksi diri saya 

sendiri) 

      

8 I like it when my teacher 

corrects my 

English without letting 

me knowshe/he 

iscorrecting me. 

(Saya suka ketika guru 

saya mengoreksibahasa 

Inggris saya tanpa 

memberi tahusaya bahwa 

dia mengoreksi saya) 

      

9 I like it when my teacher 

tells me what kindof 

mistake I made and asks 

me to correctmyself 

(Saya suka ketika guru 

saya memberi tahusaya 

kesalahan apa yang saya 

buat danmeminta saya 

untuk memperbaiki 

kesalahansaya sendiri) 

      

10 Teachers should correct 

students every timethey 

make a mistake when 

speaking English. 

(Guru harus mengoreksi 

      



 
 

 
 

kesalahan siswasetiap kali 

mereka melakukan 

kesalahan saatberbicara 

bahasa Inggris) 

11 Error correction helps me 

identify my weakareas in 

English. 

(Koreksi kesalahan 

membantu saya 

mengidentifikasi area 

saya yang lemahdalam 

bahasa Inggris) 

      

12 Teachers should never 

correct their students’ 

mistakes when speaking 

English. 

(Guru seharusnya tidak 

pernah memperbaiki 

kesalahan siswa mereka 

ketika berbicarabahasa 

Inggris) 

      

13 I always know when my 

teacher is 

correcting me even if 

she/he doesn’t tell me. 

(Saya selalu tahu kapan 

guru saya 

mengoreksi saya bahkan 

jika dia tidakmemberi 

tahu saya) 

      

14 Every time my teacher 

corrects me, I feel Ilearn 

more. 

(Setiap kali guru saya 

mengoreksi saya, 

sayamerasa saya belajar 

lebih banyak) 

      



 
 

 
 

15 Error correction is good 

for language 

learning. 

(Koreksi kesalahan baik 

untuk pembelajaran 

bahasa) 

      

16 Teachers should correct 

students whenstudents 

cannot communicate 

clearly. 

(Guru harus mengoreksi 

siswa ketika siswa tidak 

dapat berkomunikasi 

denganjelas) 

      

17 I usually feel embarrassed 

when my teachercorrects 

me in front of the whole 

class. 

(Saya biasanya merasa 

malu ketika gurusaya 

mengoreksi kesalahan 

saya di depanseluruh 

kelas) 

      

18 Generally, I feel 

improved, after my 

teachercorrects me. 

(Pada umumnya, saya 

merasa bertambah 

baiksetelah guru saya 

mengoreksi 

kesalahansaya). 

      

19 Generally, I feel like learn 

more every time 

myteacher corrects me. 

(Pada umumnya, saya 

merasa lebih belajarsetiap 

kali guru saya mengoreksi 

saya) 

      



 
 

 
 

20 I would be tryfeel more 

comfortable if myteacher 

corrected me. 

(Saya akan mencoba 

merasa lebih nyaman 

jikaguru saya mengoreksi) 

      

 

 

INSTRUMENTOF QUESTIONNAIRE 

 

Name : Efri Erosa Feronika 

Class : XI IPA    

Beri tanda (√) pada kolom SS = Sangat Setuju, S = Setuju, N = 

Netral, TS = Tidak Setuju, STS = Sangat Tidak Setujuyang 

mewakili mana mewakilidiri Anda selama membaca pengalaman.  

No Pertanyaan/Questions 
SA/

SS 

A

/S 

N/

N 

DS/

TS 

SDS/

STS 

1 In global communication, 

the ability to speak 

English is very necessary. 

(Dalam komunikasi 

global,kemampuan 

berbahasa Inggris sangat 

diperlukan) 

 

  
 
 

    

2 The school needs to 

require the use of English 

in the school 

environment 

Mastery of language. 

(Pihak sekolah perlu 

mewajibkan penggunaan 

Bahasa Inggris di 

lingkungan 

sekolahPenguasaan 

bahasa) 

  
  

 
 

 

   



 
 

 
 

3 Mastery of English 

makes my English 

learning easier at school. 

(Penguasaan Bahasa 

Inggrismempermudahpe

mbelajaran Bahasa 

Inggris saya di sekolah) 

      

4 Knowledge of English 

must be supported by 

good language attitudes 

and behavior. 

getahuan berbahasa 

Inggris harusditunjang 

oleh sikap dan 

perilakuberbahasa yang 

baik) 

      

5 For me, continuous 

practice and use of 

English is necessary 

(Bagi saya, latihan dan 

penggunaanBahasa 

Inggris secara terus 

menerusperlu dilakukan) 

      

6 I like it when my teacher 

explicitly tells mewhen I 

make a mistake and gives 

me theright version of 

what I had said 

(Saya suka ketika guru 

saya dengan 

jelasmemberi tahu saya 

bahwa saya 

membuatkesalahan dan 

memberi saya versi 

yangtepat dari apa yang 

saya katakan) 

      



 
 

 
 

7 I like it when my teacher 

asks me to correctmyself. 

(Saya suka ketika guru 

saya meminta sayauntuk 

mengoreksi diri saya 

sendiri) 

      

8 I like it when my teacher 

corrects my 

English without letting 

me knowshe/he 

iscorrecting me. 

(Saya suka ketika guru 

saya mengoreksibahasa 

Inggris saya tanpa 

memberi tahusaya bahwa 

dia mengoreksi saya) 

      

9 I like it when my teacher 

tells me what kindof 

mistake I made and asks 

me to correctmyself 

(Saya suka ketika guru 

saya memberi tahusaya 

kesalahan apa yang saya 

buat danmeminta saya 

untuk memperbaiki 

kesalahansaya sendiri) 

      

10 Teachers should correct 

students every timethey 

make a mistake when 

speaking English. 

(Guru harus mengoreksi 

kesalahan siswasetiap 

kali mereka melakukan 

kesalahan saatberbicara 

bahasa Inggris) 

      

11 Error correction helps me 

identify my weakareas in 

      



 
 

 
 

English. 

(Koreksi kesalahan 

membantu saya 

mengidentifikasi area 

saya yang lemahdalam 

bahasa Inggris) 

12 Teachers should never 

correct their students’ 

mistakes when speaking 

English. 

(Guru seharusnya tidak 

pernah memperbaiki 

kesalahan siswa mereka 

ketika berbicarabahasa 

Inggris) 

      

13 I always know when my 

teacher is 

correcting me even if 

she/he doesn’t tell me. 

(Saya selalu tahu kapan 

guru saya 

mengoreksi saya bahkan 

jika dia tidakmemberi 

tahu saya) 

      

14 Every time my teacher 

corrects me, I feel Ilearn 

more. 

(Setiap kali guru saya 

mengoreksi saya, 

sayamerasa saya belajar 

lebih banyak) 

      

15 Error correction is good 

for language 

learning. 

(Koreksi kesalahan baik 

untuk pembelajaran 

bahasa) 

      

16 Teachers should correct       



 
 

 
 

students whenstudents 

cannot communicate 

clearly. 

(Guru harus mengoreksi 

siswa ketika siswa tidak 

dapat berkomunikasi 

denganjelas) 

17 I usually feel 

embarrassed when my 

teachercorrects me in 

front of the whole class. 

(Saya biasanya merasa 

malu ketika gurusaya 

mengoreksi kesalahan 

saya di depanseluruh 

kelas) 

      

18 Generally, I feel 

improved, after my 

teachercorrects me. 

(Pada umumnya, saya 

merasa bertambah 

baiksetelah guru saya 

mengoreksi 

kesalahansaya). 

      

19 Generally, I feel like 

learn more every time 

myteacher corrects me. 

(Pada umumnya, saya 

merasa lebih belajarsetiap 

kali guru saya 

mengoreksi saya) 

      

20 I would be tryfeel more 

comfortable if myteacher 

corrected me. 

(Saya akan mencoba 

merasa lebih nyaman jika

guru saya mengoreksi) 

      

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 

 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 

 



 
 

 
 

 



 
 

 
 

 

 


