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ABSTRACT 

 

Azry Setiawan, 2022 Efl Teacher’s Barriers In Implementing 

Authentic Assessment To Measure Students’ Reading 

Comprehension(A qualitative study of English language of 

teachers at SMP Negeri 6 Kota Bengkulu) 

This study aims to describe the application of authentic 

assessment, the obstacles to implementing authentic assessment 

conducted by English teachers at SMP Negri 6 Bengkulu. This 

research is a qualitative descriptive study that discusses what 

aspects are the inhibiting factors or obstacles for teachers in 

carrying out authentic assessments. Data collection techniques 

used in this study were interviews, observation, document study, 

and documentation. Data were analyzed through data reduction, 

data display, and drawing conclusions. After data analysis, the 

data validity technique used in this study is data triangulation. 

Affective competence is assessed using observation, self-

assessment, portfolio, project, task performance. Cognitive 

competence is assessed using written tests, oral tests, and 

assignments. Psychomotor competence is assessed using 

performance and assessment products. Teachers experience 

internal and external obstacles. Internal constraints are the 

teacher's ability, time constraints, students are less motivated, the 

teacher does not understand this authentic assessment so that it is 

still difficult for the teacher to carry out careful assessments. 

Lack of awareness of students in doing assignments and taking 

grades honestly without having to cooperate with friends, and 

also a lack of a sense of responsibility in doing school work. 

 

Key Word : Barriers, Authentic Assessment. 
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ABSTRAK 

 

Azry Setiawan, 2022 Efl Teacher’s Barriers In Implementing 

Authentic Assessment To Measure Students’ Reading 

Comprehension(A qualitative study of English language of 

teachers at SMP Negeri 6 Kota Bengkulu) 

Penelitian ini bertujuan untuk mendeskripsikan penerapan 

penilaian autentik, hambatan penerapan penilaian autentik yang 

dilakukan oleh guru bahasa Inggris di SMP Negri 6 Bengkulu. 

Penelitian ini merupakan penelitian deskriptif kualitatif yang 

membahas aspek-aspek apa saja yang menjadi faktor penghambat 

atau kendala bagi guru dalam melaksanakan penilaian autentik. 

Teknik pengumpulan data yang digunakan dalam penelitian ini 

adalah wawancara, observasi, studi dokumen, dan dokumentasi. 

Data dianalisis melalui reduksi data, display data, dan penarikan 

kesimpulan. Setelah analisis data, teknik keabsahan data yang 

digunakan dalam penelitian ini adalah triangulasi data. 

Kompetensi afektif dinilai menggunakan observasi, penilaian diri, 

portofolio, proyek, kinerja tugas. Kompetensi kognitif dinilai 

dengan menggunakan tes tertulis, tes lisan, dan penugasan. 

Kompetensi psikomotor dinilai menggunakan produk 

performance dan assessment. Guru mengalami hambatan internal 

dan eksternal. Kendala internal adalah kemampuan guru, 

keterbatasan waktu, siswa kurang termotivasi, guru kurang 

memahami penilaian otentik ini sehingga masih sulit bagi guru 

untuk melakukan penilaian secara cermat. Kurangnya kesadaran 

siswa dalam mengerjakan tugas dan mengambil nilai dengan jujur 

tanpa harus bekerjasama dengan teman, dan juga kurangnya rasa 

tanggung jawab dalam mengerjakan tugas sekolah. 

 

Kata Kunci :  Hambatan, Penilaian Autentik. 
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CHAPTER I 

INTRODUCTION 

A. Background of the Study 

A good teacher is needed to make the education 

system better. The Law on Teachers and Lecturers explains 

that professional teachers are educators who are tasked with 

educating, teaching, guiding, giving directions, training, and 

assessing students. A teacher must be a person who is able to 

understand phenomena. A teacher can not only understand 

what appears to be real, but can also understand the causes 

behind what appears. In other words, the ideal person is 

someone who has wisdom, where he is able to find the root 

of the problem. 

The teacher is an important element in learning 

activities. According to Djamarah (2015: 280) the teacher is 

someone who provides knowledge to students or 

professionals who can make students plan, analyze and 

conclude the problems they face. A teacher might be referred 

to as a professional teacher if he meets all of these 
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requirements, as mentioned in Surah al-Baqarah 30. 

Meanwhile, Hart & Teeter (2002) proposed a number of 

skills that qualified instructors should possess. One of these 

qualities is the ability to create motivating or engaging 

learning experiences. Any contact between the instructor and 

the student that makes the learning environment enjoyable, 

engaging, or even cozy is referred to as a learning 

experience.  

For the purpose of assessing students as well as 

teaching and learning, teachers must provide a variety of 

activities for the classroom. As a result, it can be claimed that 

developing a solid assessment to evaluate students becomes 

crucial for teachers. Instructors can determine the level of 

student competency through assessments, which can also 

serve as a reflection of the teachers' own teaching styles. In 

the classroom, there are two approaches to teaching and 

learning: learner-centered and teacher-centered. Student-

centered instruction reflects the needs and preferences of 

students, whereas teacher-centered instruction follows the 
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teacher's lesson plan. Learner-centeredness is required in the 

present educational system. Teachers may promote student-

centered learning by giving students meaningful evaluations. 

The Ministry of Education also advises using this type of 

assessment. 

In actuality, the term "assessment" in the context of 

the educational system refers to a wide range of techniques 

or instruments that educators employ to assess or gauge the 

development of, or progress among, students. Teachers may 

use the assessment's advantages to gather data for planning 

and changing teaching and learning strategies for their 

students. Students can offer knowledge in the interim to help 

teachers go from what has been taught to what needs to be 

studied next. Indonesia is currently putting the 2013 

Curriculum into practice. According to Abdullah (2016: 59), 

Indonesia's 2013 Curriculum is an example of education 

reform and innovation. Ani (2014) contends that the 2013 

Curriculum was created with a conceptual framework that 

lays the groundwork for all potential learners to evolve into 
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admirable Indonesian citizens. The quality of learning and 

assessment systems can be raised in an effort to raise 

educational standards. Additionally, the outcomes of the 

evaluation show the quality of learning itself. A fair grading 

system would incentivize students to work hard at their 

studies and urge teachers to select the best teaching methods. 

A collection of educational programs known as a curriculum 

must be produced dynamically in response to the 

requirements and changes that take place in society (Faridi, 

2008:13). As a result, the curriculum used in the present-day 

educational system is an improvement over the prior 

curriculum. 

Assessment, the learning process, and the curriculum 

are three separate but linked elements (Made et al., 2015). 

They highlighted that the curriculum might be utilized to 

extend educational objectives and serve as the foundation for 

learning initiatives. While the curriculum's suggested 

learning goals are what the instructor is working for during 

the teaching process. Last but not least, one of the processes 
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utilized to gauge the degree of curricular success is 

assessments. Applying authentic assessment in the 2013 

Curriculum is a wise choice. It contains several components 

for evaluating students. Mueller (2005) defines genuine 

assessment as a type of assessment in which students are 

required to carry out real-world tasks that show significant 

application of critical knowledge and abilities. According to 

a different interpretation given out by Ningrum (2016), 

genuine assessment may be utilized to track and gauge 

students' abilities in a variety of problem-solving scenarios. 

The use of authentic assessment has been considered 

in previous studies, but research on the variables influencing 

its implementation has not been covered. As a result, this 

study explores the variables that affect how authentic 

evaluation is applied to reading comprehension. There are 

undoubtedly a number of elements that influence how 

instructors employ authentic assessment. The researcher in 

this study restricted the variables to the background, 

professional growth, and personal beliefs of the instructor. 
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This research is necessary to discover whether there is a 

relationship between the criteria listed above and the usage 

of genuine assessments in reading comprehension by 

connecting these factors with the implementation of 

authentic assessments. 

B.  Identification of the Problem  

Based on the background of the problem, the problems 

that arise can be identified as follows: 

1. Obstacles experienced by teachers of SMP Negeri 

6 Bengkulu in conducting authentic assessments in 

terms of assessment in learning reading 

comprehension. 

2. This authentic assessment is considered to be quite 

complicated so it applies authentic assessment to 

learning reading comprehension. 

C. Limitation of the Study 

Since authentic assessment focuses on enhancing 

students' capacity to learn how to study a topic, particularly in 

reading comprehension, it is sometimes referred to as an 



7 
 

 
 

evaluation of student progress. The writer only focuses on 

what are the teacher's obstacles in conducting authentic 

assessments in reading comprehension learning at SMPN 6 

Bengkulu. 

D. Research Questions 

According to the background and identification of 

problem, the research question of this study are: 

a. What are the obstacles experienced by teachers in 

providing authentic assessments to measure 

reading comprehension? 

b. How do the teachers implemented authentic 

assessment to measure students' reading 

comprehension? 

E. Research Objectives 

According to the background and research questions, the 

goals of this study are: 

a. To find out what obstacles are experienced by 

teachers in providing authentic assessments in 

learning reading comprehension 
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b. To investigate how teachers will Applied 

Authentic Assessment to Measure Students' 

Reading Comprehension. 

F. Significant of the Study 

For students enrolled in the English Education study 

program, as well as the following researchers who will pursue 

the same sort of inquiry, this research is expected to provide 

valuable information on various features. 

a. Theorietically 

A student development evaluation termed 

authentic assessment aims to improve students' skills to 

understand how to research a topic, particularly in reading 

comprehension. The results of an authentic assessment 

should reveal the attitudes, abilities, and information that 

students possess or lack, as well as how they use their 

knowledge and how they have or have not applied it to 

their reading comprehension learning. 
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b. Practically 

1) This research can help teachers to find out what 

difficulties they experience in conducting 

authentic assessments in learning to read so that it 

can make it easier for teachers to respond to all 

problems. 

2) This research aims to inform teachers about what 

factors cause difficulties in providing authentic 

assessments in reading. 

3) Make a more complete and specific assessment, 

especially in reading comprehension. 

c. Further research 

1) Can stimulate researchers to research, various 

kinds of assessments in assessing learning so that 

there are many benefits and variations from this 

research. 

2) This research is expected to provide a lot of 

information and contribute to research so that 

there are many choices for further researchers. 
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G. Definition of Key Term 

1) An EFL teacher is a teacher  who has earned the 

necessary credentials for teaching English in a 

teacher education context, and the training has 

been acknowledged by the issuance of a teaching 

certificate, per the ruling. Following that, they 

receive a certified authorization to teach English 

as a foreign language in accordance with their 

teaching qualification. 

2) Authentic assessment is a term coined to describe 

alternative assessment methods that allow students 

to demonstrate their ability to complete tasks and 

solve problems. At the same time, express their 

knowledge and skills by simulating situations that 

can be found in the real world outside the school 

environment.  

3) Reading comprehension is the capacity to analyze 

text, comprehend its meaning, and integrate it with 

prior knowledge. Analyzing texts and their content 
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have an impact on an individual's capacity to 

comprehend them. 
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CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Review 

1. Authentic Assessment 

1.1 Definition Authentic Assessment 

In every learning process, assessment is an 

important component that must be considered by every 

teacher. The simple reason is, that because of that 

learning, whatever the curriculum; Competency-based 

curriculum or previous curricula, are closely related to a 

planned and measurable process to achieve goals and 

content in accordance with applicable curriculum 

provisions. Conceptually, there are many definitions of 

"assessment" put forward by experts.  

According to Overtun (2008) Assessment is the 

process of simplifying and gathering information to make 

educational decisions as needed. As mentioned in my test 

definition, assessment can include tests, but also methods 

such as observation, interviews, behavior monitoring, etc. 



13 
 

 
 

That is, Assessment is the process of gathering 

information to compile progress, and if mentioned in my 

definition, consists of tests, observations, interviews, 

monitoring behavior, can be configured in various ways. 

Or, assessments is defined as the process of collecting and 

processing information to measure the achievement of 

student learning outcomes (PP No.19 Th 2005:3 Standar 

Nasional Pendidikan). 

As according Mueller (2006), authentic 

assessment is a type of evaluation in which students are 

required to carry out activities in actual settings to show 

how they have applied important skills and knowledge. 

Richard J. Stiggins had a similar viewpoint, and even he 

highlighted the need for particular skills and competences 

in order to put learned information and talents to use. The 

text that follows reveals this: The examinee is required to 

apply specific skills and information they have gained in 

order to exhibit certain abilities and competencies as part 

of performance evaluations. 
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According to Sani (2014:201), assessment and 

evaluation is an attempt to collect data which is then 

processed for policy making of an educational program. 

In learning activities teaching, the teacher conducts an 

assessment by collecting facts and student learning 

documents to make improvements to planning learning. 

Therefore, the process and learning outcomes assessment 

activities requires information that varies from each 

student or group of students.  

 Students must apply their knowledge to craft 

performances that are both effective and innovative in 

order to solve interesting and worthwhile challenges or 

questions. The tasks are either exact replicas of or 

equivalent to the kind of issues faced by adult citizens, 

customers, or industry experts. 

1.2 The Significance of Authentic Assessment 

A direct evaluation and measurement constitute an 

authentic assessment. Many tasks will be easier to 

understand if they are evaluated directly while doing an 
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assessment, such as the capacity to argue, computer 

proficiency, and experimentation proficiency. In the same 

way, evaluating pupils' attitudes or actions when doing 

anything. 

Tasks that in some circumstances cannot be 

completed in class must be completed outside of class 

time or even outside of the school. How is such learning 

evaluated? How can we evaluate these educational 

results? Such education is frequently referred to as 

project-based or project-based learning. As a result, 

evaluation of learning outcomes based on projects or 

assignments also uses authentic assessment. Most teachers 

are not enthusiastic about or do not desire to employ 

performance-based or genuine assessments.  

They typically believe that performing authentic 

evaluations is expensive, a waste of time, and both. 

Additionally, a honest examination has to be carefully 

planned. This opinion is untrue, without a doubt. A 

written exam cannot possibly be used to evaluate 
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performance since it does not measure the desired 

outcomes. It is necessary to evaluate performance as the 

activity is taking place. Consider a performance 

evaluation that is administered to a number of students 

and is neither hurried or poorly planned. In that instance, 

the results are inconsistent and cannot be explained. As a 

result, we could be rating certain kids' performance 

unfairly. Designing and conducting performance 

assessments is particularly efficient, according to Wiggins 

(1993), because it is steady or consistent (read: 

dependable), affordable, and time-efficient. It is 

impossible to develop standards without first conducting a 

performance-based evaluation. 

1.3 Types of Authentic Assessment 

According to O’Malley and Pierce (1996) as cited 

Hayati (2017) mention the types of Authentic Assessment 

are: Oral Interview, Story or Test Retelling, Writing 

Samples, Projects or Exhibitions, Experiments or 

Demonstrations, Constructed-Response Items, Teacher 
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Observations, and Portfolios. Oral interview is one of the 

authentic assessment conduct by the teacher asks the 

students about the students background, activity, 

weakness, and complaints of students. This assessment is 

done informally and relaxed context.  

Assessment conduct interviews to each student with 

an interview guide as observations to determine student 

scores. Assessment with a Story or Retelling is the 

assessment to assess students by retelling the main ideas 

of text already selected. Students produces oral report and 

language component which assessed using rubric scoring 

or rating scale to determine students reading 

comprehension, reading strategies, and language 

development. The next type of authentic assessment is the 

Writing Sample, students create narrative, exposition, 

persuasive, or reference. Students produce written 

documents which consist of content or language 

component and measure by rubric or rating scale to 

determine students writing process. Authentic assessment 
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Project or Exhibition, on this assessment students 

complete a project on a particular content. The project can 

be done individually or in pairs. Students conduct formal 

presentation, a written report, or both. Then the results of 

the assessment carry out by observing the product orally, 

writing product and thinking skills, were measure in a 

rubric or rating scale.  

Authentic assessment by experiment or demonstration, 

students conduct experiments using direct material. Then 

present their result on orally or written form, or both. 

Therefore, teachers can observe the results in oral or 

written products and thinking skills of students. Finally 

the assessment score stated by rubric or rating scale. 

Constructed-Response Items, in this assessment students 

respond open-ended question in writing form. Students 

produce a written report. Usually score on substantive 

information and thinking skills. Score with rubric or 

rating scale. Teacher Observations, teacher observes 

student attention, response to instructional materials, or 
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interactions with other students. Teacher checks 

classroom environment settings. During the assessment it 

might take a little time to complete the observation. The 

teacher used record observations conduct with anecdotal 

notes or rating scales. The last type of authentic 

assessment is a portfolio. This assessment focuses on the 

collection of student work that shows progress over time. 

Student integrates the information from various sources. 

The assessment will provide overall picture of student 

performance and learning, strong student involvement and 

commitment and calls for student self-assessment. In 

order to carry out a good authentic assessment based on 

the 2013 curriculum, teachers must understand clearly the 

objectives to be achieve. Therefore, teachers should ask 

themselves, especially relate to students attitude, which 

will assess the knowledge and students skills. Focus on 

the assessment will be done which deals with the attitude, 

skills and knowledge. The level of knowledge to be 

assess, such as reasoning, memory, or process. And also 
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based on permendikbud No. 104 state that authentic use to 

measuring the students in attitude, knowledge, and skill 

using the Test, Observation, Self-assessment, Peer 

Assessment, Performance Assessment, Portfolio 

Assessment, Project Assessment, Product Assessment, 

and Journal Assessment. 

1. Test  

Test in education are assessment tools or 

assessment method systematic, valid, trustworthy 

and objective to determine skill, and level of 

student knowledge of teaching materials, in the 

form of task or problem that must be resolved by a 

student or group of students. The teacher-made 

test can be either subjective and objective tests. 

Test subjective there are two kinds, such as essay 

test and short answer test. Essay test is test whose 

answers take the form of a description or story. 

Generally the types of question that begin an essay 

test words: explain, compare, describe, what you 
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think about and so on. Short answer test is test 

who answers from of short sentences. For 

example: why does the metal when heated 

expands? What is meant by cooperative learning?. 

Changing the pattern of questions a short answer 

test can be changed to a completion test include in 

the objective test. Test Objective is a test that not 

influenced by the examiner’s personal evaluation. 

Because the personal examiner has no influence in 

the scoring process, it can be understood if the 

results of the test are examine by anyone, the 

results are remain the same. Include in objective 

tests, such as: 

a) True-False test  

b) Completion test, fill in the blank test 

c) Multiple choice tests 

d) Matching test 
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2. Observation 

Observation is a process of systematic 

observation and recording of student behavior for 

the purpose of making decisions about a program. 

Observation can take place over time or in any 

condition, to help teachers make the decisions 

needed for effective teaching. The purpose of 

observation can be used to provide the systematic, 

continuous information regarding the strengths 

and weaknesses of students during learning, their 

preferred learning style, special interests, learning 

needs, skill, attitudes, behaviors, and performance 

related to curriculum expectation. 

  3. Self-Assessment 

Self-assessment is  a process that describes the 

way students obtain information and reflect on their 

own learning. Self-assessment is the assessment of 

students themselves about their personal progress in 

knowledge, skills, process, and attitudes. This will 
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guide students towards better awareness and 

understanding of themselves as learners. 

  4. Peer Assessment 

Peer assessment is a process in which a 

student evaluates the learning outcomes of peers 

or the same level. The purpose of the same level is 

if two people are more in the same class level or 

the same subject. Peer assessment can be used 

both in formative assessment to get feedback and 

summative assessment for class improvement. 

Peer assessment can be used to help students to 

develop collaborative skills, criticize the process 

and learning outcomes of others, receive feedback 

criticism from others, provide understanding tell 

students about the criteria used to assess learning 

and for assessment. 

5. Performance Assessment 

Performance assessment is the assessment 

of actions or practical test can effectively be used 
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for various gathering purpose information about 

the forms of behavior or skill that are expected to 

appear in students. Performance assessment is 

done by observing the activities students in doing 

something. Using this information, teacher can 

give them feedback for students performance in 

narrative form or class report.   

6. Portfolio Assessment 

Portfolio assessment is an assessment 

consisting of a collection of students’ work 

arranged systematically, so that shows and proves 

the efforts, results, and progress (learning) made 

by students within a certain period time. Portfolio 

assessment can be derived from the students’ work 

in individual or groups, students require the 

reflection, and evaluation based on several 

dimensions.  

Portfolio is a systematic collection student 

work. This collection will help students 
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themselves and teachers to assess student growth 

and development. The information may include 

student work from the learning process is 

considered to be the best, test results, or other 

relevant information of the attitudes, skills and 

knowledge required by a particular 

7. project Assessment 

Project Assessment is an assessment of the 

tasks to be completed by students in a certain time. 

Completion of the task in the form of an 

investigation carried out by learners, start from 

planning, data collection, organization, processing, 

analysis, and presentation of data. The project 

assessment is in touch with aspects of 

understanding, applying, investigation, and others. 

Project assessment focuses on planning, 

producing, and projecting the product. The 

teachers should make a draft of assessment 

instruments, data collection, data analysis, and 
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report preparation. And the teacher can use several 

instruments are: checklist, rating scale, or narrative 

record. 

8. Product Assessment 

Product assessment is an assessment of 

student skills in making particular object and the 

quality of the product. Students construct a 

substantial, tangible product that reveals their 

understanding of certain concept and skills or their 

ability to apply, analyze, synthesize or evaluate 

those concepts and skills. It is similar to 

constructed-response item in that students are 

required to constructed new knowledge and not 

just select a response. 

9. Journal Assessment 

Journal Assessment is a teacher’s note that 

contains information on observations about the 

strengths and weaknesses of students relating to 

students’ attitudes and behaviors inside and 
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outside the classroom. Journal is continuous note 

based on observational results done by the teacher 

within a certain timeframe. The teacher needs to 

prepare to observation sheets to observe attitudes 

and behaviors learners at the specified time. 

1.4 Authentic Assessment in Curriculum 

Harsono (2005). stating that the curriculum is a 

concept in education that is put into practice The 

definition of the curriculum is evolving, so it now 

encompasses all planned learning initiatives from national 

educational institutions as well as educational ideas. The 

curriculum that is currently developing is the 2013 

curriculum2013 is a new curriculum that functions as a 

complement to the previous curriculum, namely the 

Competency-Based Curriculum (KBK) and Education 

Unit Level Curriculum (KTSP). the concepts of 

educational, effective, efficient, and in line with the socio-

cultural context, and reporting the findings of student 
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assessments honestly, accountable, and instructive are 

adhered to in 2013 Curriculum Assessment Standards. 

The emphasis in the 2013 curriculum is authentic 

assessment, which requires teachers in conducting 

learning assessments to pay attention to authentic 

assessments. With an authentic assessment, it can be seen 

how much success students have in mastering the 

competencies and material that has been taught in real 

terms according to their abilities. If an error occurs in the 

assessment, information about the quality of teaching and 

learning is wrong and will affect the achievement of 

educational goals to be achievedAccording to the 

definition of assessment, it is the act of gathering, 

communicating, and utilizing data regarding student 

learning outcomes collected through measures to evaluate 

or explain students' performance on tasks linked to 

Muslich (2011:2). Thus, it is different from the term 

evaluation that we understand so far, namely the process 
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of giving interpretation and making decisions on 

information. 

 Additionally, assessment is the process of 

gathering various data that might give a general picture of 

how pupils or kids are learning. Hamzah (2005:1). The 

instructor or lecturer has to be aware of the students' 

descriptions of their learning growth in order to make sure 

that students are having an appropriate and right learning 

experience. As a result, the evaluation is completed 

concurrently with learning activities in an integrated way 

rather than at the conclusion of the session. 

1.5 Concept of Assessment 

The other definition according to Scritchfeld 

(2000) stated Assessment is the systematic a collection, 

review, and use of information about educational 

programs undertaken for the purpose of improving 

students learning and development. According to Johnson 

& Johnson (2006) stated Assessment is collecting 

information about the quality and quantity of a change in 
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students, group, teacher or administrator. Assessment is 

an essential element of education used to inform 

instruction. Assessment provided the teachers with 

information to develop appropriate lessons and to improve 

instruction for all students. In conclusion, assessment is 

the process of collecting, recording, and analyzing 

information to make desicion of forming an opinion, 

observing, measuring learning, such as: term, knowledge, 

skills, attitudes, and belief about students progress 

achievement after considering something or student 

carefully based on the syllabus. 

1.6 Types of Assessment 

In the Learning Assessment (2017:160), assessing 

student progress is as necessary as planning engaging 

activities or building lesson around core themes. Without 

assessment teachers have no way of knowing what types 

of help their students need, and assessing students can 

also gauge their progress through a course of study. 
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There are several types of assessment such as :  

a. Formative Assessment. Formative assessment is 

the teacher's assessment of students guide daily 

teaching. Formative assessment is usually based 

on informal assessment procedures and uses 

various source of assessment. Formative 

assessment is an ongoing assessment during 

learning, which teaches and observes the learning 

process.  

b. Summative Assessment. Summative assessment is 

an assessment carried out by the teacher to draw 

conclusions about the extent to which students 

have mastered the teaching goals according to the 

applicable curriculum. Summative assessment is 

usually formal and carried out at the end of the 

semester or end of the school year.  

In conclusion, assessment is divide into several 

types based on how to determine it. Assessment can be 

divide into formative and summative assessment. 
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 1.7 Function of Assessment 

Assessment based on its function has two 

objectives, namely assessment for learning, and 

assessment as learning 

a. Assessment for Learning is to provide feedback to 

teachers and students regarding the progress of 

students in achieving learning goals. Conducted 

during the learning process takes places is usually 

used as a basis for improving teaching-learning 

process. 

b. Assessment as Learning is a process and develops 

supporting metacognitive students. Students are 

include in the activity of the assessment process 

where they monitor themselves. 

According to Moore (1998) attempts to clarify the 

differences between assessment and evaluation. 

Assessment is a method to follow the progress of the 

student and requires the participation of the learner. 

Assessment can be divide into two formative and 
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summative assessment. Formative assessment is using a 

variety of approaches in different contexts. This is done in 

a sustainable way to help students informally with their 

learning, and help teachers improve their teaching. Also, 

it can be used for diagnostic purpose to provide 

meaningful feedback. Summative assessment is the 

formal assessment conduct at the end of the learning unit 

for judging purpose mainly or second, to provide students 

learning and achievement feedback. Whereas evaluation 

is seen making decision about student progress and can be 

included self-evaluation. The teacher must develop a plan 

to follow the student progress while ensuring appropriate 

data collection method is used which allows for 

evaluation through the assessment and the number of 

students of who achieve the standard. However, both are 

important in understanding student outcomes. 
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2. Reading Comprehension 

2.1 Reading 

Rizal (2017) In learning process, the reading 

comprehension ability is the key for the students to get 

success. so it is very important for us to practice reading 

skills so that we have a lot of knowledge. Most of the 

students obtain knowledge through reading activities. 

Johnson (2008:3) defines reading as the act of employing 

text to interpret meaning. According to the definitions, the 

writer draws the conclusion that reading skills must 

advance so that the reader can comprehend the passage's 

meaning as well as the text's overall meaning.  According 

to sakilah (2013:161) the most important and first reading 

is reading about Allah Subhanahu Wa-ta’ala, as contained 

in (QS Al-Alaq:1-5). The command to read in surah Al-

Alaq involves a high mental process, namely the process 

of recognition, recall, observation, and creativity. 

The capacity to analyze text, comprehend its 

meaning, and apply it to what the reader already knows is 
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known as reading comprehension. Understanding word 

meanings, being able to deduce a word's meaning from its 

usage in a passage by its context, being able to follow a 

passage's organization and spot antecedents and 

references, and being able to draw conclusions about a 

passage's content are all fundamental abilities needed for 

effective reading comprehension, ability to recognize 

literary devices or propositional structures used in a 

passage and determine its tone. ability to comprehend the 

situational mood (agents, objects, temporal and spatial 

reference points, casual and intentional inflections, etc.) 

conveyed for assertions, questioning, commanding, 

refraining etc. ability to identify the main thought of a 

passage. ability to answer questions answered in a 

passage. ability to determine writer's purpose, intent and 

po (discourse-semantics). 

There are a variety of reading techniques one may 

use to increase reading comprehension and inferences, 

including deep reading exercises, critical text analysis 
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(looking at intertextuality, actual occurrences vs narrated 

events, etc.), and vocabulary building. The abilities and 

capacity of readers to process information both affect their 

capacity to comprehend literature. If word recognition is 

challenging, pupils read individual words with too much 

processing power, which hinders their comprehension of 

what is read. 

In understanding English texts properly delivered 

in the test, you use the technique reading or reading 

strategies which are often referred to as reading skills 

which include skimming, scanning, word-attack skills, 

building vocabulary, recognizing text organization, 

interpreting references, and conclution. These reading 

skills are very useful in understanding English texts 

(Hermida, 2009) because these skills activate schematic or 

non-linguistic knowledge. Which includes socio-cultural 

knowledge, discourse, thematic, and general knowledge 

relevant to the texts read (Hedge, 2008). 
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The use of this reading strategy uses a top-down 

processing approach, which is one approach to 

understanding English texts which are done by using non-

linguistic knowledge (schematic knowledge) and turning 

to linguistic knowledge (systemic knowledge) (Margana, 

2012). In this approach, you as the reader construct 

meaning using previously acquired knowledge (Goodman 

cited in Hudson, 2007:37). In other words, you are 

directed to understand the message in the text by making 

predictions before you read it intensively. This approach 

needs to be done in order to build the concept of meaning 

contained in the English text that is read. 

According to Pang et al. (2003:14), the process of 

creating meaning in relation to different reading activities 

entails three steps: (1) making connections between 

messages in the text and prior knowledge; (2) determining 

the meaning of the linguistic forms in the text; and (3) 

creating the text's content in order to comprehend the texts 

read. Throughout the procedure, you draw on your 
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existing knowledge to identify the topic, major concept, 

text organization, and language structures utilized in order 

to determine the author's intended meaning or message 

(Lenz, 2005:1). As a result, it is advised that you employ a 

reading approach that is appropriate for the goal and genre 

of the material being read (Johnson, 2008: 110). 

 Referring to the description above, this paper 

describes various reading skills that you can use in 

solving reading comprehension questions using reading 

strategies that include skimming, scanning, word-attack 

skills, vocabulary building, interpreting references, 

recognizing text organization, and inferencing. 

2.2 Types of Reading. 

There are several reading styles, including 

intensive reading, extensive reading, reading aloud, and 

silent reading, according to Patel and Praveen (2008).  

a. A style of reading named "intensive reading" 

concentrates on idioms and terminology that have 

been taught in the classroom and that may be 
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found in poems, novels, or other literary works. 

For instance, the students concentrate on reading's 

linguistic or semantic aspects as well as its 

structural details, such grammar. 

b. Extensive reading is a sort of reading where 

students read literature for pleasure and to improve 

their overall reading abilities. For instance, the 

students read as many different types of books as 

they can, mainly for enjoyment, and simply 

require a broad grasp of the contents. 

c. Aloud reading is reading by using a loud voice and 

clearly. For example : 

Reading poetry, dialogue, and other types of text. 

d. A silent reading exercise teaches pupils to read 

aloud without raising their voices, which helps 

them focus and better understand the materials. 

For instance, The students memorized a passage.. 
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2.3 The purpose of reading 

Reading is a purposeful activity. Reading may be 

used to learn new information or confirm already held 

beliefs. Reading can also be done for leisure or to improve 

one's command of the language being read. Additionally, 

reading is crucial to civic life. The individual stays 

educated about the political, social, economic, and 

cultural issues facing his nation by reading. Our attitudes, 

ideas, standards, morals, judgements, and general conduct 

are all impacted by reading; it molds our way of thinking 

and doing. Correlating the concepts in the book with what 

you already know is the goal of reading. To link the ideas, 

the reader must be familiar with the material being read. 

William and Fredrika (2002) list the following as 

purposes for reading: reading to find straightforward 

information, skimming rapidly, learning from text, 

integrating information, writing, reading to evaluate texts, 

and reading for general understanding. 

a. Reading to search for simple information 
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Although some academics believe that 

reading is a relatively autonomous cognitive 

activity, reading to search for simple information 

is a widespread reading talent. It is employed in 

reading assignments so often that it is probably 

best viewed as a form of reading proficiency. 

b. Reading to skim quickly 

Skimming rapidly while reading is a 

regular reading task and a beneficial skill in and of 

itself. It entails, in essence, a mix of techniques for 

predicting where significant passages would be in 

the text and then applying fundamental reading 

comprehension techniques to those passages until 

a broad understanding is established. 

c. Reading to learn from text 

Reading for learning often takes place in 

academic and professional settings when one must 

learn a substantial quantity of knowledge from a 

book. This type of reading calls on the ability to 
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retain key ideas, identify and construct rhetorical 

frameworks, and connect the text to the reader 

base. 

d. Reading to integrate information 

A rhetorical frame may need to be 

restructured to accommodate information from 

several sources while reading to integrate 

information. This judgment regarding the relative 

value of complementary, mutually supportive, or 

opposing information is also necessary. 

e. Reading to write and reading to critique texts 

Task variations of reading to integrate 

information could include reading to write and 

reading to analyze texts. Both require the capacity 

to create, choose, and evaluate information from a 

text. 

f. Reading for general comprehension 

When reading for broad understanding is 

performed by a professional fluent reader, it 
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requires highly quick and automatic word 

processing, strong ability to convey the primary 

concept in general terms, and effective 

coordination of several processes within a very 

constrained time frame. 

Reading serves several purposes, not only for 

students, but also for the broader public. To learn about 

social living and acquire information, they must read 

widely. It can assist someone in staying educated about 

the social, political, and economic issues facing his 

nation. 

3. EFL Teachers Barriers 

3.1  Teachers Barriers 

Given that teaching quality may be difficult to 

quantify and that student and teacher values are likely to 

have an impact on how it is perceived (Saafin, 2005; 

Sotto, 2011), it is a topic that has been explored from a 

variety of perspectives. As a result, different scholars and 

instructors in the discipline have taken varied approaches 
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to teaching features. For some, the attributes of a 

competent teacher include subject-matter expertise, 

suitable teaching strategies, flexibility in how they deliver 

instruction, and correct evaluation techniques. whereas 

others draw attention to the "charisma," kindness, humor, 

and originality of their professors. , and integrity (Zhang 

& Watkins, 2007).  

Witcher (2003) categorizes these traits into three 

groups: instructional competency, personality, and 

interactions between teachers and students. According to 

the authors, learners placed the highest importance on 

instructors' instructional abilities, which include their 

capacity to develop student-centered classrooms, offer 

enough knowledge material, and maintain a professional 

demeanor.  

On the other side, teacher personality refers to the 

unique qualities that teachers bring to the classroom and 

may be understood by looking at things like how patient 

and understanding they are, how kind they are, how eager 
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they are to get to know their pupils, etc. It is a personality 

that is frequently cited as a key determinant of teacher-

student relationships, which is the third category in this 

list. This personality may be especially crucial in societies 

where interpersonal relationships in the classroom are 

valued more highly than the actual content of instruction. 

According to Davis (2001), this link can significantly 

influence the success and results of student learning. 

3.2 Definition of Teachers 

Teachers in the context of education related to 

their profession are educators and teachers for students at 

various levels of education. In general, both in work and 

as a profession, teachers are always referred to as one of 

the main components of education which is very 

important. Teachers, students, and curriculum are the 

three main components that spearhead the national 

education system. According to (Helmawati, 2016) "at 

school, educators are the second parents after parents who 

are also responsible for the potential development of 
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students and the growth of their abilities". Meanwhile, 

(Ahmad D. Marimba, 2016) stated that the task of an 

educator is to guide and know the needs or abilities of 

students, create a conducive situation for the continuity of 

the educational process, add and develop the knowledge 

possessed to be developed for students, and open up to all 

weaknesses. or lack thereof. 

From the explanation above, it can be said that the 

teacher is a facilitator who has an important role in the field 

of education whose function is to explore, develop, and 

optimize the potential possessed by students so that they are 

able to become part of a good society.   

3.3 The Role of Teachers  

Teachers have a very strategic role, because their 

existence is very important and related to the success and 

quality of education. Teachers have various tasks that are 

implemented in the form of devotion. An expert named 

Prey Katz stated that the role of the teacher is as a 

communicator, a friend who can give advice, a motivator 
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as an inspiration and encouragement, a mentor in 

developing attitudes and behavior and values, a person 

who masters the material being taught. Another expert, 

according to James W. Brown, stated that the roles and 

duties of an educator include: developing and mastering 

subject matter, planning and preparing lessons every day, 

controlling and evaluating student activities. 

From some of the opinions above, it can be 

detailed the role of the teacher in teaching and learning 

activities, briefly mentioned as:  

a. Informer, the teacher's role is to implement 

informative teaching methods, field studies, 

laboratories, and sources of information for academic 

and general activities.  

b. Organizers, teachers as organizers, people who 

manage academic activities, workshops, syllabus, 

lesson schedules and others. All components related to 

teaching and learning, which are organized in such a 
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way, so as to achieve efficiency and effectiveness in 

learning for students. 

c. Motivator, this is important to increase the enthusiasm 

and development of student learning activities. 

d. The director/director, a teacher in this case must be 

able to direct and guide student learning activities in 

accordance with the goals to be achieved. 

e. The initiator, in this case the teacher as the inventor of 

ideas in the learning process.  

f. Transmitter, in learning activities a teacher will 

transfer wisdom in education and knowledge.  

g. The facilitator, in this case the teacher will provide a 

facilitator or convenience in the process of teaching 

and learning activities, for example, such as creating a 

learning atmosphere in such a way, in line with the 

development of students, so that teaching and learning 

interactions will take place efficiently and effectively.  

h. Mediator, can be said as an intermediary in student 

learning activities.  
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i. Evaluator, a teacher has the authority to assess the 

achievement of students in the academic field as well 

as social behavior, so that it can determine the success 

of their students. 

From the description above, it can be said that 

students can gain success with encouragement or support 

from the teacher so that students can optimize their potential, 

and are guided and directed properly by educators to produce 

successful humans. In general, teachers always assume that 

they are the only resource in the classroom. He knows the 

most, determines the students the most, and often does not 

want to lose to students. The teacher feels that his duty as a 

teacher is to convey lessons to students, after that assessing 

students, whether the material presented has been understood 

or not. In teaching the teacher must show himself as:  

a. Learning leaders can be said to be those who organize, 

plan, implement or control students in learning. 

Planning a learning activity mainly determines the 

continuation of student learning, what students must 
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do, what learning resources must be prepared or 

provided. Organizing learning activities, regulating 

the learning atmosphere of students, optimizing 

learning resources and encouraging student learning 

motivation.  

b. Learning facilitator, meaning that the teacher provides 

convenience to students in carrying out learning 

activities. The convenience in question can be pursued 

such as: preparing learning resources and learning 

tools, for example the books needed, teaching aids, 

providing sufficient time for students, providing 

assistance to students who need it, guiding the way out 

in solving problems that are currently ongoing. faced 

by students, mediating differences of opinion that 

arise between students, and as a guide when problems 

cannot be solved by students.  

c. Moderator of learning, namely as a regulator of the 

course of student learning activities. The 
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qualifications demanded as a learning moderator 

include:  

1. Knowing the problems being discussed so that they 

know the solution if they cannot be answered by 

students.  

2. Skilled in capturing the meaning of ideas or opinions 

of students so that they can assess the thoughts 

contained in these opinions.  

3. Skilled in communicating students' questions or 

answers in a language that is easy for students to 

digest.  

4. Skilled in conditioning the class so that students 

participate in responding to the problems posed.  

5. Mastering the class so that the teacher knows which 

students must be encouraged to participate in learning, 

and students who must be limited in their speech so as 

not to dominate others. 

6. Skilled in drawing conclusions from all discussions as 

a synthesis of all opinions that arise from students. 
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7. The teacher as an evaluator, namely the teacher acts as 

an objective and comprehensive appraiser. As an 

evaluator, the teacher is obliged to supervise, monitor 

the learning process of students, and the results of 

learning that have been achieved. The most important 

aspect to be assessed is the process of student learning 

activities, both individual students and groups. 

The teacher acts as someone who masters the lesson 

and is skilled in fostering student learning activities, besides 

that the teacher must provide convenience to students in 

learning activities so that they can generate student learning 

motivation.  

B. Theoretical Framework 

Given that teaching quality may be difficult to quantify 

and that perception is likely impacted by teacher and student 

values, the subject of what constitutes a good teacher has been 

explored from a variety of perspectives. This may be 

conceptualized based on the theory that has been stated. Some 

people believe that a competent teacher possesses the following 
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qualities: subject-matter expertise, effective teaching strategies, 

flexibility in their approach to teaching, and the ability to conduct 

fair assessments. Whereas others draw attention to the 

"charisma," compassion, humor, and originality of their 

instructor. Effective, ethical EFL instructors concentrate on 

learning the language well, planning engaging courses, fostering 

students' independence, and treating them properly. Students have 

trouble deciphering the meaning and substance of the text, which 

is only the beginning of their difficulties with reading 

comprehension. First reading comprehension exercises also serve 

as a way to improve and broaden students' language skills. 

Second, some students feel that reading material using new 

terminology makes it difficult for them to understand the ideas or 

information being presented. Finally, if pupils make mistakes 

when reading the material, they lose confidence in themselves 

and feel humiliated. This condition is brought on by a number of 

things, including a lack of vocabulary knowledge, poor 

grammatical use, and a lack of drive and interest in reading to 

address issues that pupils encounter during the learning process. 
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Adapted by 
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C. Previous Studies 

Several researchers have conducted studies on authentic 

assessment using different techniques or methods. 

1. Retnawati et al. (2016) who conducted research on 

teacher differences in carrying out assessments in the 

2013 Curriculum.  

In Yogyakarta Province, a study on vocational 

school instructors was done. This research tries to outline 

the challenges instructors have when completing 

assessments for the 2013 Curriculum. The findings 

Teacher’s Barriers 
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indicated that teachers did not completely comprehend the 

evaluation method. Additionally, it was shown that 

teachers had issues creating attitude instruments, putting 

realistic assessments into practice, creating indicators, 

creating skill evaluation rubrics, and compiling results 

from various measurement methodologies. 

2. Trisanti (2014) related to the teacher's perspective on 

the assessment of maritime cases.  

In this study, the writer employed a case study that 

included a Central Javan teacher and an English instructor 

from a partner secondary school at the State University of 

Semarang (UNNES). The study's conclusions cover both 

good and negative viewpoints, or the teacher's capacity 

for design and the challenges associated with it. The 

researcher suggests that instructors be allowed the 

freedom to be imaginative and creative when creating 

realistic assessment assignments for instruction. 
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3. Scott Kissau & Florian Hiller (2013) Reading 

Comprehension Strategies: An International 

Comparison of Teacher Preferences.  

Teachers of these kids are encouraged to 

incorporate reading comprehension education into their 

classes as a reaction to international concern over the 

weak reading abilities of teenage learners. Teachers in all 

subject areas require plenty of practice utilizing specific 

tactics that are considered helpful in relation to their 

particular area of specialization if we are to raise the 

possibility that reading comprehension strategies are 

implemented successfully in schools. Two teacher 

educators looked at the preferred reading comprehension 

methods of teacher candidates in Germany and the United 

States of America in relation to a range of different 

scenarios to better understand what strategies are 

considered as helpful in various curriculum areas. The 

researchers were able to pinpoint shared preferences 

among respondents from both nations using a survey to 

https://journals.sagepub.com/action/doSearch?target=default&ContribAuthorStored=Kissau%2C+Scott
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gather both quantitative and qualitative data. The study's 

findings confirmed the purported advantages of teaching 

reading comprehension techniques, but they also indicated 

that certain of these techniques are more appropriate for 

teaching in particular topic areas than others. 

4. Saher, Al-Sabbah (2022) Traditional Versus Authentic 

Assessments in Higher Education 

This investigation will showed at how real and 

conventional tests affect students' performance in the area 

of health and wellness education science. In this study, 

both qualitative and quantitative research methods were 

employed. This emphasizes the significance of providing 

educators with institutional in-service training, which may 

vary depending on the type of training provided and the 

participants' academic backgrounds. The use of innovative 

evaluation techniques was cited as a desire by a large 

number of instructors, but only a small percentage of them 

cited authentic assessment as their preferred method of 

evaluating student performance.  
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5. Zaim, M.; Refnaldi; Arsyad, Safnil (2020) Authentic 

Assessment for Speaking Skills: Problem and Solution 

for English Secondary School Teachers in Indonesia 

Although authentic evaluation is required under 

Indonesia's 2013 Curriculum, instructors encounter 

several practical issues in English classes, particularly 

when evaluating students' speaking skills. This study aims 

to identify the difficulties teachers face when evaluating 

junior high school students' English speaking abilities 

through authentic assessment, to identify the needs of 

teachers in this area, and to create a speaking skill 

assessment model that meets both those needs and the 

needs of the learners. The ADDIE Model was used in this 

research and development work. The study's data came 

from instructors' replies to surveys about students' 

demands for using realistic assessments of their English-

speaking abilities. The research demonstrates: 

2. The challenges educators face when assessing 

particular language functions. 
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3. The demands educators have for authentic 

assessment of language functions, activities, and 

scoring rubrics for speaking skills. 

4. The model of authentic assessment that best meets 

educators' demands for language function, activities, 

and scoring rubrics. Using the right need analysis, it 

is possible to create a valid evaluation of speaking 

abilities. 

Based on the findings, the researcher draws the 

conclusion that study should concentrate on utilizing 

literacy circles to teach texts in order to identify the 

challenges that researchers and instructors have while 

conducting genuine assessments. Based on the past study 

on circle approach literature that was done, there are 

similarities and differences across the studies that were 

looked at. The literary circle approach supports these 

parallels. a method for identifying the challenges in real-

world reading comprehension evaluation. 
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 The three studies mentioned above differ in that 

they only consider the actual impact of the literary circle 

technique when doing genuine assessments, and they also 

look at various topics. The Literary Circle Strategy is used 

by the researcher to identify issues with the curriculum as 

well as the real-world assessment procedure. While the 

researchers conducted interviews and observational 

studies at SMPN 6 Kota Bengkulu. 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

This study used qualitative approaches, which 

involve gathering information through observation, 

interviewing, and document analysis while taking into 

account the environment and other holistic and realistic 

natural manifestations. The goal of qualitative research is to 

better comprehend people's opinions and experiences in 

society regarding a certain topic in order to better understand 

and analyze social life. With an examination of instructors' 

obstacles to using genuine assessment to gauge students' 

reading comprehension, the author of this study used 

concentrate on English teachers at SMP Negeri 6 Kota 

Bengkulu. This relates to the claim that qualitative research 

examines people's lives, their actual conditions. 

It is clear from the summary above that this writer 

used employ qualitative approaches for its research design. 

The purpose of this study is to identify the challenges that an 
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English teacher at SMP Negeri 6 Kota Bengkulu faces while 

introducing genuine tests to evaluate students' reading 

comprehension. 

B.  Research Setting 

a. Place and time 

  The research site, according to Nasution 

(2003:43), relates to the idea of social location, which is 

characterized by the existence of three aspects, namely 

actors, locations, and activities that may be witnessed by 

the research subject at SMP Negeri 6 Bengkulu City. The 

duration of this study will be around one month, 

beginning at the end of August and ending in September 

2022. This research used English professors as 

respondents. Because they will be the respondents who 

are most suited to the challenges they encounter while 

performing genuine evaluations from personal experience, 

the writer picked this English teacher as the respondent. 
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b. Participants 

According to Sugiyono (2019 ) participant 

observation is a primary data collection technique, 

conducting structured interviews, retrieval of 

documentation, and a combination of the three or 

triangulation. It is necessary if the data collection 

technique uses observation, it is necessary to tell what has 

been observed, but if the interview, to whom will the 

interview be conducted. Sugiyono (2019:296) also 

explained that the most important step in research is data 

collection techniques, because getting data is the main 

goal of a study. This study involved all English teachers at 

SMP Negeri 6 Bengkulu City which consisted of 5 

teachers, the writer concentrated on the case of authentic 

assessment in learning reading comprehension and only 

focused on English teachers. 
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C. Data Collection and Instrument 

In this study, the writer used a checklist of observations 

and interviews to collect data. The writer also used 

documentation as secondary data. 

1. Observation Checklist 

Checklist is an observation that contains a list of 

questions about aspects that may be contained in a 

situation, behavior, and activity (individual/group 

observation, which is a process of seeing, observing, and 

observing, as well as recording behavior systematically 

for a specific purpose (Cartwright & Cartwright in 

Herdiansyah, 2010: 131). The purpose of observation is to 

describe the observed environment, the activities that take 

place, the individuals involved in thethe environment and 

the activities and behaviors that arise, and meaning of 

events based on the perspective of the individuals 

involved. 

 There is five methods of observation that are 

often used for research, namely anecdotal record, 
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behavioral checklist, participation chart, rating scale, and 

behavioral tallying and charting. Based on the formula 92 

problem, then the observation method used in this study is 

a behavioral checklist, which is a method that provides 

information regarding whether or not the behavior 

observed with puts a check if the observed behavior 

occurs. with a checklist allows observers to examine a 

person systematically and objectively and record the 

results of these observations accurately. 

Observation is the collection of data or 

information that involves systematic observation and 

recording of the phenomena studied. Burns (2010) states 

that some observations are in the form of writing using 

descriptive and narrative styles. Systematic or detailed 

observation and documentation of the phenomenon under 

study is referred to as observation. To collect data, the 

writer used an observation checklist. Giving the checklist 

symbol on the observation sheet is a process of observing 

this research. This is a way to find out how the teacher has 
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applied the authentic assessment method. Observation is 

the first thing that must be done before giving the 

observation sheet to the teacher. 

 

Table 3.1 sample observation checklist 

No Indicator  Sub Indicator   score   

A  Authentic assessment 1 2 3 4 

 Observation 1 1. The teacher conveys 

affective assessment criteria 

and indicators of attitude 

achievement to students in 

classroom learning 

    

  2. The teacher observes the 

performance of students during 

learning activities in the 

classroom and gives an 

assessment to active students. 

    

  3. The teacher conveys the 

competence values and 

attitudes that must be achieved 

by students. 

    

  4. The teacher gives an 

assessment and notes the 

student's attitude. 

    

  5. the teacher gives an 

assessment on every aspect of 

learning 

    

  6. Teacher do evaluation after     
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learning 

  7. The teacher conducts an 

attitude competency 

assessment spiritual and social 

towards each student 

    

B  Reading comprehension     

 Observation 2 1. The teacher introduces the 

topic before starting teaching. 

    

  2. The teacher gives an 

explanation of the material 

until finish. 

    

  3. The teacher tells the 

procedure of reading material 

to the students. 

    

  4. The teachers' endorse the 

students to be active in asking 

and answering questions. 

    

  5. The teacher makes a group 

of students in reading activities 

    

  6. The teacher reminds the 

previous lesson, 

conduct questions and answers 

related to the materialthat will 

be taught. 

    

  7. The teacher gives a concrete 

example in 

events that occur in everyday 

life as shown. 
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In this study, the writer provides a checklist 

observation sheet which contains 14 questions that must 

be filled in by giving a checklist in accordance with what 

the teachers did. So the writer is planning for give 7 

questions about authentic assessment and 7 more 

questions about reading comprehension. The guideline in 

carrying out this checklist activity is carried out by 

developing from Narbuko(2015) meaning the observation 

method (observation) is a data collection tool that is 

carried out by systematically observing and recording the 

symptoms being investigated. 

2. Interview  

Sudijono (2011: 82) explains that an interview is a 

data collection technique used to collect material 

information carried out by doing one-sided verbal 

questioning, face to face, and has a specific purpose. To 

get clear information, the writer used interviews as an 

instrument. The interview is a data collection technique to 

obtain information taken from data sources face-to-face 



69 
 

 
 

through conversation or question and answer. There are 

two types of interviews, namely open interviews and 

closed interviews. In-depth interviews such as Interviews 

provide the writer with the means to gain a deeper 

understanding of how participants interpret situations or 

phenomena than can be obtained through observation 

alone.  

Therefore, what is meant by in-depth interviews is 

that writer takes in-depth information from participants 

and this procedure cannot be taken by writer from 

observation. Then, open-ended interviews are about 

questions designed to get a lot of information and broad 

answers. This situation allows the interview to have 

control over the interview.In this procedure, the writer 

met face-to-face with the English teacher to get more 

information about improving students' speaking skills 

using independent learning strategies through interviews. 

In this study, the writer used structured interviews.  
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In essence, the writer wants to ask about the 

Teacher's Method of Teaching in Reading Learning more 

precisely and find out what obstacles are experienced by 

teachers in applying authentic methods during teaching.  

Table 3.1 Interview Questions Type 

 

No Type Question 

1 application of 

authentic assessment 

Question 1-5 

2 barriers to 

implementing 

authentic assessment 

Question 6-10 

 

Interviews were conducted directly with the 

English teacher with about 10 questions with material 

according to the topic, namely about authentic assessment 

and partly about teacher activities when teaching and 

giving assessments. Interview results are used for data in 

conducting research. Interview method is a way to get a 

picture of respondents. This interview method was 

inspired by Arikunto (2014) there are three kinds: (a) 
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unstructured interviews, only an outline of the guidelines 

will be asked, (b) structured interviews, the interview 

guidelines are arranged in detail, so that they resemble a 

checklist, (c) and semi-structured interviews, the first, the 

interviewer asked questions that had been arranged in 

sequence, then one by one dug deeper. 

3. Documentation  

  Documentation used to obtain data from all 

procedures to verify data. In this study, documentation 

can be obtained from the observation checklist, 

distributing questionnaires, photographs, the assessment 

sheet, lesson plans and others. Which is the 

documentation file about the teacher's teaching activities 

and the materials used by the teacher in the learning 

process and his assessment of reading comprehension 

with the authentic assessment method. Documentation 

data is to support the validity of the data from the primary 

instrument and can also be referred to as supporting data. 

The procedure of this instrument, the writer observed the 
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Interview 

Observation     Documentation     

teacher and see what obstacles occur in carrying out the 

assessment. 

D. The Technique of Data Verification  

In qualitative research, it's crucial to make sure the data 

are genuine. Triangulation  used in this investigation to verify the 

accuracy of the data. Creswell (2014) states that qualitative 

research is an understanding-seeking process based on several 

methodological traditions of inquiry that investigates a social or 

human problem. This implies that the writer used multiple data 

sources, observers, and verification techniques to ensure that the 

data collected is consistently identical.  

 

 

 

 

 

 

Figure 3.1 Triangulation process 
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To validate data in real applications, writer used a 

triangulation process. The writer employed a variety of 

techniques to get some data. This indicates that in addition to 

conducting interviews, the writer  additionally carried out 

checklist observations and recording to ensure the accuracy of 

the data used in this study. Consequently, the writer could 

compare the results of each strategy using this method. The 

information gathered by the writer must be the same for all 

three techniques. 

E. Data Analysis Technique 

  Data analysis is a process of managing the sequenced of 

data, organized the data into a pole, category, and unit of 

basic explanation (Patton, 1980:268) cited Safitri (2014). 

Further Bogdan and Taylir (1975:79) defines data analysis is 

a process which details an effort formally to find the theme 

and formulate the work hyphotheses as suggested by the data 

and as an effort to give a help the theme and the work 

hyphotheses (Basrowi, 2008:91). 
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From the definition above, data analysis is a process to 

organize and to arrange the data in to a structure, category, 

and unit of basic explanation so that it can be found the theme 

and can be formulated by the data. Data analysis of 

qualitative research is done together with the process of 

collecting data. The technique of analysis which used in the 

qualitaitve is by using technique of data analysis that 

suggested by Miles and Huberman (in Sugiyono, 2013). This 

technique consisted of three such as : 

5. Data Reduction  

In the data reduction process the writer carries out 

the process of selecting attention, abstraction and 

transformation of hard data taken from the research 

field. This process has been going on since the research 

took place, from the beginning of the research to the 

end of the research. 

6. Data Display  

in the process of Presenting data writers compile 

information that provides opportunities to draw 
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conclusions and take action. This step is an attempt to 

structure and reintegrate all data collection from the 

research field. the writer presents the data by 

systematically compiling information in the form of an 

explanation that explains the author's conclusions from 

a checklist of observations, interviews, and also 

documentation conducted at SMPN 6 Bengkulu. 

7. Conclusion of Data 

 After describing the data, the writer analyzes the 

data that has been collected through various data 

collection methods. The author presents data from 

observational data and interview data. 
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CHAPTER IV 

RESULTS AND DISCUSSIONS 

A. Results 

The findings of this study are to look at the types of 

authentic assessment and English teachers' barriers to conducting 

assessments in the 2013 curriculum. The results of the research 

data show how English teachers assess their students in class, and 

the types and barriers of authentic assessment they use to assess 

students. 

1. Analysis authentic assessment English teacher at 

classroom. 

Based on the data with the observation checklist, the 

researcher conducted observations in a class with an English 

teacher. English teachers can carry out the learning process in 

accordance with the objectives of the material, it was recorded 

that there were 5 teachers and thus the results of the checklist 

observations carried out by the researchers and their scores. 

Table 4.1 

Observation Checklist Result 
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  Score: 1 = Less    3 = Good 

                         2 = Fair             4 = Excellent 

No Indicator  Sub Indicator   Informan    

A  Authentic assessment 1 2 3 4 5 

 Observation 1 1The teacher conveys 

affective assessment 

criteria and attitude 

indicators to students 

in class learning 

3 3 3 2 2 

  2. The teacher 

observes students 

during learning 

activities in class and 

gives an assessment to 

active students. 

4 4 4 3 4 

  3. The teacher conveys 

the competency values 

and attitudes that 

students must achieve. 

4 3 4 3 3 

  4. The teacher gives 

an assessment and 

records student 

attitudes. 

4 4 4 3 2 

  5. The teacher gives 

an assessment on 

every aspect of 

learning, 

4 4 3 3 4 

  6. The teacher 

evaluates after 

learning, 

3 3 4 3 4 

  7. The teacher 

conducts a spiritual 

4 4 4 3 2 
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and social attitude 

competency 

assessment of each 

student.  

B  Reading 

comprehension 

     

 Observation 2 1. The teacher 

introduces the topic 

before starting the 

lesson. 

4 4 4 4 4 

  2. The teacher gives 

an explanation of the 

material until it's 

finished. 

3 3 4 3 2 

  3. The teacher tells the 

procedure of reading 

material to students. 

3 3 4 3 3 

  4. The teacher tells the 

procedure of reading 

material to students.. 

4 3 4 3 3 

  5. The teacher makes 

groups of students in 

reading activities 

3 2 4 3 3 

  6. The teacher reminds 

the previous lesson, 

ask and answer 

questions related to 

the material to be 

taught. 

4 3 4 3 3 

  7. The teacher gives 

concrete examples in 

events that occur in 

everyday life as 

shown. 

4 4 4 4 3 
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  The teacher's teaching and learning procedures are good, 

starting from pre-activity, remind students about the material in 

the previous meeting. And the teacher also gives some questions 

before explaining the next material. At first the teacher asked 

students about learning objectives and made simple examples of 

material with students' daily activities. 

In the core activity, teacher assessing the knowledge 

students with their answer when the teacher gave some question 

about the material. The students who can answer the question got 

the additional value. While the writer observed in the class the 

teacher class IX and VII, when they make a group for discussion, 

they consolidate the assessing the knowledge and skill. Different 

with teacher class VIII, he did not consolidate the assessing 

knowledge and skills his have individual assessment although on 

the group. After explained the material, the teacher usually gave 

the task or invite the students to show their skill or knowledge.  

At class IX the teacher gave task about narrative text, and she 

invited some students to read the text at book. Then the teacher 
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monitors them and explaining the difficult new words or 

correcting the wrong pronunciation of students.  

At class VIII the teacher also same the teacher at class 

VII, he invited the students to described the words about There is 

or are. From that the teachers know as far as comprehension the 

students about the material and can help the teacher to conferred 

assignment appropriate with the level of students. Teacher class 

VII just conferred the assignment for students after her explained. 

There is no more explained about the material. She did not 

checked the students, did the students understood or not about the 

material and then teacher class VIII and VII was not enforce the 

students to active show their knowledge from assignment. 

In the last learning process at the class every teacher guide 

the students to conclude the material, and gave a little evaluation 

and after that the teacher closed with prayong. And assessment is 

accordance with the learning process. 

2. Teacher barriers in implementing Authentic assessment 

Based on interview data with English teachers about 

Authentic assessment and their barriers are used to assess 
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students in class, and by data from document studies. There are 

some teachers who still don't really understand the authentic 

assessment, because there are many aspects that must be assessed 

in this assessment. But some teachers have also begun to 

understand and master in using several types of authentic 

assessment. It was found that the types of authentic assessment 

used by teachers were performance, project, and portfolio 

assessments. In addition to teachers explaining the types of 

authentication they use, they also describes the steps and time 

when they use authentic assessment. 

Question 1   :  What types of authentic assesment that you 

apply? 

Informan A :  There is a portfolio, project, performance 

tasks. 

Informan B :   From the types of assessment I usually 

used performance,  

portfolio and project assessment. only three 

which I  

usually apply when teaching. 

Informan C  :  - 

Informan D  : Work assessment, ability to apply certain 

knowledge in real  
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                       life, stimulation and portfolio. 

Informan E :  Essays and Performance tasks. 

Types of authentic assessment used by class IX 

teachersperformance, projects, and portfolios. In class he 

applied the most performance assessment, because every 

time he teaches students' performance is definitely 

assessed. In class VIII the teacher uses portfolio, 

performance, and peer assessment. But for peer-

assessment he only uses it to support student scores. He 

rarely uses peer-assessment. Teachers in class VII only 

use two types, namely performance and portfolio, but 

there is one teacher from class VIII who does not really 

understand in determining the type of authentic 

assessment but from the author's observation the teacher 

uses the type of Essay and Performance Task. 

Question 2  : Do you think using authentic assessment that 

is applied now  

          can make it easier for teachers to assess 

students in class? 
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            Informan A : No, because there are too many aspects that 

must be assessed 

          so that it requires a lot of observations on 

students. 

            Informan B : True because this authentic assessment has 

been arranged  

 and there are many types that can be used 

so that the  

 assessment is not monotonous. 

Informan C : - 

Informan D : Yes because it includes many assessments. 

Informan E : Yes, because the authentic assessment is 

very complete from  

 the aspects assessed starting from attitude, 

knowledge and  

 skills. 

           One of the teachers from class VII strongly disagreed with 

the existence of authentic assessment, because there were so 

many aspects that had to be assessed so that a lot of time was 
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used to observe students, but other teachers strongly agreed with 

this authentic assessment, especially in class VIII and IX because 

this authentic assessment is very complete and there are many 

types that can be used in making assessments so that the teacher 

can express himself according to his personal wishes. This 

authentic assessment also has very complete aspects ranging from 

attitudes, knowledge and skills for students. 

Question 3 : Are there any difficulties in using authentic 

assessment? 

Informan 1:  The difficulty lies with the students because 

many students 

                     do not meet the passing standards of the 

assessment. 

Informan 2:  Going back to the many aspects that must be 

assessed is a  

 difficulty for us teachers. 

Informan 3: - 

Informan 4 : In my opinion, there are many aspects that 

must be assessed  
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 and also must be assessed in class in the 

learning process. 

Informan 5:  No trouble at all. 

                  From interviews that were conducted with English 

teachers, most of the teachers thought that there were difficulties 

experienced in carrying out this authentic assessment, for 

example there were many aspects of the assessment that had to be 

carried out in carrying out this assessment so that a lot of time 

and thought were drained.  

                  There are also those who argue that because of the 

many aspects that are assessed, many students have 

unsatisfactory assessment scores, making it difficult for the 

teacher to give a definite score. and the difficulties experienced 

by teachers because they have to evaluate students in the learning 

process so that the focus of the teacher is divided between having 

to teach and also assessing, because there are several teachers 

who carry out progress assessments from meetings, weekly, 

middle to semester, so it takes a lot of time to carry out 

assessments. 
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B. Discussions 

 As stated in the research objective, the purpose of this 

research is to find out how do the teachers applied a change in 

assessment so the research findings show that in general the five 

teachers already know the concept of assessment, the concept of 

authentic assessment, and the relationship between the 2013 

Curriculum and authentic assessment. The types of judgments 

carried out by teachers in the 2013 implementation curriculum 

include authentic assessments, self-assessments, portfolios, 

daily tests, midterm exams, final semester exams, and 

requirements. 

 Authentic assessment according to the teacher is an 

assessment that is carried out directly or in real time, which is 

adjusted to the Core Competencies and Basic Competencies. 

Meanwhile, in accordance with the objective research in the 

research, the obstacles experienced by the teacher in carrying 

out authentic assessments are because many of them use several 

domain assessment techniques including attitudes, knowledge, 

and skills proportionally. Kunandar (2014: 35) explains that 
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authentic assessment is an activity assessing students that 

emphasizes what should be assessed, both process and results 

with various assessment instruments that are tailored to 

competency demands in Competency Standards or Core 

Competencies and Basic Competencies. 

 The third teacher informant did not fully understand the 

concept of authentic assessment. He tends to still understand 

learning assessment, this can be seen in the understanding of 

authentic assessment which according to him is an assessment 

that is carried out in an original, valid, and real way. Even 

though teacher informant 3 did not fully understand the meaning 

of authentic assessment, he did understand the techniques used 

in carrying out authentic assessment. 

 Understanding the assessment of learning outcomes in 

general and authentic assessment in particular is very important 

because this is an indicator of achieving teacher competence. 

This understanding problem is one of the obstacles to the 

implementation of authentic assessment in schools as Aiman 

(2016: 115) finds that the inhibiting factor for implementing 
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authentic assessment is the teacher's lack of understanding about 

the process of authentic assessment and the instruments used in 

authentic assessment. 

 The teacher's difficulty in implementing authentic 

assessment is also caused by insufficient time. These findings are 

in line with the findings of I Made Enra et al (2015) that among 

teachers' obstacles in implementing authentic assessments is the 

availability of time in conducting assessments. Teachers have 

inadequate time availability in planning and implementing 

authentic assessments. For example, when the teacher will 

conduct an assessment of student attitudes. Teacher must make a 

plan provide an assessment rubric in order to carry out a thorough 

assessment. When carrying out the assessment of the attitude 

aspect, the teacher is also required to supervise each student. The 

teacher's task in the classroom is not only to carry out 

assessments, but teachers are also required to teach subject matter 

to students. 

 Problems related to the teacher's internal factors are the 

problem of the teacher's will and ability. The age factor does not 
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limit teachers from carrying out authentic assessments thoroughly 

and correctly. In carrying out authentic assessment, the 

willingness and ability of the teacher is needed, but it is a little 

difficult for the teacher to understand the various things that are 

quite confusing in this authentic assessment. 

  The problem encountered in using this assessment 

technique is the problem of the teacher's lack of accuracy due to 

limited time and a large number of students, besides that the 

teacher has not been able to carry out follow-up activities due to 

time. This is in accordance with the opinion of Kunandar (2014: 

152) that the problem of using journals is to increase the teacher's 

burden, requires the teacher's carefulness and the teacher must 

determine the follow-up of the results of these notes. 

 Another problem is a problem that comes from students. 

This problem is reflected in the fact that there are still many 

students who are less responsible in doing assignments. This is 

marked by delays in submitting authentic assessment assignments 

given by the teacher. Apart from being irresponsible, students 

still often cheat or ask their friends in various ways. In addition, 
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when doing assignments students also experience problems in 

honesty. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



91 
 

 
 

BAB V 

CONCLUSION AND SUGGESTION 

 

Based on the results and discussion of previous findings, 

from barriers of English teachers in conducting authentic 

assessments draw conclusions and suggestions as follows : 

A. Conclusion 

 This chapter presents the conclusions from the results of 

research on teachers' constraints in applying authentic assessment 

to measure students' reading comprehension. In accordance with 

the ultimate goal of this study, there are many things that become 

obstacles in carrying out this assessment, such as the assessment 

process still has many obstacles, such as the teacher's lack of 

understanding of the aspects of the assessment that must be 

carried out, many aspects that must be assessed. 

  Also time management that must be shared during 

learning and also assessments that must be carried out 

simultaneously. In fact, there is one teacher who is still very new 

to authentic assessment and is also constrained by age, making it 

difficult to understand and also to carry out assessments. And 
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there are still many students who have dishonest characters in 

carrying out assessments and there are even students who have 

scores far below standard so that it takes a lot of time to do 

remedial. so we cannot blame both parties because all become 

obstacles in carrying out this authentic assessment. 

B. Suggestion 

Based on the result of the research, the writer would like 

to give some suggestions as consideration, they are: 

1. For the teachers 

Problems originating from teacher abilities such as 

a lack of complete understanding of authentic 

assessment can be overcome by discussing with 

fellow teachers, by reading additional references and 

browsing the internet, as well as increasing accuracy 

in authentic assessments, participating in 

development and workshops as well as training held 

by the department. In order to be more fluent in using 

a computer, it is necessary to practice using a 

computer. Senior teachers train their ability to use 
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computers, both with the help of colleagues and with 

family at home, so that they are even more proficient 

in using computer, t is used to help English teachers 

achieve optimal teaching learning, assessment, and 

curriculum goals. 

2.  For the students 

  Problems originating from student personalities 

such as the characteristics of students who are less 

honest, less independent in doing assignments. These 

problems are solved by the teacher by providing 

guidance or advice on the importance of bn eing 

honest and independent in doing these tasks. In 

addition, religious sentiment is also instilled by the 

teacher to students so that students in carrying out 

assessment assignments really feel that it is for their 

own needs not for the needs of other people, besides 

that Allah SWT always watches over the actions of 

His servants. 
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3. For further researchers 

I hope that this research can be a reference and 

source for future researchers who conduct research 

related to teacher barriers in carrying out authentic 

assessments, and I hope this research can also help 

them in conducting research to get better research 

results than what I have done. 
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