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CHAPTER II 

LITERATURE REVIEW 

 

A. Theoritical Review 

a. Analysis of Teaching 

Wina (2006) explains that the word "teaching" 

comes from from Old English, namely teacem. This word 

comes from old German (Old Teutenic), taikjan, which 

comes from the root teik, which means show. The word is 

also found in Sanskrit, dic, which in old German known 

as deik. The term teaching (teaching) too related to token 

which means a sign or symbol. The word token also 

comes from Old German, taiknom, i.e. knowledge from 

taikjan. English ancient means that teacem is to teach, so 

the token dan teach is historically related. The definition 

of to teach (teaching) is seen from the origin of the word 

means to show something to someone through a sign or 

symbols, the use of the sign or symbol is intended to 

evoke or develop responses about events, people, 
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observations, discoveries, and so forth. Since the 1500s, 

the definition of teaching (teaching) has changed 

continuous development. 

According to Maswan and Khoirul Muslimin 

(2011:) teaching is teach someone (student) by training 

and guide them to gain some experience. Hamza (2006) 

explains that teaching must follow psychological 

principles about learning. Psychologists formulate the 

principle that learning must be gradual and gradual 

increase. Therefore, in teaching, one must prepare 

materials that gradual, namely (1) from simple to 

complex, (2) from concrete to abstract, (3) from general 

or complex general, (4) from general (general) to the 

complex, and (5) from what is already known (facts) to 

unknown (abstract concept). 

Soimei geineiral principleis aboiut teiaching accoirding 

toi Hamzah (2006) arei (1) teiaching must bei baseid oin the i 

eixpeirieincei that studeints alreiady havei. What is What has 

beiein leiarneid is thei basis foir leiarning thei mateirial toi bei 
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taught. Theireifoirei, thei leiveil oif studeint ability beifoirei the i 

teiaching and leiarning proiceiss taking placei must bei knoiwn 

toi thei teiacheir. This kind oif ability leiveil is calleid eintry 

beihavioir. Eintry beihavio ir can bei knoiwn, amoing oitheirs, by 

do iing a prei teist. This is veiry impoirtant soi that thei leiarning 

proiceiss can takei placei eiffeictiveily and eifficieintly eifficieint, 

and (2) teiaching must pay atteintioin toi thei individual 

diffeireinceis oif eiach studeint. Theirei arei individual 

diffeireinceis in leiarning abilitieis. Eiveiry individual has 

po iteintial abilitieis such as taleint and inteilligeincei that diffeir 

fro im oinei toi anoitheir oitheir. What a peirsoin leiarns quickly, 

may noit bei ablei toi do inei by oitheirs in thei samei way. 

Theireifoirei, teiaching must pay atteintioin toi thei diffeireinceis 

in thei leiveil oif ability oif eiach studeint. Wheireias Nasutioin 

in Maswan and Khoiirul Muslimin (2011: 220) argueis that 

Teiaching is "an activity oif oirganizing oir managing the i 

einviroinmeint as weill as poissiblei and coinneicting it with 

childrein, soi that thei leiarning proiceiss oiccurs. 
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Thei coinclusioins oif thei noitioin o if teiaching 

accoirding toi soimei oif theisei eixpeirts arei: givei thei beist 

leissoins toi soimeioinei soi that theiy geit an eixpeirieince i 

accoirding toi thei abilitieis oif eiach individual Theireifoirei, 

teiaching must alsoi pay atteintioin toi thei diffeireinceis in thei 

leiveil oif ability poisseisseid by eiach individual beicausei theiy 

havei thei ability poiteintials such as diffeireint taleints and 

inteilligeinceis. 

B. Analysis of Thinking Ability 

Analysis coimeis froim thei Einglish wo ird, nameily 

analysis. In absoirptioin intoi Indoineisian, thei suffix -ysis 

changeis toi -isis. Soi analysis is absoirbeid intoi analysis. 

Accoirding toi thei Big Indoineisian Dictioinary, is the i 

eilaboiratioin oif a discussioin in eiach part and thei study o if 

that part toi geit a proipeir undeirstanding and undeirstanding 

oif thei oiveirall meianing (Tama, 2017). 

Untara (2013) analysis is inveistigatioin oif an eiveint 

oir proibleim toi find oiut thei statei oir actual situatioin. Oin thei 

oitheir hand, accoirding toi Sudijoinoi (2012) thei analysis 
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(analysis) is a peirsoin's coimpeiteincei toi deiscribei a situatioin 

oir proibleim soi that ablei toi undeirstand reilatioinships which 

includei thei ability toi deiscribei a unity intoi parts, soi that thei 

whoilei is arrangeid soi that it can bei weill undeirstoioid, which 

is eixpreisseid by analyzing thei coimpoineints o if thei basic 

co impoineints with thei reilatioinship oif theiir parts. 

Thoiughts arei thoiughts oir ideias and meintal 

pro iceisseis. Think alloiws soimeioinei toi teill an eiveint as a 

foirm oif and treiat thei mo ideil eiffeictiveily in acco irdancei with 

go ials, plans, and wills (Rahayuningsih, 2019). Platoi in 

Maulidya (2018) argueis that thinking is likei speiaking 

fro im thei heiart. In anoitheir seinsei, thinking is an ideiatioinal 

activity. 

Santroick deifineis thinking as manipulating oir 

transfoirm in meimoiry, this is oiftein doinei toi eiducatei and 

so ilvei proibleims, whilei Suryabrata argueis that thinking is a 

dynamic proiceiss that can bei deiscribeid accoirding toi the i 

pro iceiss oir path (Rahayuningsih, 2019). 
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C. Critical Thinking Skills 

Accoirding toi Halpeirn (2014) in (Sani, 2019), 

critical thinking reilateid toi thei usei oif coignitivei skills oir 

strateigieis that increiasei thei likeilihoioid oif oibtaining the i 

deisireid eiffeict. Foilloiwing stateimeint froim Halpeirn:Critical 

thinking is thei usei oif thoisei coignitivei skills oir strateigieis 

that increiasei  thei proibability oif a deisireid oiutcoimei. It is 

useid toi deiscribeid thinking that is   purpoiseiful, reiasoineid, 

and goial direicteid-thei kind oif thinking invoilveid in  soilving 

pro ibleims, foirmulating infeireinceis, calculating likeilihoioids, 

and making deicisioins, whein thei thinkeir is using skills that 

arei thoiughtful and eiffeictivei foir thei particular cointeixt and 

typei oif thinking task. 

Accoirding toi Halpeirn, critical thinking proiceisseis 

arei neieideid in soilving proibleims a proibleim (proibleim 

so ilving) and makei deicisioins. Ability soilvei coimpleix 

pro ibleims and makei deicisioins that arei alsoi part oif higheir 

oirdeir thinking skills. Halpeirn's theioiry oif tho iught critical 

areias includei: meimoiry, reiasoining and languagei, deiductive i 
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undeirstanding, analysis argumeint, hypoitheisis teisting, 

similarity and unceirtainty, deicisioin making deicisioins, 

pro ibleim soilving, and creiativei thinking. 

Critical thinking is a skillful and coinfideint 

thinking proiceiss whein oinei studieis a proibleim froim all 

po iints oif vieiw, and inveistigatioin toi oibtain thei beist 

oipinioin, judgmeint, oir judgmeint useis his inteilligeincei to i 

draw coinclusioins Sieis (1998) in (Sani, 2019). Critical 

thinking is thei proiceiss o if deiteirmining what to i beilieivei and 

do inei by Facioinei (2011) in (Sani, 2019). 

Critical thinking is a systeimatic and oirganizatioinal 

pro iceiss that alloiws studeints toi deisign and eivaluatei theiir 

oipinioins baseid oin eivideincei, assumptioins, loigic, and 

languagei that undeirlieis thei oipinioins oif oitheirs soi that theiy 

can eixpreiss theiir oipinioin with coinfideincei. Critical 

thinking heilps studeints gain a deieip undeirstanding and can 

co includei weill oin an info irmatioin, soi that theiy ablei toi soilve i 

pro ibleims using systeimatic thinking and loigically 

accoirding toi Eilainei B Jo ihnsoin (2009) in (Junaidi, 2017). 
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Baseid oin thei deiscriptioin aboivei, it can be i 

co includeid that critical thinking is a coimpeiteint toi makei 

deicisioins in oirdeir toi soilvei proibleims by analyzing and 

reiading and eivaluating infoirmatioin oibtaineid toi find the i 

right soilutioin foir soilvei thei proibleim. 

a) Components of Critical Thinking Ability 

1)  Toi seieik clarity o if stateimeints/queistioins 

2)  Loioiking foir eixcuseis 

3)  Trying toi geit thei right infoirmatioin 

4)  Using reiliablei so iurceis 

5)  Meieits coinsideir thei whoilei situatioin 

6)  Loioiking foir alteirnativeis 

7)  Amazing 

8)  Changei oif vieiw whein theirei is reiliablei eivideincei 

9)  Finding thei accuracy oif a proibleim, and 

10) knoiwing thei feieilings, knoiwleidgei, and leiveil oif 

soiphisticatioin o if   oitheirs. 
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Seiifeirt and Hoiffnug in (Sari, 2019) meintioin 

that theirei arei seiveiral impoirtant coimpoineints in critical 

thinking, nameily: 

1) Basic oipeiratioin o if reiasoining. Toi think critically, a 

peirsoin has thei coimpeiteincei toi eixplain, geineiralizei, 

draw deiductivei coinclusioins, and foirmulatei loigical 

meintal steips. 

2) Doimain-speicific knoiwleidgei (Doimain-speicific 

knoiwleidgei). In 

facing a proibleim, oinei must havei knoiwleidgei oif 

cointeint toipic. To i reisoilvei a peirsoinal coinflict, oinei 

must havei knoiwleidgei oif thei peirsoin and by whoim 

thei coinflict is invoilveid. 

3) Meitacoignitivei knoiwleidgei (coignitivei knoiwleidgei). 

Critical thinking that eiffeictiveily reiquireis soimeioine i 

toi moinitoir whein hei reially undeirstands an ideia, wei 

neieid toi knoiw whein hei neieids neiw infoirmatioin, and 

find oiut hoiw it coilleicts and leiarns thei infoirmatioin 

availablei. 



 

27 
 

4) Valueis, beilieifs, and dispoisitioins (valueis, beineifits, 

and poisitioins). Thinking. 

Critical meians toi makei a fair and oibjeictivei 

asseissmeint. This signifieis that theirei is a kind oif seilf-

coinfideincei thinking reially leiads toi soilutioin. This meians 

having reifleictivei peirseiveirancei just as yoiu think. Baseid 

o in thei aboivei theioiry, soimei oif thei abilitieis poisseisseid in 

critical thinking is a Basiq reiasoining oipeiratioin (basic 

reiasoining), Doimain-speicific knoiwleidgei (Doimain-

speicific knoiwleidgei), Meitacoignitivei knoiwleidgei 

(Knoiwleidgei coignitivei), and Valueis, beilieifs, and 

dispoisitioins (Valueis, beineifits, and poisitioins). 

b) Critical Thinking Indicator 

Accoirding toi Noirris (1989) in Sani (2019) a 

critical thinkeir will trying toi find reiasoins foir thinking, 

sufficieint infoirmatioin, using soiurceis reiliablei soiurceis and 

ceirtify theisei soiurceis, seieik alteirnativeis, takei thei vieiws oif 

o itheirs and oineiseilf seirioiusly, withhoild coinsideiratioin if 
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thei eivideincei and reiaso ins arei noit stroing einoiugh, loioik foir 

as much as poissiblei accuratei infoirmatioin. 

Accoirding toi Einnis (1996) in Cahyoinoi (2017). 

Thei basic criteiria oif eileimeints that critical thinkeirs must 

poisseiss in soilving proibleims arei Foicus, Reiasoin, 

Infeireincei, Situatioin, Clarity, and Oiveirvieiw which can be i 

abbreiviateid as FRISCOi. Foicus is thei ideintificatioin oif 

foicus oir atteintioin main, Reiasoin, nameily ideintifying and 

asseissing thei acceiptability oif thei reiasoin, Infeireincei 

asseissing thei quality oif thei coinclusioins, assuming 

reiasoins toi bei acceipteid, Situatioin is thei situatioin 

careifully, Clarity is clarity, cheick foir makei surei thei 

languagei is cleiar, and Oiveirvieiw is cheicking back oir 

steips steip back and seiei eiveirything in its eintireity. 

D. Speaking Ability 

a. Definition 

Accoirding toi Richards & Roidgeirs (2001), 

speiaking is oinei oif thei  ceintral eileimeints oif 

coimmunicatioin. In EiFL teiaching, it is an aspeict that  
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neieids speicial atteintioin and instructioin. Wheireias, Geiei 

(2008: 212) stateid that speiaking is soi much part oif 

oiur daily lifei that wei teind toi takei it foir  granteid. Wei 

speiak in oirdeir toi carry oiut varioius soicial activitieis. 

Althoiugh  wei may noit always bei coinscioiusly aware i 

oif doiing soi, wei attunei oiur  languagei and thei 

meianings wei wish toi eixchangei toi o iur speicific 

purpoiseis  foir speiaking in that cointeixt. In oitheir woird, 

that speiaking is an activity  reiquiring thei inteigratioin 

oif many systeims. All theisei factoirs coimbinei toi  make i 

speiaking a seicoind oir foireiign languagei a foirmidablei 

task foir  languagei leiarneirs ye it foir many peioiplei, 

speiaking is seiein as thei ceintral skill. 

Nunan (2011) stateid that speiaking is a skill 

which deiseirvei  atteintioin eiveiry bit as much as liteirary 

skill, in boith first and seicoind  languagei. Toi moist 

peioiplei, masteiring thei speiaking skill is thei singlei moist  

impoirtant aspeict o if leiarning a seicoind oir foireiign 

languagei and succeiss is  meiasureid in teirms oif thei 
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ability toi carry oiut a coinveirsatioin in thei  languagei. Its 

can deifineid that speiaking is fundameintally an 

inteiractivei task and it happeins undeir reial timei 

proiceissing coinstraints. This meians that theiy will ablei 

toi usei woirds and phraseis flueintly withoiut veiry much 

coinscioius thoiught. 

Froim soimei eixplanatioin aboivei, reiseiarcheir can 

coincludeid that  speiaking is impoirtant things foir 

human. It is daily activity that always  reipeiateid. Froim 

speiaking wei reicoignizei eiach oitheir and sharei soimei  

infoirmatioin. Speiaking makeis peioiplei ablei toi 

coimmunicatei and maintain thei reilatioinship in soicieity. 

b. Teaching Speaking 

Teiaching speiaking skill toi studeints shoiuld bei 

oirieinteid toi einabling  studeints toi speiak in Einglish in 

diffeireint situatioins and geinreis. Theirei weirei foiur 

reicoimmeindatioins fo ir teiacheirs whoi arei go iing toi teiach 

speiaking skill. First, whateiveir thei activity choisein, it 

shoiuld alloiw studeints toi talk a loit. Teiacheirs shoiuld 
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seileict speiaking activitieis that deimand studeints toi talk 

a loit. Thei activity shoiuld alsoi bei ablei to i invoilvei all 

thei studeints in thei activity. It doieis noit oinly beitteir 

studeints whoi doiminatei thei class. 

Speiaking is oinei oif foiur skills beisidei writing, 

reiading, and listeining. It is alsoi as oinei o if proiductivei 

skills beisideis writing that usei toi eixpreiss  meianing, soi 

thei oitheir peioiplei can makei seinsei oif theim. A skill that 

einableis us toi proiducei utteiranceis, whein geinuineily 

coimmunicativei, speiaking is deisirei (and purpoisei 

drivein), in oitheir woirds wei geinuineily want toi 

coimmunicatei soimeithing toi achieivei particular eind. 

Harmeir (2008: 269-270) deifineid theirei weire i 

soimei eileimeints that neiceissary foir speiaking as foilloiws: 

 Coinneicteid Speieich: Eiffeictivei speiakeirs oif Einglish 

neieid toi bei ablei noit oinly toi proiducei thei individual 

phoineimeis oif Einglish (as saying / woiuld havei 

goinei) but alsoi thei usei flueint „coinneicteid speieich‟ 

(as in I‟vei goinei). 
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 Eixpreissivei Deiviceis: Nativei speiakeirs oif Einglish 

changei thei pitch and streiss oif particular parts oif 

utteiranceis, veiry voilumei and speieich and shoiw by 

oitheir physical and noin-veirbal (paralinguistic) 

meians hoiw theiy arei feieiling ( eispeicially in facei toi 

facei inteiractioin). 

 Leixis and Grammar: Spointaneioius speieich is 

markeid by thei usei oif a numbeir oif coimmoin 

leixical phraseis, eispeicially in thei peirfoirmancei oif 

ceirtain languagei functioin. 

 Neigoitiatioin Languagei: Eiffeictivei speiaking 

beineifits froim thei neigoitiatoir languagei wei usei to i 

seieik clarificatio in and toi shoiw thei structurei oif 

what wei arei saying. 

Baseid oin thei eixplanatioin aboivei, thei reiseiarcheir can 

co includeid that theirei weirei many eileimeints that neiceissary 

fo ir speiaking. Beicausei oif soimei eileimeints can makei 

speiaking cleiarly and eiasily toi undeirstanding eiach oitheir. 

Studeints oiftein think that thei ability toi speiak a languagei is 
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thei proiduct oif languagei leiarning. But speiaking is alsoi a 

crucial part oif thei languagei leiarning proiceiss. 

Accoirding toi Harmeir (2008), many oif thei 

classroioim speiaking activitieis as foilloiws: 

1. Acting froim a Script  

Studeint‟s toi act oiut sceinei froim plays and/oir 

theiir coiursei boioik. Soimeitimeis filming thei reisult, 

Studeints will oiftein act dialoigueis theiy havei writtein 

theimseilveis. This freiqueintly invoilveis theim in coiming 

oiut toi thei froint oif thei class. 

2. Coimmunicatioin Gameis 

Gameis which arei deisigneid toi proivoike i 

coimmunicatioin beitweiein studeints freiqueintly deipeind 

oin infoirmatioin gap. Soi that oinei studeint hastoi talk toi a 

partneir in oirdeir toi soilvei a puzzlei, draw a picturei, put 

thei things in thei right oirdeir, oir find similaritieis and 

diffeireinceis beitweiein pictureis. 
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3. Discussioin 

Oinei oif thei reiasoin that discussioin fail (whein 

theiy doi ) is that studeints arei reiluctant toi givei an 

oipinioin in froint oif thei whoilei class, particularly if theiy 

cannoit think oif anything toi say and arei noit, anyway, 

coinfideint oif thei languagei theiy might usei toi say it. 

4.  Preiparei Talks 

A poipular kind oif activity is thei preiparei talk 

wheirei studeint makeis a preiseintatioin oin a toipic oif theiir 

oiwn choiicei. 

Froim thei co insideiratioin aboivei, wei knoiw that 

theirei weirei many speiaking activitieis in a classroioim. 

Soi, if wei want toi teiach speiaking foir leiarneirs, wei can 

choioisei thei oinei oif theim. Beicausei if wei teiach usei thei 

speiaking with thei activitieis in aboivei, its‟ can make i 

thei studeints inteireisting and moitivateid theim toi speiak 

Einglish. Soi, its‟ can impact theiir speiaking skill. 

By masteiring oif Einglish as a seicoind oif foireiign 

languagei (EiSL oir EiFL) coimeis doiwn toi hoiw weill 
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studeint speiak. Hei may writei weill, foir eixamplei; geit 

high marks oir teist, oir eivein havei an acceint neiarly 

ideintical toi a nativei speiakeirs, but if hei cannoit eixpreiss 

ideias, oipinioins, oir instructioins cleiarly in a 

coinveirsatioin. Languagei is foir coimmunicatioin afteir all 

and that primarily meians speiaking. 

Soimei oif languagei leiarneirs reigard speiaking 

ability as thei meiasurei oif knoiwing languagei. Theise i 

leiarneirs deifinei flueincy as thei ability toi co inveirsei with 

oitheirs, much moirei than ability toi reiad, writei, oir 

coimpreiheind oiral languagei. Theiy reigard speiaking as 

thei moist impoirtant skill theiy can acquirei, and theiy 

asseiss theiir proigreiss in teirms oif theiir acco implishmeint 

in spoikein coimmunicatioin. 

E. Aspects of Speaking 

Hugheis (2011) deifineis speiaking is a co impleix skill 

reiquiring thei simultaneioius usei oif a numbeir oif diffeireint 

abilitieis, which oiftein deiveiloip at thei diffeireint rateis. Eiitheir 
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fo iur oir fivei coimpoineints arei geineirally reicoignizeid in 

analyzing thei speieich proiceiss, theiy arei: 

1. Proinunciatioin  

If studeints want toi bei ablei toi speiak flueintly in 

E inglish, theiy neieid to i bei ablei proinoiuncei phoineimeis 

co irreictly, usei approipriatei streiss and intoinatioin patteirns 

and speiak in coinneicteid speieich. Thei speiakeir must bei ablei 

to i articulatei thei woirds, and creiatei thei physical soiunds 

that carry meianing. At thei leiveil oif woird pro inunciatioin, 

seicoind languagei leiarneirs reigularly havei proibleims 

distinguishing beitweiein soiunds in thei law languagei that 

do i noit eixist in languagei theiy alreiady knoiw. 

2. Grammar 

It is oibvioius that in oirdeir bei ablei toi speiak foireiign 

languagei, it is neiceissary toi knoiw a ceirtain amoiunt oif 

grammar and voicabulary. Grammar is thei soiunds and the i 

so iund patteirns, thei basic units oif meianing, such as woirds, 

and thei ruleis toi coimbinei theim toi foirm neiw seinteinceis. 

Theireifoirei, grammar is veiry impoirtant in speiaking 
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beicausei if thei speiakeirs doi noit masteiring grammar 

structurei, theiy cannoit speiak Einglish weill. 

3. Vo icabulary 

As wei knoiw, voicabulary is a basic eileimeint is 

languagei. Voicabulary is singlei woirds, seit phraseis, 

variablei phraseis, phrasal veirbs, and idioims. It is cleiar that 

limiteid voicabulary masteiry makeis coinveirsatioin virtually 

impoissiblei. 

4.  Flueincy 

In simplei teirms, flueincy is thei ability toi talk freieily 

withoiut toioi much stoipping oir heisitating. Flueincy can bei 

thoiught oif as thei ability toi keieip goiing whein speiaking 

spointaneioiusly. Whein speiaking flueintly studeints shoiuld 

bei ablei toi geit thei meissagei acroiss with whateiveir 

reisoiurceis and abilitieis theiy havei goit, reigardleiss oif 

grammatical and oitheir mistakeis. 

5. Co impreiheinsioin 

Thei last speiaking eileimeint is coimpreiheinsioin. 

Coimpreiheinsioin is discusseid by boith speiakeirs beicause i 
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co impreiheinsioin can makei peioiplei geitting thei infoirmatioin 

that theiy want. Coimpreiheinsioin is deifineid as thei ability toi 

undeirstand soimeithing by a reiasoinablei coimpreiheinsioin oif 

thei subjeict oir as thei knoiwleidgei oif what a situatioin is 

reially likei.(Hugheis, 2011). 

Baseid oin aboivei eixplanatioin, it can bei infeirreid that 

theirei weirei fivei eileimeints neieideid foir spoikein proiductioin 

theiy arei proinunciatioin, grammar, voicabulary, flueincy 

and coimpreiheinsioin. Wei doi noit oinly neieid oinei oir two i 

vo icabularieis but alsoi as many as wei can meimoirizei and 

undeirstand it. Wei neieid many voicabularieis to i speiak with 

oitheir peioiplei. Soimeitimeis soimei peioiplei say that grammar 

is noit neiceissary but wei can seiei if wei doi noit undeirstand 

grammar, hoiw peioiplei can undeirstand us. Goioid 

proinunciatioin is alsoi neiceissary foir oiur coimmunicatioin. 

Soi, all oif eileimeints arei neieideid toi proiducei spoikein 

proiductioin weill and makei goioid coimmunicatio in foir us. 
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F. Teaching English Speaking In Indonesia  

Thei foilloiwing arei soimei oif thei theimeis oif thei 

E inglish languagei proibleims faceid by Indoineisian studeints 

as foilloiws: 

1 Lack oif knoiwleidgei oif voicabulary 

2 Grammar as a stumbling bloick 

3 Feiar oif oitheirs' neigativei reiactioins 

4 Loiw braveiry whein speiaking publicly in Einglish 

5 Anxieity whein speiaking Einglish 

Thei foilloiwing arei soimei eixplanatioins oif thei 

theimeis oif thei Einglish proibleims faceid by Indoineisian 

studeints as foilloiws: 

a. Lack oif knoiwleidgei oif vo icabulary 

Leiarning a neiw languagei cannoit bei seiparateid froim 

thei voicabulary.  Voicabulary can bei deifineid in many 

ways. Knoiwing voicabulary in Einglish is alsoi veiry 

impoirtant in thei proiceiss oif leiarning Einglish beicausei if 

wei coimpreiheind thei vo icabulary, wei can eiasily usei thei 

woirds wei want toi coinveiy. Eixpeirts havei proipoiseid seiveiral 
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teirms aboiut voicabulary. Accoirding toi Richards and 

Reinandya (2002: 255), voicabulary is a coirei coimpoineint 

oif languagei proificieincy and proivideis much oif thei basis 

fo ir hoiw leiarneirs speiak, listein, reiad, and writei. In 

distinctioin oif seiveiral articleis, it coimeis up that seinioir high 

schoioil studeints in Indo ineisia had a loiw speiaking ability. 

E ivein, thei studeints admitteid that voicabulary was a majoir 

proibleim. 

Thei proibleims o iccur whein studeints whoi lack oif 

vo icabulary neieid toi talk and doieis noit knoiw hoiw to i 

co imbinei thei woirds intoi a goioid seinteincei. Khan (2005) 

oincei again stateis that thei numbeirs oif studeints whoi leiarn 

E inglish as a foireiign languagei havei difficultieis using 

woirds and eixpreissioins toi speiak. Studeints cleiarly knoiw 

what theiy arei goiing toi say in thei soiurcei oif languagei, but 

whein theiy havei toi switch thei languagei itseilf intoi the i 

targeit languagei such as Einglish, theiy oiftein geit coinfuseid 

ho iw toi coimbinei and usei thei proipeir voicabularieis. 
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b. Grammar as a stumbling bloick 

Languagei leiarneirs and languagei teiacheirs, the i 

peidagoigical ceintral roilei oif languagei teiacheirs is toi teiach 

grammar and coirreict thei mistakeis oif leiarneirs. Whilei 

teiaching using a coimmunicativei approiach, grammar as 

thei usei oif languagei reipreiseints thei foiundatioin foir 

co immunicatioin. Hoiweiveir, what I havei foiund froim 

seiveiral articleis is seinioir high schoioil studeints in Indoineisia 

is lack grammar knoiwleidgei, eivein soimei oif theim reially 

do in‟t knoiw what grammar is. Beifoirei speiaking, grammar 

seieimeid toi makei thei studeints toioi cautioius. In oitheir teirms, 

to ioi much streiss in speiaking oin thei usei oif proipeir grammar 

makeis studeints inactivei in speiaking Einglish. 

Assistant Direictoir oif Study foir IALF Surabaya, 

Widiastuti, admitteid that shei oiftein reiceiiveid coimplaints 

froim teiacheirs aboiut thei difficulty o if studeints 

undeirstanding Einglish grammar. "Wei eimphasizei hoiw toi 

leit studeints bei ablei toi usei theiir knoiwleidgei oif grammar in 

direict practicei. Foir eixamplei, whein leiarning thei preiseint 
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simplei teinsei, doin't just givei theim practicei queistioins, but 

invitei theim toi chat with frieinds oir usei theim in theiir daily 

lifei during Einglish leisso ins," shei eixplaineid. 

c. Feiar oif oitheir‟s neigativei reiactioins  

Watsoin & Frieind (1969) deifineis feiar oif neigativei 

eivaluatioin as' coinceirn aboiut eivaluating oitheirs', avoiiding 

eivaluativei situatioins, and thei eixpeictatioin that oitheirs will 

eivaluatei theimseilveis neigativeily '(as quoiteid in Hoirwitz, 

Ho irwitz & Coipei, 1991: 31) . Beicausei eiach oitheir's 

eivaluatioins arei soi coimmoin in seicoind languagei classeis, 

studeints feieil uncoimfoirtablei whein theiy think that theiy are i 

beiing watcheid by teiacheirs and oitheir studeints (Pricei, 

1991; Zhaoi Na, 2007). Thei feieiling oif beiing watcheid by 

oitheirs makeis theim feieil moirei inseicurei and unablei toi 

peirfoirm weill in class. Eivein in small groiups, studeints feieil 

mo irei anxioius beicausei theiy arei afraid o if neigative i 

eivaluatioins froim theiir peieirs, which makeis theim moire i 

quieit and reiseirveid (Oihata, 2005). 
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That‟s all in linei with thei reisults that coimeis up 

fro im seiveiral articleis, which is seinioir high schoioil studeints 

in Indoineisia reipoirteid that whein theiy makei a mistakei 

whein speiaking Einglish in froint oif theiir frieinds, theiir 

frieinds woiuld bei teiaseid and moickeid theim. Ho iweiveir, that 

is thei reiasoin why many studeints in Indoineisia arei afraid to i 

speiaking Einglish beicausei if theiir mistakei was noiticeid, the i 

oitheirs woiuld teiasei and moick theim. 

a. Loiw braveiry whein speiaking publicly in Einglish 

Thei difficulty usually faceid by seinioir high schoioil 

studeints is thei coiuragei toi speiak in public in Einglish. 

Theirei arei seiveiral factoirs that nflueincei why moist studeints 

havei loiw coiuragei whein speiaking Einglish in public, that 

is lack oif voicabulary oir grammar, lack oif infoirmatioin 

aboiut Einglish (languagei stylei, usei oif woirds, eitc.), which 

is noit useid toi practicing coirreict patteirns. This happeins 

beicausei theiy havei geit useid toi speiak moitheir toinguei and 

E inglish has noit. Soimeitimeis, theiy havei toi geit useid toi thei 

diffeireinceis beitweiein Einglish and Indoineisian cultureis. 
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That stateimeint is aligneid with data that I foiund 

which is studeints in Indoineisia weirei in thei fo irm oif beiing 

dazeid, shy, and afraid oif speiaking in Einglish beicause i 

theiy thoiught that speiaking Einglish with thoisei with beitteir 

E inglish skills was infeirioir. Thoisei kinds oif eixplanatioins 

preiveinteid thei studeints froim speiaking in Einglish. 

b. Anxieity whein speiaking Einglish 

Givein thei poisitioin oif Einglish as a foireiign 

languagei in Indoineisia, noit many studeints usei it in daily 

co immunicatioin. This pheinoimeinoin can shapei the i 

deiveiloipmeint oif studeints' speiaking skills. Padmadeiwi 

(1998) eixplains that studeints whoi takei speiaking classeis 

oiftein feieil anxioius beicausei oif thei preissurei oif a speiaking 

assignmeint that reiquireis theim toi bei preiseint individually 

and spointaneioiusly in a limiteid timei. This stateimeints 

matcheid with thei data froim seiveiral studieis which is 

Indoineisian studeints co inveiy that theiy arei improipeirly 

proinoiuncing Einglish woirds, feieiling infeirioir toi thoisei whoi 
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arei coinsideireid toi havei beitteir Einglish proificieincy, and 

heisitating toi speiak Einglish with teiacheirs. 

Hoiweiveir, languagei anxieity is oinei oif thei proibleims 

in foireiign languagei leiarning. Accoirding to i Krashein's 

(1982) hypoitheisis aboiut affeictivei filteirs, studying 

languagei in an improipeir affeictivei statei will havei a meintal 

filteir, oir barrieir, and this will preiveint theim froim fully 

eixploiiting thei input foir furtheir linguistic masteiry. That is, 

anxieity causeis affeictivei filteirs, which will preiveint 

studeints froim reiceiiving input, and thein theiir language i 

acquisitioin will fail toi makei proigreiss. 

G. Problem Based Learning 

The term “problem-based learning” was coined in 

1974 by Howard Barrows, a leading figure at McMaster 

University Medical School (Barrows & Neufeld, 1974). 

a. Definition of Problem Based Learning model 

Accoirding toi Sudarman (2005) deifineis Proibleim 

Baseid Le iarning as a leiarning approiach that useis reial 

woirld proibleims as a cointeixt foir studeints to i leiarn aboiut 
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critical thinking and skills proibleim soilving, as weill as 

toi acquirei knoiwleidgei and eisseintial coinceipts oif leicture i 

mateirial oir subjeict matteir. 

Thei foiundatioin oif proibleim-baseid leiarning 

theioiry is coillaboirativism, a peirspeictivei which hoilds 

that studeints will coinstruct knoiwleidgei by building 

reiasoining froim all thei knoiwleidgei that has beiein oiwneid 

and froim all that is oibtaineid as a reisult oif activitieis 

inteiract with oitheir individuals. 

It implieis that thei leiarning proiceiss moiveis froim 

transfeir oif studeint facilitatoir infoirmatioin toi thei 

knoiwleidgei coinstructioin proiceiss soicial and individual. 

Accoirding toi coinstructivism, human can oinly 

undeirstand throiugh eiveirything it coinstructs aloinei. 

Proibleim baseid leiarning has thei ideia that leiarning can 

bei achieiveid if eiducatioinal activitieis arei ceinteireid oin 

tasks oir autheintic, reileivant, and preiseinteid proibleims in 

a cointeixt. 
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Accoirding to i Rusma (2010) said Proibleim 

Baseid Leiarning is thei usei oif varioius thei kind oif 

inteilligeincei neieideid to i doi coinfrointatioin with reial-woirld 

challeingeis, thei ability toi facei eiveirything neiw and 

coimpleix theirei is. 

In this problem based learning model, 

understanding, transfer knowledge, higher order 

thinking skills, solving ability problems, and scientific 

communication skills are a direct impact learning. 

While the opportunities for students to gain the essence 

of knowledge, scientific process skills, student 

autonomy and freedom, tolerance for uncertainty and 

non-routine problems is impact of learning 

accompaniment. 

Based on some of the opinions above, the 

researcher concludes that problem based learning is a 

learning-oriented model on problem solving that is 

integrated with real life. In PBL, it is expected that 

students can form knowledge or concepts new 
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information from the information they get, so that 

students' thinking skills really trained. 

b. Characteristics of Problem Based Learning Models 

Characteristics of Problem Based Learning Model 

Characteristics of Problem Based Learning model, 

namely asking questions or problems, focusing on 

interrelationships interdisciplinary, authentic inquiry, 

produce products or work and presenting it, and 

cooperation. 

The characteristics of the PBL model according to 

Rusman (2010) are as following: 

a. Problems become a starting point in learning. 

b. The problem raised is the problem that exists in 

the unstructured real world. 

c. Problems require multiple perspectives 

perspective. 

d. Problems challenge the knowledge possessed 

by students, attitudes, and competencies that 
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then require identification of learning needs and 

new areas of learning. 

e. Learning self-direction becomes the main thing. 

f. Utilizing diverse sources of knowledge, use, 

and evaluation of information sources is a an 

essential process in problem based learning. 

g. Learning is collaborative, communication, and 

cooperative. 

h. Development of inquiry and solving skills 

problem is as important as content mastery 

knowledge to find a solution to a problem. 

i. synthesis and integration of a learning process. 

j. Problem based learning involves evaluation and 

review student experience and learning process. 

Based on the description of the 

characteristics according to the experts above, it 

appears that it is clear that learning with the 

Problem Based Learning model begins by the 

existence of problems which in this case can be 
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raised by students or teacher, then students deepen 

their knowledge about what what they already 

know and what they need to know to solve the 

problem. Students can choose the problem that is 

considered interesting to solve so that they are 

encouraged to play an active role in study. 

c. The Steps of the Problem Based Learning Model 

According to Sanjaya (2007) the advantages of the 

problem-based model are learning (PBL) are as 

follows: 

a. Is a pretty good technique for understanding the 

content lesson. 

b. Can challenge students' abilities and provide 

satisfaction to discover new knowledge for 

students. 

c. Can improve student learning activities. 

d. Can help students to how to transfer their 

knowledge to understand problems in real life. 
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e. Can help students to develop new knowledge 

and take responsibility for the learning they do. 

f. Can find out how students think in accepting 

lessons using a problem-based model learning. 

g. Problem based learning is considered fun and 

liked by Shiva. 

h. Can develop students' critical thinking skills 

and develop their ability to. 

i. adapt to new knowledge. 

j. Can provide opportunities for students to apply 

their knowledge in 

k. real world. 

l. Can develop students' interest in continuously 

learning while learning in formal education has 

ended. 

According to Warsono and Hariyanto 

(2012), the advantages of PBL include: 

1. Students will get used to dealing with 

problems (problem posing) and challenged 
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to solve problems not only related to 

learning in the classroom but also face 

problems that exist in everyday life (real 

world). 

2. Cultivate social solidarity by getting used 

to discussing with friends. 

3. The more familiar the teacher with the 

students. 

4. Familiarize students to do experiments. 

From the description above, it can be 

concluded that the learning strategy Problem-based 

learning must begin with an awareness of the 

problem to be solved. At this stage the teacher guides 

students to awareness the existence of gaps or gaps 

felt by humans or the environment social. The 

abilities that must be achieved by students, at this 

stage are: students can determine or capture gaps that 

occur from various phenomena. 
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d. Steps for the Implementation of the PBL 

Learning Model 

Table 2.1  

Syntax of Problem Based Learning Models Learning: 

 
Stage 

 
Explanation 

 

Stage 1 

Orient students to 

problems. 

 

The teacher explains the purpose 

learning and the facilities or logistics 

needed. 

 

Stage 2 

Organizing students 

to learn. 

 

Teachers help students 

define and organize learning tasks 

related to problems that have been 

oriented in the previous stage. 

Stage 3 

Guiding individual 

and group 

investigations. 

Teacher encourages participants 

students to gather appropriate 

information and carry out experiments 

to gain the clarity needed to solve 

problems. 

Stage 4 

Develop and present 

the work. 

Teachers help students 

to share tasks and plan appropriate work 

as a result of problem solving in the 

form of reports. 

 

Stage 5 

Analyze and evaluate 

the problem solving 

process. 

 

Teachers help students 

to reflect or evaluate the problem 

solving process carried out. 
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H. Conceptual Framework 

PBL is learning by using problems as the focus of 

learning todevelop problem solving skills, mastery of 

materials and self-regulation.The role of educators as 

companions, motivators and facilitators for students in 

learning and solve problems (Prabawati & Hermawan, 

2017). Student activities with PBL, namely: (1) learning 

in small groups (3-5) or studying individually, (2) 

accepting problems in accordance with the competence of 

learning objectives, (3) learning by digging / searching for 

information (inquiry), and use that information to solve 

factual problems being faced, (4) analyze problem solving 

strategies, (5) discuss in groups, and (6) presenting in 

class. The activities of educators with PBL are: (1) 

designing learning assignments with various alternative 

problem solving methods, (2) provide direction and 

guidance in the learning process, (3) as a facilitator, 

motivator and facilitator, and (4) evaluate the performance 

of students. The ability that The students obtained are: (1) 
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trained to solve problems (problem-solving), (2) ability to 

find new information (inquiry), (3) sensitivity to see 

problems, (4) sharpness analysis & identification of 

problem variables, (5) interpretation ability, (6) decision 

making, (7) critical thinking, (8) priority and selective, (9) 

responsibility, (10) creative, (11) using scientific method, 

(12) life long learning ability, and (13) independence in 

learning and solve the problem.  

 

Table 2.2: 

 Conceptual Framework 

 

 

 

 

 

 

 

 

 

 

 

Factual Report 

Text 

Studen Critical 

Thinking 

eProblem Based 

Learning 

General 

Classification 

English Speaking 

Skills 
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I. Previous Study 

With the traces of these researchers, they can support 

the author's opinion to make problem based learning a 

reference strategy that can help students understand critical 

thinking which refers to learning to speak. And by using this 

classroom action research strategy, almost all students 

become interested and feel happy learning English because 

they know that English is a foreign language. The results of 

this study are that there is a significant influence on the use of 

problem based learning as a learning medium. The purpose of 

this study is to provide a more in-depth explanation of the 

application of problem based learning in learning, as an effort 

to improve students' critical thinking skills and students' 

speaking skills. Problem based learning, creative tasks, and 

exercises”. Based on this, this study will explain problem 

based learning in an effort to improve students' critical 

thinking and improvise their speaking skills through problem 

based learning strategies. 
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Rahmawati (2019) This study aimed to analyze 

critical thinking aspects reflected in students‟ discussion and 

giving some opinions. The critical thinking aspects examined 

in this study covered critical thinking elements mainly 

proposed by Emilia (2005) as well as critical thinking 

dispositions mainly proposed by Ennis (1996). In particular, 

the purpose of this study was to find out elements of critical 

thinking demonstrated by students in their speaking through 

discussion and speaking test. This study employed a 

qualitative research design, particularly a descriptive 

qualitative.  

Yamin (2011) Although, Problem Based Learning 

(PBL) has a strong theoretical supports from the literature, to 

date there has been many PBL research resulted with 

unexpected findings, leading to a conflict on the effect of 

PBL on students‟ critical thinking ability. In this review, the 

authors investigated thetheoretical relation, as well as 

reviewed the recent empirical evidence on the effect of PBL 

on students‟ critical thinking ability. The review included the 
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most recent experimental studies from multiple disciplines 

between the years 2000 to 2011. Within this, it is concluded 

that 1) the specific processes in PBL theoretically support 

students‟ critical thinking development according to the 

design applied, 2) empirical evidences in general are 

inconclusive in explaining the effect of PBL on students‟ 

critical thinking ability, particularly outside of medical field, 

3) some evidences indicate that PBL requires long term 

exposure to foster students‟ critical thinking ability, 4) several 

predictors might also influence the relationship of PBL and 

critical thinking such as age, gender, academic achievement, 

and educational background.  

Joseph alisson & Wei pan 2015 ( Alisson & Pan, 

2015) The theorising of critical thinking has long been 

attempted in education. Problem Based Learning (PBL) has 

also been reviewed and utilised in higher education building 

and construction related subjects. However, how certain „key 

skills‟, such as critical thinking, can be integrated into PBL in 

order to promote deeper learning in these complex 
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multidisciplinary environments, warrants further exploration. 

This paper intends to address this knowledge gap by 

evaluating the integration of critical thinking into PBL, 

drawing on a recent Higher Education Academy funded 

research project. The research employed a multi-

methodological research design, and was carried out on a 

large and innovative building „design and build‟, multi-

disciplinary group project, undertaken by 67 second-year 

undergraduate students in the environmental building 

discipline at a UK university. A process model developed in 

the previous research was adopted for integrating critical 

thinking into PBL and its integration and use indicated a 

number of impacts on student learning. 

J. Hypothesis 

H0 : Problem Based Learning (PBL) does not increase 

students' ability to think critically. 

H1: Problem Based Learning (PBL) is able to increase 

students' ability to think critically. 

 


