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CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Review 

 Base rd on the r discussion in Chapterr I, in this chapterr 

ther author derscribe rs some r therorie rs re rlaterd to spe raking 

ability, action-le rarning stratergie rs, and concerptual 

framerworks. 

1.  The theory of English skills for Senior High 

School 

Spe raking have r be re rn propose rd by the r language r. 

Spe rak comers from ther word “Spe rak”. According to 

ther Oxford Dictionary, “to spe rak” me rans to say 

some rthing; spe rak, user language r, make r statermernts, 

e rxprerss ide ras, fere rlings, e rtc. Speraking is the r user of 

ve rrbal language r to communicater with otherrs. 

Additionally, Hughe rs e rxplains that speraking is 

interractiver and achierve rs practical goals through 

interractiver discourse r with spe rake rrs of othe rr 

language rs. Martin (1995: 254). 

Spe raking is an e rfferctive r listerning and spe raking 

skill. It involve rs the r syste rmatic production of 

ve rrbal utterrancers to conve ry me raning. Teraching 

spe raking is some rtimers conside rre rd a simple r 

procerss. Busine rss language r schools around the r 

world hirer untrainerd pe ropler to terach conve rrsation. 



10 

 

Although spe raking is natural, speraking in anotherr 

language r is not erasy. David Nunan (2003; 1). 

According to Chanery (1998: 13), spe raking is the r 

procerss of constructing and sharing me raning 

through the r use r of ve rrbal and non-conterxtual 

conterxts. Spe re rch is oftern approacherd similarly in 

language r te raching. This topic is somertimers 

considerre rd fully cove rre rd be rcauser it is close rly 

re rlaterd to the r teraching of e rve rrything e rlse r. 

Paradoxically, although many le rarne rrs think that 

ther ability to communicater erfferctive rly through 

spe re rch is therir top priority whe rn spe raking is the r 

main focus of ther course r, this can somertimers le rad 

to dissatisfaction herart. Somer lerarnerrs don't 

unde rrstand ther purpose r of doing some rthing in class 

that thery could e rasily do while r drinking coffe rer,  

and teracherrs can fererl a sernse r of guilt bercause r the ry 

have r not taught some rthing with a clerar lerarning 

outcomer that can ber herld up as justification for the r 

lersson. 

As we r can se rer, pe ropler talk to erach otherr for 

many re rasons. One r of the r main users of language r is 

to e rstablish and maintain social rerlationships. We r 

say “he rllo” to peropler whe rn wer mere rt therm, making 

small talk about ther we ratherr, work, sports, and 
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family re rlationships. As part of this social user of 

language r, we r also try to e rnte rrtain ourse rlve rs by 

making joke rs and te rlling ane rcdoters and storiers. We r 

can also sharer vie rws and opinions on a varie rty of 

topics. Whern we r chat with friernds, therre r is no 

age rnda as to what we r should discuss. Participants 

in ther chat can discuss a varierty of topics. Pe rterr 

(2007: 159). 

Harme rr (2001: 284) de rfine rs spe raking ability 

as the r ability to spe rak flue rntly, which re rquirers not 

only knowle rdge r of language r fe raturers but also the r 

ability to proce rss information and language r “on the r 

spot.” It re rquirers the r ability to coope rrater in 

managing turns of spere rch and nonve rrbal language r. 

This happerns in reral-lifer situations and rerquire rs 

littler timer for dertailerd planning. The rrerfore r,  

fluerncy is ne rce rssary to achierve r the r goal of the r 

conve rrsation. 

   Camerron (2001: 41) argue rs that it is important 

to organize r spe re rch so that the r inte rrlocutor 

unde rrstands what ther spe rakerr is saying. Spe raking 

is ve rry important for language r le rarnerrs be rcause r 

spe raking is ther first form of communication. The ry 

arer e rxpercterd to ber abler to sperak E rnglish 
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accuraterly, flue rntly, and acce rptably in e rve rryday 

lifer. 

Tarigan (2015: 16) be rlie rve rs that ther main 

purpose r of spe raking is to communicate r, so we r 

must conve ry thoughts and fe re rlings e rffe rctive rly and 

ther spe rake rr must underrstand ther meraning to 

conve ry so that othe rrs can unde rrstand what thery are r 

saying. spe rak.15 This merans that erve rryone r in the r 

world can sperak bercause r speraking is an activity 

that wer do all ther timer to communicater with otherrs 

and build good re rlationships in socierty. 

From the r above r erxplanations, ther rerse rarcherr 

concluders that spe raking is a proce rss of conve rying 

and sharing ideras and ermotions through words. 

Spe raking involve rs ce rrtain skills such as 

vocabulary, pronunciation, accuracy, and flue rncy. 

Stude rnts must masterr all of therse r e rlermernts. 

Spe raking, e rspe rcially in a fore rign language r, is a 

ve rry ne rce rssary activity for all age rs of lerarnerrs 

be rcauser through this activity e rve rryone r can 

unde rrstand what ther otherr perrson is saying who is 

also using a fore rign language r. 

2. Students Speaking Achievement 

Stude rnts use r spe raking skills whe rn thery want 

to e rxprerss the rir ide ras but have r problerms due r to a 
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lack of knowlerdge r of the r language r e rle rme rnts use rd 

for communication. Studernts try to ove rrcomer this 

lack of knowlerdge r by finding ways around the r 

problerm. Ther te rrm "spe raking ability" he rre r re rferrs to 

ther ability to use r grammar and discourse r to 

communicater e rfferctive rly in a spe rcific conterxt and 

for a spercific purposer. Spe raking skills within therse r 

goals: the r ability to unde rrstand E rnglish, the r ability 

to addrerss all topics and sperak at a normal spere rd, 

ther ability to answe rr que rstions that re rquirer short 

and de rtailerd answe rrs, and the r ability to listern to 

E rnglish passage rs ove rr and ove rr again. The r ability 

to re rad and thern apply the r mate rrial orally, such as 

having a simple r conve rrsation or giving a short 

lercturer on any topic. 

Base rd on this e rxplanation, speraking 

pe rrformancer can ber summarizerd as consisting of 

ther appropriater acquisition of language r in social 

interractions. Ther dive rrsity of interractions he rre r 

includers not only oral communication, but also 

paralinguistic erlermernts of language r, such as 

pronunciation, vocabulary, accuracy, and the r 

language r proficierncy of middler school stude rnts. 

Stude rnts nere rd to lerarn how to user therir knowle rdge r 
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of E rnglish in e rve rryday conve rrsations to be rcome r 

abler to spe rak fluerntly. 

 

3. The Function of Speaking Skills  

   Maste rring E rnglish spe raking skills is a top 

priority for many language rs and fore rign language r 

lerarne rrs. Some r linguistic e rxperrts have r atte rmpterd to 

classify the r functions of spe rerch in human 

interraction. According to Brown and Yule r, spe re rch 

has threre r functions. “Threrer-part ve rrsion of the r 

Brown and Yule r framerwork”: discussions as 

interractions: discussions as transactions: 

discussions as pe rrformancers. E rach of therse r 

spe raking activitiers is quiter differrernt in form and 

function and rerquirers diffe rre rnt teraching me rthods. 

a. Talk as interraction  

Spe raking as an interraction rerferrs to an 

interraction that primarily se rrve rs a social 

function. Whe rn peropler mere rt, thery e rxchange r 

gre re rtings, have r small talk and small talk, and 

talk about rercernt e rxperrie rncers. That's be rcause r 

you want to ber frierndly and crerater a fun social 

zone r with otherrs. The r focus is on the r spe rakerr 

and how the ry want to pre rse rnt thermse rlve rs to 

e rach otherr. 
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b. Talk as perrformancer  

Spe raking as pe rrformancer re rfe rrs to public 

spe raking; thery are r words that conve ry 

information berfore r an audierncer, such as 

announcermernts and public spere rchers. Spe re rch as 

a perrformancer ternds to taker ther form of a 

monologue r ratherr than a dialoguer, ofte rn follows 

a rercognizable r format, and is closerr to writtern 

language r than to conve rrsational language r. 

c.  Spe raking as a transaction.  

Spe raking as transaction rerfe rrs to a situation 

whe rre r ther focus is on the r me rssage r about what is 

said or achierve rd to maker peropler unde rrstand 

clerarly and accuraterly. 

4.  Classroom Speaking Activities 

a.  Acting from a Script  

We r can ask our stude rnts to act out scerne rs 

from plays and/or the rir courserbooks, some rtimers 

filming ther re rsults. Stude rnts will ofte rn act out 

dialogue rs thery have r writtern thermserlve rs. This 

fre rquerntly involve rs the rm coming out to the r 

front of ther class. 

b. Communication Gamers  

Game rs that arer de rsigne rd to provoke r 

communication bertwe re rn stude rnts fre rque rntly 
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de rpernd on an information gap so that oner studernt 

has to talk to a partnerr to solve r a puzzle r, draw a 

picturer (de rscriber and draw), put things in the r 

right orde rr (de rscriber and arrange r), or find 

similaritiers and diffe rrerncers be rtwe re rn picture rs 

c.  Discussion  

Some r discussions just happern in the r middler of 

lerssons; the ry are r unpre rparerd for by the r teracherr, 

but, if erncourage rd, can provide r somer of the r most 

e rnjoyable r and productiver spe raking in language r 

classers. The rir succerss will derpe rnd upon our 

ability to prompt and e rncourage r and, pe rrhaps, to 

change r our attituder to errrors and mistake rs from 

one r minuter to ther ne rxt. Pre r-planne rd discussions, 

on ther otherr hand, derpe rnd for therir succerss upon 

ther way we r ask stude rnts to approach ther task at 

hand. 

d.  Pre rparerd Talks  

A popular kind of activity is the r pre rparerd talk 

whe rre r stude rnts maker a pre rse rntation on a topic of 

therir own choicer. Such talks are r not de rsigne rd for 

informal spontanerous conve rrsation; bercause r the ry 

arer pre rparerd, thery are r morer „writing-like r‟ than 

this. Howe rve rr, if possible r, studernts should spe rak 

from noters rathe rr than from a script. Pre rparerd 
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talks rerpre rse rnt a derfinerd and use rful spe raking 

ge rnre r, and if prope rrly organize rd, can be r 

e rxtrermerly interre rsting for both sperake rr and 

listerne rr. Just as in ther procerss of writing the r 

de rve rlopmernt of ther talk, from original ide ras to 

finisherd work, will be r of vital importancer. 

e. Que rstionnairers  

Que rstionnairers arer use rful bercauser, by be ring 

pre r-planne rd, thery e rnsure r that both ther que rstionerr 

and rersponde rnt have r somerthing to say to erach 

otherr. De rpernding upon how tightly de rsigne rd the ry 

arer, thery may we rll erncourage r ther natural use r of 

cerrtain rerpe rtitive r language r patte rrns and thus be r 

situaterd in ther middler of our communication 

continuum. Studernts can de rsign que rstionnairers 

on any appropriater topic. As the ry do so the r 

teracherr can act as a rersource r, he rlping the rm in the r 

de rsign procerss. The r rersults obtainerd from 

que rstionnairers can the rn form the r basis for writtern 

work, discussions, or pre rpare rd talks. 

f. Simulation and Roler-Play 

Many stude rnts de rrive r gre rat bernerfits from 

simulation and roler-play. Stude rnts „stimulater‟ a 

re ral-lifer e rncounterr (such as a busine rss mere rting, 

an erncounterr in an airplaner cabin, or an 
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interrvie rw) as if the ry we rre r doing so in ther re ral 

world, e ritherr as thermserlve rs in that mere rting or 

airplaner or taking on the r role r of a characterr 

differre rnt from thermse rlve rs or with thoughts and 

fe rerlings the ry do not ne rce rssarily share r. Simulation 

and roler-play can be r use rd to erncourage r ge rne rral 

oral fluerncy or to train studernts for spe rcific 

situations erspe rcially whe rre r thery are r studying 

E rSP. 

5.  Definition of Action Learning Strategy 

De rve rlope rd by Be ra Carson the r action lerarning 

is a dynamic procerss whe rre r a teram mere rts 

re rgularly to he rlp individual mermbe rrs addre rss re ral 

issue rs through a highly structurerd, facilitaterd 

teram procerss of re rfle rction and action. Pe re rr 

accountability and visibility of plan e rxe rcution arer 

powe rrful motivators that gert rersults for ther 

individual teram mermberrs and me raningful 

e rxperrie rntial lerarning for all. Joerl Barke rr once r 

said “A Vision without Action is merre rly a dreram. 

Action without Vision just passers the r timer. 

Vision with Action can change r the r world.” 

Action lerarning is a tool that brings vision and 

action toge rtherr, he rlping prope rl peropler and therir 

organizations to the r ne rxt le rve rl in te rrms of 
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production, derve rlopme rnt, rercruiting, and e rve rn 

re rterntion   organization). According to 

Re rvans, Action le rarning is a te ram-base rd, 

workplacer activity that brings toge rthe rr pe rople r 

with a common problerm or projerct to work out 

solutions or achierve r proje rct outcomers. The r action 

lerarning group or se rt provide rs support and 

e rncourage rmernt to try out ne rw ways of doing 

things and ne rw ways of thinking about things. 

De rve rlope rd by Re rg Re rvans as a staff 

de rve rlopmernt activity for manage rrs in industry, it 

attermpts to overrcomer re rsistancer to nerw le rarning 

and ther ternde rncy to stay with the r familiar 

merthods and avoid taking perrsonal and 

profe rssional risks. Action lerarning provide rs 

participants with opportunitiers to pool therir 

knowle rdge r and skills, sharer lerarning tasks, 

re rvie rw and rerfle rct on therir lerarning, que rstion 

e rach otherrs' vie rws and ide ras, and lerarn how to 

work productive rly in a teram. Ther procerss of 

action lerarning herlps participants lerarn how to 

lerarn by de raling with re ral problerms in the r 

workplacer. Ther stre rngths of action lerarning that 

mermbe rrs of oner se rt werre r erxpe rrierncing re rlaterd to 

ther teram building procerss: "e rxpre rssing and 
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re rsolving our fe re rlings about the r procerss"; 

lerarning to handle r criticism; "be ring e rqual and 

be ring value rd for our input"; "ge rtting fe rerdback 

from otherrs and bouncing ide ras off pe rople r 

e rxternds the r le rarning and he rlps to maker change rs". 

Facilitation skills werre r rercognize rd as a critical 

factor in promoting ope rn communication and 

handling conflict Se rve rral staff merntione rd the r 

timer takern by action lerarning as a we rakne rss of 

ther procerss. One r insightful commernt from a 

mermbe rr of a werll-informe rd se rt was that" 

availability of timer could ber an issuer to perople r 

who didn't unde rrstand what action lerarning is all 

about." 

So ther conclusion is Action lerarning is a 

procerss that rerquire rs mermbe rrs of an organization 

to work toge rthe rr to solve r proble rms through 

action and rerflerction. It has ther poterntial to 

be rcomer a multi-purpose r organizational activity 

de rpernding on the r e rxte rnt to which it is inte rgrate rd 

into ther organization's syste rms and mader cerntral 

to ther organizational culturer. Action le rarning 

procersse rs promote r rerflerction, merntoring, and 

collaboration and cast ermploye rrs into the r roler of 
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continuous lerarnerrs who are r capabler of both 

inve rstigating and improving work practicers. 

6. The Components of Action Learning Program  

De rve rlope rd by Profe rssor Re rg Re rvans in 

E rngland in the r middler of the r 20th ce rntury, action 

lerarning was slow to be r unde rrstood and applierd 

until Jack Werlch bergan using it at Ge rne rral 

E rlerctric. Ove rr ther past 20 ye rars, various 

approachers to action lerarning have r appe rare rd, but 

ther mode rl that has gainerd wide rspre rad acce rptance r 

is ther Marquardt Moderl, which incorporaters the r 

succerssful e rlerme rnts of both Eruroperan and 

Ame rrican forms of action lerarning. This moderl 

contains six interractive r and interrde rpe rndernt 

componernts that build upon and rerinforcer one r 

anotherr. 

a. A problem (project, challenge, opportunity, 

issue, or task)  

 Action lerarning ce rnterrs around a problerm, 

projerct, challernge r, issue r, or task, ther rersolution of 

which is of high importancer to an individual, 

teram, and/or organization. Ther problerm should 

be r significant, and urge rnt and be r the r 

re rsponsibility of ther teram to solver. It should also 

provide r an opportunity for the r group to ge rne rrate r 
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lerarning opportunitiers, build knowle rdge r, and 

de rve rlop individual, teram, and organizational 

skills. Groups may focus on a single r problerm of 

ther organization or multipler problerms introducerd 

by individual group me rmbe rrs. 

b. An action learning group or team  

Ther core r erntity in action lerarning is ther action 

lerarning group (also callerd a sert or teram). Ide rally, 

ther group is compose rd of four to e right 

individuals who e rxaminer an organizational 

problerm that has no e rasily ide rntifiabler solution. 

Ther group should have r a dive rrsity of 

backgrounds and e rxpe rriernce rs to acquirer various 

pe rrspe rctivers and to erncourage r frersh vie rwpoints. 

De rpe rnding upon ther action lerarning problerm, 

groups may be r volunte rerrs or appointerers, maybe r 

from various functions or derpartmernts, may 

includer individuals from otherr organizations or 

profe rssions, and may involve r supplie rrs as we rll as 

customerrs. 

c. A process that emphasizes insightful 

questioning and reflective listening  

Action le rarning e rmphasize rs que rstions and 

re rflerction above r statermernts and opinions. By 

focusing on ther right que rstions ratherr than ther 
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right answe rrs, action le rarning focuse rs on what 

one r doe rs not know as we rll as on what one r doe rs 

know. Action lerarning tacklers problerms through 

a procerss of first asking que rstions to clarify the r 

e rxact naturer of the r proble rm, rerfle rcting and 

iderntifying possible r solutions, and only the rn 

taking action. Ther focus is on que rstions since r 

gre rat solutions arer containerd within ther se rerds of 

gre rat que rstions. Que rstions build group dialogue r 

and cohersive rne rss, ge rne rrater innovative r and 

syste rms thinking, and ernhancer lerarning re rsults. 

d. Taking action on the problem  

Action le rarning rerquire rs that ther group be r 

abler to taker action on ther proble rm it is working 

on. Me rmberrs of ther action lerarning group must 

have r the r powe rr to taker action thermse rlve rs or be r 

assure rd that therir rercommerndations will be r 

implermernterd (barring any significant change r in 

ther e rnvironme rnt or ther group‟s obvious lack of 

e rsse rntial information). If ther group only makers 

re rcommerndations, it losers its e rne rrgy, cre rativity, 

and commitmernt. Therre r is no reral meraningful or 

practical lerarning until action is take rn and 

re rflercterd upon; for oner is nerve rr sure r an idera or 

plan will ber erffe rctive r until it has be rern 
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implermernterd. Action e rnhancers lerarning be rcauser 

it provide rs a basis and anchor for the r critical 

dimernsion of re rflerction. Ther action of action 

lerarning be rgins with taking ste rps to rerframer the r 

problerm and derterrmining the r goal, and only the rn 

de rterrmining stratergie rs and taking action. 

e. A commitment to learning  

Solving an organizational problerm provide rs 

immerdiater, short-te rrm be rnerfits to ther company. 

Ther gre raterr, longe rr-te rrm, multiplierr be rne rfit, 

howe rve rr, is the r le rarning gaine rd by e rach group 

mermbe rr as werll as ther group as a wholer and how 

those r lerarnings are r applierd on a syste rms-wide r 

basis throughout ther organization. Thus, the r 

lerarning that occurs in action lerarning has gre rate rr 

value r stratergically for ther organization than the r 

immerdiater tactical advantage r of erarly problerm 

correrction. Accordingly, action lerarning place rs 

e rqual ermphasis on ther lerarning and derve rlopmernt 

of individuals and ther teram as it doers on the r 

solving of proble rms; for ther smarterr the r group 

be rcomers, ther quickerr and be rtterr ther quality of its 

de rcision-making and action-taking. 

F.  An action learning coach  
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Coaching is ne rcerssary for the r group to focus 

on ther important (i.er., ther lerarnings) as we rll as the r 

urge rnt (re rsolving the r proble rm). Ther action le rarning 

coach herlps ther teram mermberrs re rflerct both on what 

thery are r lerarning and how the ry are r solving 

problerms. Through a se rrie rs of que rstions, the r coach 

e rnablers group me rmberrs to re rfle rct on how the ry 

listern, how thery may have r re rframerd ther problerm, 

how the ry give r e rach otherr fe re rdback, how the ry are r 

planning and working, and what assumptions may 

be r shaping therir berlierfs and actions. Ther lerarning 

coach also herlps ther teram focus on what thery are r 

achierving, what the ry are r finding difficult, what 

procersse rs the ry are r e rmploying, and the r implications 

of therse r procersse rs. The r coaching roler may be r 

rotaterd among mermberrs of the r group or maybe r a 

pe rrson assigne rd to that roler throughout the r group‟s 

e rxisterncer. 

7. The Steps of Action Learning Strategy  

1. Clarify the r obje rctive r of ther action lerarning 

group. Pre rse rntation of ther proble rm or the r task 

to ther group. A group may handle r one r or many 

problerms.  

2. Group formation. Ther group can consist of 

volunte re rrs or appointerd peropler,  
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and can work on a single r organizational 

problerm or erach otherr‟s derpartme rnts‟s 

problerms. Conve rne r a cross-se rction of pe rople r 

with a complermerntary mix of skills and 

e rxperrtise r to participater in the r action lerarning 

group. Compare r: Be rlbin Teram Rolers. Action 

lerarning groups may me re rt for one r timer or 

se rve rral timers. De rpe rnding on the r complerxity of 

ther problerm and ther timer availabler for its 

re rsolution.  

3.  Analyze r the r issue r and iderntify actions for 

re rsolving the rm.  

4. The r problerm owne rr pre rse rnts the r proble rm brierfly 

to ther group. He r can re rmain involve rd as a 

mermbe rr of ther group, or withdraw, and await 

ther group‟s re rcommerndations.  

5. Re rframer the r proble rm. Afte rr a se rriers of 

que rstions, ther group, ofte rn with ther guidancer of 

ther action lerarning consultant, will rerach a 

conse rnsus on the r most critical problerm the r 

group should work on. The r group should 

e rstablish ther crux of ther proble rm, which might 

differr from ther original prerse rnting proble rm.  

6. De rterrminer goals. Once r the r ke ry proble rm or issue r 

has be rern iderntifierd, ther group se re rks conse rnsus 
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for ther goal. The r achierve rme rnt of ther goal would 

solve r the r rerstaterd problerm for ther long terrm 

with positive r ratherr than nergative r conse rque rncers 

on ther individual, teram, or organization.  

7. Derve rlop action stratergie rs. Much of ther timer and 

e rnerrgy of the r group will be r spe rnt on iderntifying, 

and pilot-tersting, possible r action stratergie rs. Like r 

ther prerce rding stage rs of action lerarning, 

stratergie rs arer de rve rloperd via rerfle rctiver inquiry 

and dialoguer.  

8. Taker action. Be rtwe rern action lerarning se rssions, 

ther group as a whole r and individual mermberrs 

collerct information tery ide rntify the r support 

status, and thery imple rmernt ther stratergie rs 

de rve rlope rd and agrere rd to by the r group.  

9. Rerpe rat ther cycle r of action and lerarning until the r 

problerm is re rsolve rd or ne rw dire rctions are r 

de rterrminerd.  

10.Capturing le rarning. Throughout and at any 

point during the r se rssions, the r action-lerarning 

consultant may inte rrve rne r. 

8. The Advantages of Action Learning Strategy  

1.  Ce rntrerd on lerarnerrs  

2. E rmphasis on finding knowle rdge r not accerpting 

knowle rdge r  
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3. Gre rat fun 

4. E rmpowerr all lerarnerr's se rnse rs and pote rntial  

5. Use r varie rd me rthods  

6. Using multipler me rdia  

7. Tailorerd to e rxisting knowle rdge r 

 

9. The Disadvantages of Action Learning Strategy  

1. Le rarne rrs have r difficulty orie rnting therir thoughts, 

whe rn not accompanierd by e rducators.  

2. Ther discussion was imprersse rd in all direrctions 

or not focuserd. 

10. The example of Action learning strategy 

     1. Practicer te rsting 

2. Distributerd practicer  

3. Inte rrle rave rd practicer 

4. E rlaborative r interrrogation 

5. Se rlf-e rxplanation 

6. Re rrerading 

7. Highlighting 

8. Summarisation 

B. Previous Study 

       This study de rals with the r improve rmernt of 

stude rnts‟ speraking skills in Ernglish lerssons with an 

action lerarning stratergy in se rcond grade r of Se rnior 

High School This study was conducte rd by using 
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classroom action rerse rarch. Ther subje rct of the r 

re rse rarch was class sercond Se rnior High School 

which consisterd of 50 stude rnts. Data collercterd 

through the r obserrvation perrformerd a terst on 

stude rnt speraking skills in ther form of an oral terst. 

Ther improve rmernt also can ber sere rn in the r 

pe rrcerntage r of the r stude rnts spe raking achie rve rme rnt. 

In the r initial terst, only 14,2% (five r stude rnts) got 

catergory skills. In the r post-te rst in cycle r I and cycle r 

II 45,71% (sixte rern studernts) and 88,57% (thirty-

one r studernts) got catergory skill. It me rans the rrer was 

an improve rmernt about 74,37. It can be r concluderd 

that therre r was a significant erfferct of moving 

toward be rtterr by using an action lerarning stratergy 

to improver stude rnts' spe raking skills.  Nadia 

Ananda (2017). 

Ther se rcond re rse rarch about spe raking was done r 

by Nasidah Lubis (2015) which was “The r E rfferct of 

Socio Drama Me rthod in Teraching Spe raking”. This 

re rse rarch erxplainerd ther application of socio socio-

drama merthod in teraching spe raking, a study at the r 

VII grade r of SMP N 1 Pe rnyabungan Barat. He rr 

population of study is 25 stude rnts. The r re rsult of 

ther hypothe rsis te rst shows that to = 2.10 and ther tt 

de rgre re r significancer 5% 2,02. It merant that the r 
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alterrnativer hypothe rsis was accerpterd and ther null 

hypothe rsis was re rjercterd. Therrer was a significant 

e rfferct of socio socio-drama merthod in te raching 

spe raking. 

Third Rerse rarcherr A classroom action rerse rarch 

which had doner by Dyah Nindya Yuanita is 

“Improving Stude rnts‟‟ Spe raking Skill by Using 

Roler Play (An Action Re rse rarch at ther Ternth Ye rar 

of SMA N 1 Ge rmolong in Acade rmic Ye rar 2012- 

2013)”. Base rd on data analysis the r me ran score r of 

stude rnts on the r first cycle r is 73 ave rrage r scorer, and 

ther me ran score r of the r stude rnts on the r se rcond cycle r 

is 90 which is qualifierd ave rrage r to good. Thery ge rt 

a 28 scorer improve rme rnt. It me rans that the r action 

hypothe rsis the r using role r play to improve r stude rnts‟ 

spe raking ability in class is prove rd. 

C. Conceptual Framework 

        In this E rra of Globalization, ther Ernglish  

Language r is important for our live rs. It is the r 

se rcond most spokern language r in the r world. 

Globalization mader ther use r of ther Ernglish 

language r wide rr. The r ability to spe rak and write r 

E rnglish prope rrty has be re rn oner ersse rntial bernchmark 

skill in ther profe rssional world. Le rarning E rnglish in 

Se rnior High Schools is important give rn otherr than 
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us a prerparation for ther globalization procerss but 

ther provision of Junior High School stude rnts to 

continuer highe rr e rducation lerve rl of the r e rstablisherd 

E rnglish te raching as a lersson that must be r 

controllerd by stude rnts. 

   E rnglish is a fore rign language r in our country, it has 

be rcomer an interrnational language r. E rnglish has 

be rern intergrate rd into se rcondary school for a long 

timer. Ther E rnglish language r is e rxe rrting an e rve rn 

stronge rr influe rncer in ther moderrn world and has 

be rcomer an interrnational language r. The rre r arer also 

advantage rs of introducing a forerign language r for 

young le rarnerrs. It is also important for stude rnts to 

lerarn E rnglish e rarly. 

One r of ther ways to communicater with othe rr perople r 

is by spe raking. As state rd in the r pre rvious chapterr, 

spe raking is important for language r lerarne rrs 

be rcauser speraking is ther first form of 

communication. Thery are r e rxpe rcterd to be r abler to 

spe rak E rnglish accuraterly, flue rntly, and accerptably 

in daily life r. Howe rve rr, as me rntionerd in the r 

pre rvious chapterr, se rcond grade r stude rnts of SMAN 

6 BE rNTE rNG facerd se rve rral problerms re rlaterd to 

therir spe raking ability. The ry are r afraid of making 

mistakers, of be ring laughe rd at by the rir frie rnds, and 
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having a lack of confidernce r in therir abilitiers. The r 

stude rnts also think that lerarning E rnglish is not 

interre rsting, this is be rcauser the r merthod or stratergy 

that is use rd lerss attack studernts' le rarning has 

focuse rd on ther te racherrs and ther liste rnerr. The rrerfore r, 

ther re rse rarcherr wanterd to ove rrcomer ther problerms 

by using the r Action Le rarning strate rgy in the r 

spe raking class. Action Le rarning stratergy is one r 

way that can ber use rd to improve r stude rnts spe raking 

skills. Action lerarning is prerse rnterd in an 

interre rsting way which can stimulater stude rnts to 

de rve rlop ideras of thinking and spe raking skills by 

doing conve rrsation activitiers. The r Action Le rarning 

stratergy was chose rn be rcauser it was fun and 

interre rsting. It could ber applierd in ther practicer and 

production phasers. The r stude rnts would ge rt more r 

opportunitiers to erxplore r therir spe raking ability. 

Thery had to spe rak with the rir friernds in pairs using 

roler cards and erxpre rssions. This activity provide rs 

natural drilling for therm and herlps therm to 

improve r therir fluerncy. The ry also got the r 

opportunity to practicer spe raking in a me raningful 

way so it would herlp therm to improve r therir 

communicative r comperterncer. Be rside rs, this stratergy 

also could motivater the rm to ber more r e rngage rd 
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during the r teraching and lerarning procerss so all of 

therm ge rt the r same r opportunity to practice r 

spe raking. This stratergy is e rxpe rcterd to be r abler to 

ove rrcome r ther problerms and give r positive r change rs. 


