
iv 

 

 

  



v 

 

 

 

 

THE EFFECT OF GIST (Generating Interaction Schemata and Text) ON 

STUDENTS’ READING SKILL (A Quasi 

Experimental On Seven Grades Students’ At SMPN 13 Kota Bengkulu In 

Academic Years 2023/2024) 

 

 

THESIS 

 

 

Submitted as a Partial Requirement for Sarjana Degree (S.Pd) In English 

Education Study Program 

 

 

 

 

 

BY: 

Fitriani SRN. 1911230078 

 

ENGLISH EDUCATION STUDY PROGRAM DEPARTMENT OF 

TADRIS 

FACULTY OF TARBIYAH AND TADRIS UIN 

FATMAWATI SUKARNO BENGKULU 

2024 

 

  



vi 

 

 

  



vii 

 

 

 

  



viii 

 

 

  



ix 

 

 

  



x 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

MOTTO 

 
 

"The Greatest Happiness of Life Is The Conviction That We Are Loved, Loved 

For Ourselves, or Rather, Loved In Spite Of Ourselves." 

(FitrianiSaid_) 



xi 

 

 

DEDICATION 

 
 

1. I dedicate this thesis entirely to two great people in my life, 

my father and mother. Mr. Ardi Said Nasution(Alm) and Mrs. 

Kasliani Both of them made everything possible so that I could 

reach the stage where this thesis was finally completed. 

Thank you for all the sacrifices, advice and good prayers that 

you have never stopped giving me. I am forever grateful for 

your existence as my parents. 

2. This thesis is dedicated to the people I love the most: my 

brothers and sisters. Especially to my second brother, Thank 

you for being the backbone to replace my father. Sometimes, 

when I lose confidence in myself, you are here to believe in 

me. Sometimes, when everything goes wrong, you seem close 

and fix everything. 

3. My Supervisor I, Dr.Syamsul Rizal, M.Pd and Supervisor II, 

Pebri Prandika Putra, M.Hum . Thank you very much for your 

suggestion, corrections, and ideas during the process of 

writing this thesis. 

4. All lecturer of Tarbiyah and Tadris Faculty, especially in 

English Education Study Program. Thanks for everything that 

you gave to me. 

5. For you whom I met in 2017, Thank you for always 

accompanying me from the beginning of our high school until 

I was able to pursue a bachelor's degree. You are one 



xii 

 

 

 

 

 

of the people who have a big role in my life, thank you for 

being willing to replace my father's role in my life, you are 

one of the people who became my life's motivation after losing 

my father. Always be healthy and long life, Yoga Rohi Elhami. 

6. To my beloved nephews and nieces, thank you for 

accompanying my days, my days have become more colorful 

since you were here. 

7. To my beloved cats Bobo and Happy, thank you for 

accompanying me until late at night, accompanying me in 

completing this thesis. 

8. To my friends Jeni, Della, Ocha, Thank you for listening to my 

complaints every time. Thank you for always being by my side. 

I will miss you all 

9. All members of English Deparment 2019 

10. My Beloved Almamater UIN Fatmawati Sukano 

Bengkulu 

11. Lastly to myself, I am proud of myself I never forget how 

much hard work and sacrifice brought me to this point. Thank 

you for fighting all this time, I love myself. 



xiii 

 

 

ACKNOWLEDGMENT 

 
 

Alhamdulillah all praises be to Allah, the single power, the 

Lord of the universe, master, of the day of judgment, for all blessings 

and mercies so that the researcher able to research proposal entitled : 

“THE EFFECT OF GIST (Generating Interaction Schemata and Text) 

ON STUDENTS’ READING SKILL ( A Quasi Experimental on 

Seven Grades Students’ At SMPN 13 Kota Bengkulu In Academic 

Years 2023/2024 )” peace in upon prophet Muhammad SAW, the great 

leader and good inspiration of world revolution. 

The researcher is sure that this thesis would not be completed 

with but the helps, support, and suggestion from several sides. Thus, 

the researcher would like to expresses her deepest thank to all of those 

who had helped, supported, and suggested her during the process of 

writing thesis proposal. This goes to: 

1. Prof. Dr. KH. Zulkarnain, M.Pdas the Rector of UIN Fatmawati 

Sukarno Bengkulu 

2. Dr. Mus Mulyadi, M.Pd as the Dean of Faculty of Tarbiyah 

and Tadris UIN Fatmawati Sukarno Bengkulu. 

3. M.Hidayaturrahman, M.Pd.I. as the Head of Tadris 

Department of UIN Fatmawati Sukarno Bengkulu. 

4. Feny Martina, M.Pd as the Head of Program Study of 

English Education of UIN Fatmawati Sukarno Bengkulu. 



xiv 

 

 

 

 

 

5. Dr. Syamsul Rizal, M.Pd as my first advisor for this valuable 

time, knowledge and guidance in the process of accomplishing 

this thesis. 

6. Pebri Prandika Putra, M.Hum as my second advisor for this 

valuable time, knowledge and guidance in the process of 

accomplishing this thesis. 

Finally, the researcher realies that this research thesis was still 

for from being perfectness. There fore any suggestions and 

conscructive criticism are always welcome for the better. 

Bengkulu, 2024 

The Researcher, 

 

 

 

 

Fitriani 

SRN. 1911230078 



xv 

 

 

ABSTRACT 

 
 

Fitriani : THE EFFECT OF GIST (Generating Interaction Schemata and 

Text) ON STUDENTS’ READING SKILL ( A Quasi 

Experimental on Seven Grades Students’ At SMPN 13 

Kota Bengkulu In Academic Years 2023/2024 ) 

 
This research is motivated by the lack of students’ knowledge 

about the reading strategy so that students are not actively involved 

when faced with reading text. The purpose of this study is to describe 

the GIST (Generating Interactions Schemata and Text). The 

population of this research were the students of SMPN 13 Bengkulu 

City. The sample consisted of 30 students. The design in this research 

was quasi-experimental with pre-test and post-test design. The students 

did the pre-test, got the treatment and did the post-test. It aimed to 

know whether GIST strategy can improve reading Reading. 

The results showed a difference in learning outcomes of 

82.82 for the experimental class, and 70.17 for the control class. The 

data is analyzed using the t-test formula. Sig value. (2-tailed) is 0,000 

< 0.05. According to the results, it can be concluded that the Null 

Hypothesis (H0) was   rejected   and the Alternative Hypothesis (H1) 

was accepted. The results of this research have shown that the used 

of strategy GIST is able 



xvi 

 

 

 

 

 

to have a positive influence in increasing students' speaking skills in 

the ten grade of SMPN 13 Bengkulu City in academic year 2023/2024. 

 

Keywords: Reading Skills, GIST (Generating 

Interaction Schemata and Text) 
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ABSTRAK 

 

Fitriani : PENGARUH GIST (MEMBUAT SKEMA 

INTERAKSI DAN TEKS) TERHADAP 

KEMAMPUAN MEMBACA SISWA ( Sebuah 

Eksperimen Kuasi pada Siswa Kelas VII SMPN 13 

Kota Bengkulu Tahun Ajaran 2023/2024 ) 

Penelitian ini dilator belakangi oleh minimnya pengetahuan 

siswa tentang strategi membaca sehingga siswa kurang terlibat aktif 

ketika dihadap kan pada teks bacaan. Tujuan dari penelitian ini adalah 

untuk mendeskripsikan GIST (Generating Interactions Schemata and 

Text). Populasi dalam penelitian ini adalah siswa SMPN 13 Kota 

Bengkulu. Sampel berjumlah 30 siswa. Desain penelitian ini adalah 

quasi- eksperimental dengan pre-test dan post-test design. Siswa 

mengerjakan pre-test, mendapat perlakuan dan mengerjakan post- test. 

Tujuannya adalah untuk mengetahui apakah strategi GIST dapat 

meningkatkan kemampuan membaca. 

Hasil penelitian menunjukkan adanya perbedaan hasil belajar 

sebesar 82,82 untuk kelas eksperimen, dan 70,17 untuk kelas kontrol. 

Data dianalisis menggunakan rumus uji-t. Nilai Sig. (2-tailed) 

sebesar 0,000 < 0,05. Berdasarkan hasil tersebut dapat disimpulkan 

bahwa Hipotesis Nol (H0) ditolak dan Hipotesis Alternatif (H1) 

diterima. Hasil penelitian ini 
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menunjukkan bahwa penggunaan strategi GIST mampu memberikan 

pengaruh positif dalam meningkatkan keterampilan berbicara siswa 

kelas X SMPN 13 Kota Bengkulu tahun ajaran 2023/2024. 

Kata Kunci : Keterampilan Membaca, GIST 

(Menghasilkan Skema Interaksi dan Teks) 
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CHAPTER I 

INTRODUCTION 

 
A. Background of the Research 

 
Reading is a very complex activity. It involves a 

combination of linguistics and cognitive abilities. Reading 

is an important skill for English students as the second 

language. Students will spend time to read and gain 

understanding or the meaning of the text sentence. They 

can be a source of willingness to read available in a 

variety of different texts and students do not just focus on 

one type of text (Nunan, 2003).  

In addition to learning to read the process of the 

teacher does not teach the material as well as reading 

understanding. Teachers always only ask students to read 

text aloud in class and rarely explain what the text means. 

They just read and get the meaning of the text from their 

teacher. That's not agreed about the purpose of teaching 

reading is to make students able to read English text 

effectively and efficiently. Reading is a very complex 

activity. It's involved a combination of linguistic and 

cognitive abilities. Relevant linguistics ability, reading 

involves the introduction of letters, words, phrases, and 

clause. It also requires some aspects of language 
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competency such as vocabulary, structure, spelling, and 

pronunciation. 

Meanwhile in terms of ability, the view of reading 

that is offered as basically related to meaning, especially 

by transferring meaning from thought to thought; that 

transfer of messages from writer to reader (Nuttal, 1982). 

Reading refers to a selective process that takes place 

between one another students on readers and texts, where 

background knowledge and various types of language 

knowledge interact with information in the text to 

contribute to the understanding of the text. 

In reality, there are still many students difficult to 

improve their reading ability. Most of them could not 

focus well in reading comprehension because of several 

reasons. Firstly, th ey fell difficult to pronounce the 

words. Secondly, they are difficult to understand the 

meaning   of words because they are lack of vocabulary 

and thirdly the are difficult to measure main paraghrap. 

Finally, the students do not understand the main 

paraghrap. There are many also ways to improve 

reading ablitiy or deduct the problem in learning 

rading. 

There are two factors that made students ability in 

reading comprehension still low. Even from internal or 
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external factors. In internal factor, it appeared from inner 

of each students it self, such as: students’ motivation, 

students’ need, environment of them, and many others. 

Based on the early pre-observation the students of seventh 

grade of SMPN 13 Kota Bengkulu, most students still 

have low ability in reading comprehension. It can be 

seen that they could not catch the idea on the text that they 

read. They only read the text word by word without 

know the meaning and they could not find out the main 

idea of the text. 

Base on those problems and the class condition 

above, the researcher intends to help the English teacher 

by introducing one of   Collaborative   Teaching 

Learning model namely, gist strategy to improve students’ 

reading abliity. Barkley, et al stated that, practice of 

Collaborative learning technique has come to mean 

students working pairs or small groups to achieve shared 

learning goals. To solve the problem above, the teacher 

should be consider the most effective and creati ve 

teaching strategy to improve the students’ 

comprehension in reading the text. It is realized that it 

needs a strategy which can motivate the students to read. 

It can solve by gist strategy as a new strategy for 

students had hoped interest and pay much attention to 

learning English. 
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GIST is a strategy initiated by Cunningham in 

1982. According to Cunningham (in Herrel, 2004: 260) 

“Gist is a strategy for supporting comprehension of 

informational text. GIST is especially helpful when 

students are required to read long texts containing a 

significant amount of new information”. Cunningham as 

the initiator declared the GIST method as an effective 

learning tool to help students write summaries. GIST can 

be used if the reader already has a schemata for the 

contents of the discourse to be discussed. Based on the 

procedure above, it can be seen that learning to read 

comprehension using the GIST strategy led students to 

actively work in learning. The master only acts as a 

facilitator. By writing ideas on the subject of each 

paragraph, students are trained to be able to quickly and 

correctly find the main idea of the paragraph in the 

discourse. Besides that, students are also trained to make 

long discourse summaries. By applying GIST, it can be 

seen that students are trained to understand reading 

material. So students have reading skills understanding 

Based on the previous background, the researcher 

is interested in conducting research with the aim of 

motivating first-grade English students at SMP Negeri 13 

Bengkulu City. All of these things cause serious problems 

for the teacher or himself to achieve learning goals. In 
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, there are not a variety of activities that offer different 

challenges for students to practice. Conversely, many 

students cannot read in class for fear of misreading. 

Therefore, the first thing that must be addressed is the 

method used by the teacher to handle the class well. A 

good method model helps teachers overcome student 

difficulties. Therefore, the researcher offers a method that 

according to the researcher can help students read English 

texts effectively by using GIST. 

B. Identification of the Problem 

 
Based on the description of the background above, it 

can be concluded that the identification of the problem is: 

1. Class VII students at SMPN 13 Bengkulu City still 

experience problems in reading English texts 

2. The teacher's strategy is considered boring by students 

so that students are less interested in the material 

presented by the teacher 

3. Students' difficulties and motivation in reading are low 

due to their limited knowledge of English vocabulary, 

as well as their lack of understanding of reading skills 

such as : skimming, making conclusions, finding topic 

sentences, and finding main ideas. 
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C. Limitation of the Research 

 
Research limitations were identified to avoid overly 

broad research. In this study it was used to see the benefits 

of GIST (Generating interaction schemata and text) on the 

Reading Ability of Class I Students of SMP Negeri 13 

Bengkulu City. 

 
D. Research Question 

Based on the background above the researcher 

would like to formulate the problem statement of the 

research as the following: 

Is there a significant effect in student reading skills 

the student who were taught strategy GIST(generating 

interaction schemata and text) and that of those who are 

not? 

 
E. Research Objective 

The main objective of this study is to find out the 

effect of using the GIST(generating interaction schemata 

and text) on students' reading skills. 

 
F. The Significances of the Study 

The results of this study are expected to provide 

benefits, including the following : 

a. For Researchers 
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Researcher through this research, the researcher can 

provide an overview for the next researcher who will 

examine more about the gist strategy. This research 

expected to be useful information to the next researcher 

in encouraging the reading comprehension. 

b. For Students 

From this study the student may know to what extent 

they understand about this particular subject expressing 

them in reading so that students can improve their 

learning style to develop well. In addition, students do 

not only know to read but also understand and integrate 

with the reader already know. 

c. For Teacher 

From this research the teacher may know how the 

teaching should be taught to the students in order to 

encourage their ability more than usual. Teacher can 

also develop their ability to present the material and 

improve the method in the process of teaching and 

learning 

G. Definition of Key Terms 
 

The Variables used in this paper are : 
 

a. Reading 
 

Reading as an activity which can’t be separated 

with daily life. Wherever people in public place they 
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always read anything there. Likewise in 

education,students should be mastered in reading. 

Because of reading is the activity that can enlarge their 

insight. By reading students can get the knowledge and 

new information. Reading is the most useful for 

language acquisition. The more students read the better 

they get it at all. Reading also has positive effect on 

students’ vocabulary knowledge, on their spelling, on 

their writing According to Patel and Jain (2008:113) 

state that reading is the most useful and importat skill 

for people especially students. Reading   itself means 

to understand the meaning of printed words. Reading 

as important tool for academic success. It means that 

reading should be paid attention in order students’ 

reading skill more increase and also they can 

understand the text easily.   Indirectly, it can influence 

in academic purposeful. 

 
b. GIST(Generating Interaction Schemata and Teks) 

 

According to Cunningham (1982) GIST is a 

summarizing strategy toassist students’comprehension 

and writing skill. By summarizing students are able to 

understand about the text which they have read. Also 

they focus on the main idea of a text and discard 

unimportant information. Students use higher-order 
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thinking skills to analyze and synthesize what they 

have read. 

According to Duke and Pearson (2011:64) 

states that one of effective teaching reading 

comprehension is summarizing strategy. It is a 

worthwhile strategy to teach students’reading 

comprehension. Just like GIST strategy students 

enhance to summarize the text through their own 

important list vocabularies. GIST strategy also 

provides students to make prediction about the text, 

when they are reading a text they activate their prior 

knowledge then they make a prediction about the text. 

They write down into a sum mary. 



11 

 

 

 

CHAPTER II 

LITERATURE REVIEW 

 
A. Theoritical Review 

 

1. Reading 

 

a. Definition of Reading 

 

Reading as an activity which can’t be 

separated with daily life. Wherever people in 

public place they always read anything there. 

Likewise in education,students should be mastered 

in reading. Because of reading is the activity that 

can enlarge their insight. By reading students can 

get the knowledge and new information. Reading 

is the most useful for language acquisition. The 

more students read the better they get it at all. 

Gonny Schellings (2006), reading is constructing 

the meaning of the text. It is active and strategic 

process. Reading also has positive effect on 

students’ vocabulary knowledge, on their spelling, 

on their writing According to Patel and Jain 

(2008:113) state that reading is the most useful and 

importat skill for people especially students. 

Reading itself means to understand the meaning of 

printed words. Reading as important tool for 
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academic success. It means that reading should be 

paid attention in order students’ reading skill more 

increase and also they can understand the text 

easily. Indirectly, it can influence in academic 

purposeful. 

Reading is an interactive process between the 

reader and text which involve background 

knowledge. According to Harmer reading is an 

incredibly 11 active occupation. So, to get a 

successfully the students should understand about 

what the words mean. When the readers connect 

their skill and knowledge interact with the 

characteristic of the text such as genre, word, and 

structure of the text. While the readers are reading 

a text they use several characteristic of the text 

such as genre, word, and structure of the text. 

While the readers are reading a text they use 

several strategies   to   construct the meaning like 

as writing inferences, elaborating by using prior 

knowledge, solving problems and monitoring their 

comprehensions. Based on the explanation above 

reading is the construction of the meaning of text. 

It is the process of receiving and understanding the 

information of the text involving the prior 

knowledge to get the main ideas or infornation 
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intended by the author. 

 
 

b. Aspect Reading 

The aspect of reading are important,   it 

might never be bought together to be a coherent 

and comprehensive account that we do when we 

read.There are five sort reading skills that should 

be mastered by the reader to comprehend the text 

deeply, which is as follows: 

a. Identifying Main idea 

When reading it is important to find main 

idea.In reading comprehension to grasp and find 

the main point of the passage by summarizing 

the passage and look for repetition of ideas or 

words. The main idea is important to a reader, 

because it tells what the story is mainly about. 

Without knowing the main idea, readers will 

not know the purpose of the text. 

b. Identifying Information details 

Identifying details are the facts and ideas that 

explain or prove the topic sentence or main 

idea. Supporting details help the reader 

knowing more information about the main idea 

or subject of a passage. They are pieces of 

information that help  the readers see the big 
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picture in a text. Supporting details give readers 

the answers to questions they might ask before 

they ask them. 

c. Determining Inference 

Inference is an educational guess or conclusion 

drawn based on logic of the passage. An 

inference is when the students take clues from 

a story plus what they already know from their 

own experiences to decide what the teacher 

means. The teacher will not always tell them 

everything, so they need to use inferences to 

understand and visualize the story. The 

students will make inferences to help them 

understand what they are reading. As follow: 

1. Think about the type of information the 

teacher is giving. 

2. Think about how the topic of the text 

relates to own life or the experiences of 

students have had 

 
d. Understanding Vocabulary 

The communication will success or not it 

depends on the accurate vocabulary 

understanding. It means that to comprehend 

what the words mean is important in 
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vocabulary.When vocabulary mastery 

improves, comprehension will be deeper and 

apply letter sound correspondence to a pretend 

word and matching it to a known word in the 

readers‘oral vocabulary.Vocabulary means the 

understanding of word meanings and their use, 

contributes to reading comprehension and 

knowledge building. 

e. Reference 

One of sub process in sentence comprehension 

is referential representation; this process 

identifies the references that words in asentence 

make to external word. Referential 

representation is aided by making reference 

easy to identify. Readers need to identify the 

reference of a pronoun when the referent 

appears recently in the text and has been 

mentioned earlier. It is the signal to readers 

find the meaning elsewhere in the text. 

 
c. Types of reading 

According to Brown there are four types of 

reading performance that have identified and 

as organizers of various assessment task. 
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They are perceptive reading, selective reading, 

interactive reading, and extensive reading. 

 
a. Perceptive reading 

 

According to Brown (2003:189) Perceptive 

reading is a task which noticing the letters, 

words, punctuation, vocabulary, and other 

graphemic symbols to get the meaning. So, 

in this case students read by translating one 

by one vocabulary or it called bottom-up 

processing. 

 
b. Selective reading 

 

According to Brown (2003:189) Selective 

reading is to ascertain one’s reading 

recognition of lexical, grammatical,or 

discourse featuresof language. Some of 

typical tasks are served such as multiple 

choice, true/false, matching, picture-cued, 

etc. So, in this case students do not read all 

the content. They read only the important 

information. 
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c. Interactive reading 
 

According to Brown (2003:189) Interactive 

reading is a process of negotiating the 

meaning, the reader brings to the text a set of 

schemata for understanding it and takes the 

product of that interaction. So, in this case 

students read several paragraph when the 

students have to interact with the text by 

activating the schemata or prior knowledge 

in order they get   the meaning. It focuses 

on interaction the students and the text it 

self. 

 
d. Extensive reading 

 

According to Brown (2003:189) Extensive 

reading is a process when the reader read and 

discuss some books,articles,essays, technical 

report,short stories, andanything that 

encompass a text more than one page. 

The purposes of assessment usually are to 

tap into a learner’s global understanding of a 

text. 
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2. Reading Comprehension 

 

a. Definition of Reading Comprehension 

 

Duke (2003) stated that comprehension is a 

process inwhich readers make meaning by 

interacting with text through the combination of 

prior knowledge and previous experience, 

information in the text, and the views of readers 

related tothe text. Kintsch (1998) and van Dijk 

and Kintsch (1983) defined reading 

comprehension as the process of creating 

meaning from text. The purpose is to get an 

understanding of the text rather than to acquire 

meaning from individual words or sentences. 

Reading comprehensionit self requires 

cognitive skills, constructive process and stored 

memory or itcalled prior knowledge. Integrating 

information from text by activating prior 

knowledge it uses inferential process. In reading 

comprehension to come up the interaction 

between the reader and text using two process 

es bottom-up and topdown. When the reader is 

getting a reading comprehension, he/she is 

developing understanding which comes from 

interaction between the reader and intended the 

author. 
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b. The Reading of Effective Reaading 

Comprehension 

Reading comprehension research has a long 

and rich history. There is much that we can say 

about both the nature of reading comprehension 

as a process and about effective reading 

comprehension instruction. Most of what we 

know has been learned since 1975. why have 

we been able to make so much progress so 

fast? we believe that far of the reason 

behind this steep learning curve has been the 

lack controversy about teaching comprehension. 

unlike decoding, oral reading and reading 

readiness, those who study reading 

comprehension instruction have avoided much 

of the acrimony characteristic of work in other 

aspects of reading. 

As it should be, much work on the 

process of reading comprehension has been 

grounded in studies of good readers. We 

know a great deal about what good readers do 

went they: 

1. Good reader are active readers. 

2. From the outset they have clear goals 

in mind for their reading. They 
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constantly evaluate whether the text, and 

their reading of it, is meeting their goals. 

3. Good readers typically look over the 

text before they read, noting such things 

as the structure of the text and text 

section that might be most relevant to 

their reading goals. 

4. As they read, good readers frequently 

make predictions about what is to come. 

5. Good readers consruct, revise, and 

question the meaning they make as they 

read 

c. Kinds of teaching strategies for reading 

comprehension 

Teaching was giving helping process to 

students in learning process. In teaching 

process, there were some aspects that must be 

considered by a teacher. There are many kinds 

of teacher strategies in their teaching, 

depending on what information or skill the 

teacher is trying to convey. Some of the kinds 

of the teaching strategies are: 

1. Problem solving activities 

2. Using technology to practice learning 

strategies 
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3. Enquiry discovery learning 

4. Expository learning, mastery learning, and 

humanistic learning. 

 
3. Generating Interaction Schemata and Text 

a. The Definition of GIST 

According to Cunningham   (1982)   GIST 

is a summarizing strategy to assist students’ 

comprehension and writing skill. By 

summarizing students are able to understand 

about the text which they have read. Also they 

focus on the main idea of a text and discard 

unimportant information. Students use higher- 

order thinking skills to analyze and synthesize 

what they have read. 

According to Duke and Pearson (2011:64) 

states that one of effective teaching reading 

comprehension is summarizing strategy. It is a 

worthwhile strategy to teach students’ reading 

comprehension. Just like GIST strategy students 

enhance to summarize the text through their 

own important list vocabularies. GIST strategy 

also provides students to make prediction about 

the text, when they are reading a text they 

activate their prior knowledge then they make a 
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prediction about the text. They write down into 

a sum mary. Based on theory, GIST is one of 

teaching strategy that is considered useful to 

improve students’ reading comprehension. This 

strategy is useful to identify or generate main 

ideas, connect the main or central ideas, 

eliminate unnecessary information, help 

students remember what   they read, and record 

a summary of the material they just read.   In 

the process of GIST, the students activate the 

schemata on the text because 

a summary of the material they just   read. 

In the process of GIST, the students activate 

the schemata on the text because it can build 

their background knowledge, experience to 

comprehend the text. The term schema (the 

plural is schemata or schemas) can be defined 

as a kind of storage cabinet in our brains with 

file folders containing different information. It 

can be called readers store past knowledge in 

their memories. 
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b. Design of GIST Strategy 

Gist force students to eliminate extraneous 

details and determine what is important in the 

reading. The purposes of GIST strategy are as 

follows: 

1. This strategy will help students learn to 

write organized   and   concisesummaries 

of their reading, 

2. Help teacher and students to identify key 

concepts, 

3. Reflect on the content of the lesson, and 

4. Differentiate between essential and non 

essential information 

According to Cunningham the role of 

materials in Gist Strategy as follows: in the 

paragraph version of the GIST a paragraph of three 

or five sentences is used. The paragraph must have 

a gist, or main idea. Working with the teacher, 

students read one sentence at a time and 

summarize that sentence in 15 or fewer words. 

They then read the second sentence and summarize 

it, in corporating summarization, of the second 

sentence into the first and making and just ments 

to the original sentence, but using no more 15 

words. Students continue in this fashion, sentence 
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by sentence, continually incorporating sentence 

summaries into the 15-word limit. 

There are some roles of teacher in Gist Strategy, as 

follows: 

1. Ask the students to identify the main idea 

points of the passage and write these on the 

board or a transparency. 

2. Ask them to list the supporting details or 

statements tocomplete a prewriting outline. 

3. Instruct students to use the class outline to 

write summary of no more than 20 words 

and edit and revise it, as good writers do, 

and 

4. Put students in group of no more than four 

to share their paragraph and receive 

feedback, which they can use to revise and 

edit the summarizes. 

 
In applying Gist strategy, there are some roles 

of students in learning process, namely. Students 

generalize details and lists by using broad 

categories that encompass the details and items on 

the list, They locate the topic sentences of each 

paragraph or create their own topic sentences in 

order to convey of information of each paragraphs, 
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They also use key words and phrases to rely the 

information to the reader, and Good summarizes 

are also revised so that they sound natural. 

The assignment of GIST strategy, during 

reading, students get the gist   by focusing on 

one paragraph or subsection of text at time and 

identify the main idea in 10 words or less. Getting 

the gist is actually a summarization strate gy. 

Summarizing is the identification of the most 

important idea(s) in the passage or text; it is brief 

and to the point. Retelling and finding the main 

idea are precursors to summarizing. Summarizing 

a lengthy text requires identifying and recalling 

the main idea of several paragraphs or passages 

and then combining that information into a 

summary of the entire selection.In my opinion is 

Strategic gist for students helps them to identify 

the main ideas in a reading where the    strategy 

gist aims for students to be able to find the essence 

of a reading after they read a few paragraphs of 

reading to find the main concepts or main ideas in 

a reading by being able to distinguish which 

information is important and what is not 

important from the reading that has been read 

and make a list or details or supporting statements 
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to complete the previous sentence to be used in 

summarizing a long text by identifying supporting 

sentences or main ideas in a reading 

 
c. Procedure of GIST Strategy 

There are some procedures in using Gist 

strategy on teaching reading, as follows: 

1. Identifya text you want students to 

summarize (not too long). 

2. Decide on natural break points, especially 

major points, where summarization should 

occur 

3. Chunk the text into smaller segments of 1-2 

paragraphs each 

4. Have students read the entire text first to 

understand the article globally 

5. Model summarizing for students by thinking 

aloud about how you compose a single 

sentence that addresses the main idea of 

the segment. Repeat the modeling exercise 

for each of the segments. 

6. Reread your Gist sentences aloud for 

students and make any revisions necessary 

to smooth out the text you’ve written, and 
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7. Guide the student they apply the gist strategy 

to another piece of the text. 

 
d. Advantage of GIST Strategy 

There are some advantage of the use of Gist 

strategy in teaching reading, as following: 

1. Easier to prediction the main idea of the 

passage. 

2. Easier to understanding massage of the 

text. 

3. Stimulus the brain in processing of 

understand the passage quickly. 

 
B. Previous Studies 

 
1. APA Citation: Pebriani, M. R., Thamrin, N. 

R., Darsih, E., & Fadhly, F. Z. (2022). 

conducted research entitled “The effect of 

using GIST (Generating Interaction between 

Schemata and Text) strategy on students’ 

reading comprehension”, This research 

focused on GIST (Generating Interaction 

between Schemata and Text) strategy in 

increasing students’ reading comprehension. 

The objective of the research is to find out the 

significant effect on students’ reading 
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comprehension after applying the GIST 

(Generating Interactions between schemata 

and text) strategy. This research used a quasi- 

experimental design. The sample consists of 

60 students which were from two classes. This 

research used test instrument (pre-test and 

post-test) with multiple choice questions. The 

hypothesis was calculated by using t-test in 

which the analysis  result obtained tcount = 

4.33 > ttable = 2.00 with α = 0.05. From the 

result, it can be concluded that GIST strategy 

can improve students’ reading comprehension 

in narrative text 

2. Anggara, S. (2021). Conducted research 

entitled “The Implementation of Gist Strategy 

to Teach Reading Comprehension In Senior 

High School” In order to teach students in 

reading comprehension, the teachers should 

choose the right way to achieve their goal in 

students‟ reading achievement by 

understanding content of the text well. The 

purpose of this study is to find out the 

implementation of GIS strategy and the result 

after using GIST strategy during teaching and 

learning processes. The data of this study 
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were gained through observation toward 36 

participants of senior high school students in 

one of school in Tuban. The result showed 

that the implementation of GIST strategy in 

explanation reading text help the students in 

comprehending explanation reading text well. 

It can be seen in the student‟s reading task 

result as the result after applying GIST 

strategy 

3. Na’imatul Husni., Menik Irawati(2023) this 

research was the lack of students' reading 

skills, especially in the method they use, so 

that many students were only able to read with 

one reading style for all discourses. The result 

of these conditions that students' reading 

ability and interest in reading are still low. 

This study aims to determine the level of 

effectiveness of the experience-oriented GIST 

strategy in learning reading comprehension. 

This research used a quantitative method in 

the form of an experimental method with a 

pretest-posttest research design. The theory 

underlying this research was the GIST 

strategy. Experience-oriented learning and 

reading comprehension. The data from this 
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study were in the form of test results for 

students in the experimental class and control 

class before and after being given treatment in 

the form of objective text with 30 questions 

for the pretest and 30 questions for the post 

test. Based on the research data collected, the 

results of this study indicate that using the 

GIST strategy was effective in teaching 

reading comprehension 

 
C. Conceptual framework 

In relation to teaching reading teaching is more 

important. Than, through strategy GIST, it is hope that 

it can help teachers to teach reading skills in class. 

This research will be conducted , as follows: 
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D. Hypothesis 
 

There are two hypothesis that must be known: The 

alternative hypothesis (H1) and the null hypothesis 

(Ho). The alternative hypothesis predict that there 

differences between groups (Geoffrey, 2019) and the 

null hypothesis predict that there is no difference 

between the groups studied. From this assumption, the 

research hypothesis is formulate : 

1. Ho (Null Hypothesis) 

Giving Pre-Test 

Treatment 

Experimental Control Class 

Giving Post-Test 

Students Reading  

GIST 

Students’Achievement In Reading Skills 
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There is no effect of increasing students' 

English reading skills in using the GIST 

method at SMPN 13 Bengkulu City. 

 
2. Hi (Hypothesis Alternative) 

There is an effect of increasing students' 

English reading skills using the GIST method 

at SMPN 13 Bengkulu City. 
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CHAPTER III 

RESEARCH METHOD 

 
A. Research Design 

This study was quantitative research. Quantitative 

study has classified in two kinds: experimentaland non 

experimental. According to Ary,Lucy, and Chris (2010:26), 

experimental research is a study of the effect of the 

systematic manipulation of one variable(s) on another 

variable. The manipulated variable is called independent 

variable. It means that experimental research is a research 

design that is manipulated how group of participant are 

treated and measured and how the treatment gives an effect 

of that variable. The researcher would give   the treatment 

to knowthe effectiveness of independent variable. The 

researcher would compare two sessions exam score. If the 

final score or after giving a treatment higher than before 

giving a treatment. It can be called that the strategy was 

effective. Besides, non experimental is a study which 

identify the variables and find out the relationship among 

them and does not manipulate the variables. 

In this study the research er used experimental 

research because the purpose of this study is to know the 

effective of one variable to another variable. Experimental 

design has classified into three kinds: pre-experimental, 
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quasi-experimental and true-experimental. The quasi- 

experimental research design was used in this research. 

quasi-experimental is a research design which has no 

control of extraneous variables. In the one group pre-test 

and post-test dependent variables. In the one group pre-test 

and post-test design, a single group measured or observed 

not only after being exposed to a treatment concisely but 

also before. quasi-experimental involves three steps: 

administering a pretest measuring the depedent variable, 

applying the experimental treatment X to the subjects, and 

administering a post-test again measuring the dependent 

variable. The result of treatment is comparing the pre-test 

and post-test scores. The pre-test and post-test are given to 

get the scores of students before and after being taught by 

using Generating Interaction Schemata and Text (GIST) 

strategy. 

 
The design of this research can be seen at the table 

below: 

Table 1. The Research Design 
 

Group Pre-test Independent 

Variabel 

Post- 

Test 

A Y1 X Y2 

B Y1 - Y2 
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Where: 

 
E = Experimental group 

C = Control Group 

Y₁= pre-test 

X = treatment 

- = no treatment 

Y2= post-test 

B. Population and Sample 

This research was carried out at SMPN 13 Kota 

Bengkulu. The target of this research is seventh grade junior 

high school students. The reason for choosing this school is 

that in the initial observations and from the observations at 

the school, the researcher found problems with students' 

school in accordance with the strategies and media that the 

researcher will use. 

 
1. Population 

The population in this study were all students of 

class VII at SMP Negeri 13 Kota Bengkulu in the 

academic year 2023/2024 which consisted of 2 classes, 

namely class VII 1 and VII 2 
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Table 2. The Population of the VII students of SMPN 13 
 

 
NO. Class Number of 

Students 

1 VII A 30 

2 VII B 30 

3 VII C 30 

4 VII D 30 

5 VII E 30 

Total 150 

 

2. Samples 

Sampling is done by taking samples in the form of 

classes. This is done because sampling in schools can 

only be done by selecting classes which are then used as 

experimental groups. Based on this technique, the 

selected sample is 2 classes. The selected sample is class 

VII 1 and VII 2. Class VII 1 as the experimental group 1 

which received treatment with the application of the 

method of Discussion GIST (Generating interaction 

schemata and text) and class VII 2 as the experimental 

group 2 which did not receive treatment with the 

application of GIST (Generating interaction schemata 

and text). 
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Table 3. The Sample of The Students SMPN 13 Bengkulu 
 

 
No. Class Number of 

Students 

1. VII A 30 

2. VII B 30 

 

 

 

 

 

C. Technique of Data Collecting 

The technique of collecting data used by the 

researcher in doing this study only relies on the test. 

1. Reading Comprehension Test 

The Test used to obtain quantitative data in the 

form of values that describe the achievement of 

competency targets.Where, the characteristics of 

sample are based on the needs of study. In this study, 

the data was collected by organizing the test into pre- 

test and post-test 

2. Treatment 

The researcher will give the treatment to the 

students and will give some material that interesting 

to the students. After giving the pre-test, the researcher 

will give the treatment for fourth meetings. 
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The procedure of the treatment by applying gist 

strategy in reading comprehension as follows: 

a. The researcher greeted to the students 

b. The researcher told the purpose of the learning 

c. The researcher explained the material using GIST 

Strategy 

d. The researcher demand the students to identify the 

descriptive text. 

e. The researcher asked the students to divide the class 

into cooperative groups. 

f. The researcher distributed the copy of the text. 

g. The researcher asked the leader read the first 

paragraph in the group. 

h. The researcher demonstrated the strategy by 

discussing background knowledge (schemata). 

i. The students followed the way of researcher decide 

statement idea, direct idea,specific information, and 

inferences 

j. The researcher asked the students to discuss the 

paragraph as a group and add details. 

k. The researcher instructed the students to write a 

statement idea, direct idea, specific information and 

inferences for every group. 
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3. Experimental Class 

In this class, using the GIST strategy (Generating 

Interaction Schemata And Text) applies as a treatment 

to improve students' reading skills. The strategy used in 

the experimental class is the pair work strategy. 

4. Control Class 

In the control class, teacher teach students without 

using the GIST (Generating Interaction Schemata And 

Text) strategy. 

5. Post Test 

According to Ali Junaedi (Tahun : 2021, 2021), the 

post-test is give at the end of each meeting, post-test 

was conducted at the last meeting to measure students' 

English speaking skills after receiving treatment. The 

post-test is given to the students after conducting the 

treatment of using GIST strategy toward students’ 

reading comprehension. Similar to pre-test, the writer 

asks students to answer the twenty questions in the 

form of multiple choices and short answer. To score 

the objective tests the writer treats them without any 

difference. Means, there was only one correct answer 

for each items. 



40 

 

 

 

 

 

 

 

D. Research Instrument 

1. Reading Test 

According to Arikunto (2006:126) Instruments are 

tools used by researchers to collect data, called 

instruments. The instrument in this research is a 

descriptive test. The author uses two types of tests, 

namely pre-test and post-test. The first is a pre-test, 

which is given before students are taught using GIST. 

The second is a post-test which is given after students 

are taught using GIST. In this study, researchers used 

two classes, namely the control class and the 

experimental class. The first thing the researcher did 

was a pre-test, namely the process of measuring 

students' reading abilities. After the pre-test the 

researcher would use treatment in classes, namely the 

the experimental class. The researcher used the gist 

strategy and the researcher used the work in group 

strategy, the work in group strategy is a cooperative 

strategy, the researcher made several groups consisting 

of 2-4 students, after that the researcher distributed 

copies of the descriptive text, the researcher asked the 

students to discuss the paragraph in groups and add the 

details. The researcher instructed students to write 

statement ideas, direct ideas, specific information and 
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conclusions for each group. After carrying out the 

treatment, the researcher used a post-test to find out 

whether there were any significant changes in the class. 

About the use of media and strategies that researchers 

teach in experimental classes. 

 
E. Technique of Data Analysis 

The data was evaluated and a score calculated 

using statistical calculations using the ttest technique at a 

significance level of 5%. The T test used   in this study to 

see if there is a significant difference in average scores 

between the experimental and control groups. According 

to Pallantt (2001, p.243) a paired-sample T-test is use once 

the researcher has complete the analysis, descriptive 

testing, and normality testing. Normality testing is require 

to determine whether or not the data follows a normal 

distribution. 

 
1. Normality Test 

 
 

This normality test conducted using IBM SPSS 

Statistics Version 22, which must meet the following 

criteria: If the normality test result is greater than or 

equal to 0.05, the data distribution is normal. However, 

if the result score is less than or equal to 0.05, the data 
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distribution is not normal (Sujarweni and Endrayanto, 

2012). The following formula is used to determine the 

data's normality. 

 
 

𝑥2 = 
(ƒί‒ ƒⱨ)2 

 
 

fh 
 
 

Normality test has two criteria, which are : 

a) If Ltabel >Lobserve, then the data distribution is 

normal 

b) If Ltabel <Lobserve, then the data distribution is 

not normal 

 
2. Homogeneity Test 

The Homogeneity testused to determine whether or 

not the data in both classes is homogeneous.   This 

test was also carry out using IBM SPSS Statistics 

Version 22 to have data homogeneity with a significance 

level of more than = 0.05. 

 
F=(Largest Variant)/(Least Variant). 

 

 
 

𝐹 = 
The biggest varians 

The smallest varians 
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3. T-test 

 

The t-test is a data analysis process to determine 

significant differences between the reading skills of 

students who use the gist strategy in the experimental 

class and the reading skills of students without using the 

gist strategy. The t-test used in this study is the 

Independent Sample T-Test with a two-side significance 

test using IBM SPSS Statistics Version16.0. If the result 

show Sig. (2-tail) < sig = 0.05 (5%), then the null 

hypothesis is accepted. But, if Sig. (2- tail) >sig = 0.05 

(5%), then the alternative hypothesis is rejected with the 

following formula. 

𝑡0    𝑀1−𝑀2 

= 

𝑆𝐸𝑀1−𝑀2 

 
Where : 

 
T0 = The value of “to bserve” 

 
M1=Mean of the difference of 

experimental class 

M2=Mean of the difference of 

controlled class SEM1= Standard 

error of experimental class 

SEM2= Standard error of controlled 
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class 

 

 

F. Analysis Data Procedure 

 
 

The steps for analyzing data are : 

1. The first meeting, the researcher was conducted a 

pre-test for experimental and control class in order 

to know students' reading skills, after that in both 

classes, the researcher was be explained what they 

are going to learn at the second until sixth meeting. 

The researcher explained the learning media that 

used, namely GIST(Generating Interactin Schemata 

And Text). 

 
2. At the second meeting there were experimental and 

control classes where the researcher provided an 

introduction to reading comprehension and 

distributed descriptive text. Researchers also use 

awork in group strategy, namely a strategy where 

2/3 of the group works together. Students are able to 

identify topics and supporting sentences. The 

researcher read several difficult words and then gave 

examples.The students implemented the GIST 

(Generating Interactin Schemata And Text) strategy. 
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After that, students write the main points of their 

sentences. 

3. The third meeting, until the four meeting the 

researcher was used strategy GIST (Generating 

Interactin Schemata And Text). This is aimed to see 

if there is an influence on students' reading skills 

when using strategy GIST (Generating Interactin 

Schemata And Text). 

 
4. The last meeting, the researcher conducted a post 

test on the experimental and control class. Post test 

conducted to know whether there is an influence on 

students after give treatment. The purpose of this 

post test is to find out whether the use of strategy 

gist can improve students' reading skills. 
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CHAPTER IV 
 

FINDINGS AND DISCUSSIONS 
 

This chapter deals with the findings of the research and 

discussion of the findings. The findings are in line with the 

problem statements outlined in the introduction part. The 

findings consisted of the data obtained through questions to 

see the students’ performance after being taught the materials of 

reading comprehension through Gist (Generating Interaction 

Schemata and Text) strategy in terms of main idea and sequence 

of details. 

A. Findings 
 

1. Data Description 
 

The findings of this research deal with the classification 

of the students’ pre test and post-test. To find out the 

question in the previous chapter, the researcher gave a test 

that was given twice. A pre-test was given before treatment 

to know the students’ reading ability, while post-test was 

given after treatment through GIST strategy and the result 

of the post-test of this research can answer the question of 

this research that aims to find out through GIST strategy 

can be able to improving the students’ reading ability at 

SMP 13 Bengkulu. 
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In the first meeting, the researcher GIST strategy   and 

the aims of this treatment, so the students understood about 

how to apply GIST strategy in learning pocess. In the 

second meeting the researcher gave introduction about 

reading comprehension and distributed a text about 

holiday. The end of this meeti ng, the students were able 

to identify the topic and supporting sentence sentence. 

The researcher read some difficult word then gave an 

example. The students apllied GIST strategy, After that the 

students written down the major point of sentence. Finally 

the researcher conluded the material. 

The third meeting, the researcher gave introduction 

about reading comprehension and reviewed the material, 

then distributed a text about fishing. The end of this 

meeting, the students were able to identify the topic and 

supporting sentence. The researcher read some difficult 

word then gave an example. The students applied GIST 

strategy. After that the students written down the major 

point of sentence. Finally the researcher conluded the 

material. 

The Fourth meeting, the researcher reviewed the last 

material, then distributed a text about photograph. The end 

of this meeting, the students were able to identify the topic 

and supporting sentence sentence. The researcher read 
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some difficult word then gave an example. The students 

apllied GIST strategy. After that the students written down 

the major point of sentence. Finally the researcher 

conluded the material. And the last meeting, the researcher 

reviewed all material before giving post test. 

The research was also conducted to determine if there was a 

significant difference in students' Reading skills 

experimental classes and control classes. Data analyzed 

using SPSS version In the following description presented 

the findings of the research. The findings were obtained 

from experimental and control class 

a. The Score Pre-test of Experimental Class & Controlled 

Class 

The pre-test had done before implementation 

GIST strategy. It was conducted on friday 02august, 

2024 . The process carried out to get students' reading 

scores in the experimental class and control class. The 

students was given the pre-test. The researcher found 

out the research of the students pre-test based on the 

scoring of reading before giving treatment that using 

GIST strategy which where analyzed and resulted in 

the information as shown in the following table: 
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Table 4. Pre-Test in Experiment Classes & 

Controlled Class 
 

 

No 

 

Name 

Pre test 

Experiment 
Class 

Controlled 
Class 

1 S1 65 60 

2 S2 55 55 

3 S3 60 65 

4 S4 65 65 

5 S5 60 60 

6 S6 65 60 

7 S7 65 55 

8 S8 70 75 

9 S9 70 60 

10 S10 75 60 

11 S11 75 55 

12 S12 65 55 

13 S13 60 70 

14 S14 55 70 

15 S15 60 65 

16 S16 70 60 

17 S17 55 60 

18 S18 60 60 

19 S19 70 55 

20 S20 65 70 

21 S21 60 65 

22 S22 80 65 

23 S23 75 70 

24 S24 70 50 

25 S25 60 55 

26 S26 65 60 

27 S27 70 60 

28 S28 75 65 

29 S29 70 60 

30 S30 65 70 
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Based on the table above, that the reading pre - 

test conducted a test to measure the students' initial 

ability, here the researcher examines the students' 

reading ability, and the researcher sees that the 

students' reading skills still low in the experimental 

class and control class. 

 

 

 
 

 

 
Figure 1. Pre-test Experimental class & Pre-test Control 

class Control Class 
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Based on the graph above, that the reading pre-test 

conducted a test to measure the students' initial skills, 

here the researcher examines the students' reading 

skills, andthe researcher sees that the students' reading 

skills still low in the experimental class and control 

class. 
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Independent Samples Test 
 

 
Levene's 

Test for 

Equality of 

Variances 

 
 
 
 

t-test for Equality of Means 

 
 
 
 
 
 
 
 
 
 

F 

 
 
 
 
 
 
 
 
 
 

Sig. 

 
 
 
 
 
 
 
 
 
 

t 

 
 
 
 
 
 
 
 
 
 

df 

 
 
 
 
 
 
 

Sig. 

(2- 

tailed) 

 
 
 

 
Mea 

n 

Diff 

eren 

ce 

 
 
 

Std. 

Erro 

r 

Diff

e 

renc 

e 

95% 

Confidence 

Interval of 

the 

Difference 

 

 
Lower 

 

 
Upper 

PreTest_ 

ScoreRe 

adingSkill 

Equal 

varian 

ces 

assu 

med 

 
 

 
.265 

 
 

 
.609 

 
 

2.47 

2 

 
 

 
58 

 
 

 
.016 

 
 

4.00 

0 

 
 

1.61 

8 

 
 

 
.761 

 
 

 
7.239 

 Equal 

varian 

ces not 

assu 

med 

 
 

 
2.47 

2 

 
 

 
57.4 

15 

 
 
 
 

.016 

 
 

 
4.00 

0 

 
 

 
1.61 

8 

 
 
 
 

.760 

 
 
 
 

7.240 

 
 

Based on the table above, it was found that there was 

an average difference in pret-test speaking skills 

between the experimental group and the control group. 

From the table, a Sig (2-tailed) value of 016 < 2.0 
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Because the significance value < 2.0, the researcher's 

hypothesis (H1) was accepted and the null hypothesis 

(Ho) was rejected.This means that there is no a 

significant effect using GIST Reading Skills at SMPN 

13 Kota Bengkulu. 

 
b. Treatment In Experimental Class & Control Class 

1. Treatment In Experimental Class 

In the experimental class, the first thing the researcher 

did was to give a pre -test at VII A to measure 

students' Reading skills, after doing the pre-test, the 

researcher then gave treatment using starategy 

GIST(Generating Interaction schemata and text) the 

researcher started the treatment to improve students' 

Reading skills, by giving GIST. After doing 

treatment for 4 meetings the researcher gave a post- 

test to   measure whether there   was an effect on 

the use of GIST in the experimental class. 

 
2. Treatment In Controlled Class 

The treatment carried out in the control class was 

different from that carried out in the experimental 

class, learning in the control class did not use the 

GIST method. 
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c. The Score Post-Test of Experimental Class & Controlled 

Class 

The researcher has given pos-test to know the students’ 

reading skill after giving treatment by applying GIST 

srategy. The students were difficult to identify the main 

topic of the sentence in the pre test, that’s why they 

have to get some treatments to improve the students’ 

reading skill. However, there is difference between the 

experimental class and controlled class. In control class, 

they are taught descriptive text without getting any kind 

of treatments like experimental class which is using 

GIST strategy. Then after doing teaching and learning 

process, the controlled class is also had to do the similar 

post-test as the experimental class.in this research the 

researcher gave 4 meetings to treat students. Resulted in 

the information as shown in the following table : 
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Table 5. Post-Test in Experiment Classes & Controlled Class 
 

No. Name 
Post test 

Experiment Class Controlled Class 

1 S1 80 70 

2 S2 75 65 

3 S3 80 65 

4 S4 85 70 

5 S5 85 65 

6 S6 75 65 

7 S7 85 70 

8 S8 85 75 

9 S9 80 65 

10 S10 90 65 

11 S11 85 70 

12 S12 80 65 

13 S13 80 75 

14 S14 80 70 

15 S15 85 70 

16 S16 85 75 

17 S17 85 70 

18 S18 80 65 

19 S19 85 75 

20 S20 80 75 

21 S21 85 70 

22 S22 90 75 

23 S23 85 75 

24 S24 80 70 

25 S25 85 65 

26 S26 80 70 

27 S27 75 65 

28 S28 80 75 

29 S29 95 80 

30 S30 85 75 
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Based on the table above, the researcher conducted a 

post-test, a post-test is a test conducted after the learning 

process is complete. After the implementation of GIST 

to improve students' reading skills, it can be seen that 

with the success of the implementation of GIST, it can 

be seen from the graph above that there was an increase 

after learning students' reading skills. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2 Post-Test Experiment Class & Control Class 
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Based on the graph above, the researcher 

conducted a post-test, a post-test is a test conducted 

after the learning process is complete. After providing 

treatment using the GIST (Generating Interaction 

schemata and text) strategy to improve students' 

reading skills, it can be seen that with the success of 

implementing GIST, it can be seen from the graph 

above that there was an increase after learning to read 

students. 
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Independent Samples Test 
 

 
Levene's 

Test for 

Equality of 

Variances 

 
 
 
 

t-test for Equality of Means 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
F 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Sig. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
t 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Df 

 
 
 
 
 
 
 
 
 
 
 
Sig. 

(2- 

taile 

d) 

 
 
 
 
 
 
 
 
 
 
 

 
Mean 

Differ 

ence 

 
 
 
 
 
 
 
 
 
 
 

Std. 

Error 

Diffe

r 

ence 

 
 

 
95% 

Confidence 

Interval of 

the 

Difference 

 
 

 

Low 

er 

 
 
 
 

 
Upper 

PostTe 

stScore 

Readin 

gSkill 

Equal 

varianc 

es 

assum 

ed 

 
 

 
.018 

 
 

 
.894 

 
 

 
10.978 

 
 

 
58 

 
 

 
.000 

 
 

12.66 

7 

 
 

 
1.154 

 
 

10.3 

57 

 
 

14.97 

6 

 Equal 

varianc 

es not 

assum 

ed 

 
 

 
10.978 

 

 
57.9 

96 

 
 

 
.000 

 

 
12.66 

7 

 
 

 
1.154 

 

 
10.3 

57 

 

 
14.97 

6 
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Based on the table above, it is known that there is a 

difference in the average reading skills of the post-test 

between the experimental group and the control group. 

From the table, the Sig t value is obtained at 10.978 > 2.0. 

Because the significance value is > 2.0, the researcher's 

hypothesis (H1) is accepted. This means that there is a 

significant influence in the application of Generating 

Interaction schemata and text in improving students' 

reading skills at SMPN 13 Bengkulu City. 

 
d. The Overall Result of Pre-test and Post-test 

The result explained that the pre-test and post-test are 

used to measure the student’s knowledge gained in the 

treatment by GIST strategy in this research. In other 

words to determine the student’s knowledge level of 

their reading skills, the pre-test is given to the students 

by reading test before doing treatment, it means that the 

students had to answer the test by reading text and the 

post-test is given to the students also by reading test 

after doing treatment with the same test. In another word 

to measure the students’ knowledge level of their 

reading skill The comparison of the gained score 

between pre-test and post-test as follow : 
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Table 6. Pre-Test and Post-Test grades in Experiment classes 

and Control classes 

 
No 

 
Name 

Pre test Post test 

Experiment Controlled Experiment Controlled 

1 S1 65 60 80 70 

2 S2 55 55 75 65 

3 S3 60 65 80 65 

4 S4 65 65 85 70 

5 S5 60 60 85 65 

6 S6 65 60 75 65 

7 S7 65 55 85 70 

8 S8 70 75 85 75 

9 S9 70 60 80 65 

10 S10 75 60 90 65 

11 S11 75 55 85 70 

12 S12 65 55 80 65 

13 S13 60 70 80 75 

14 S14 55 70 80 70 

15 S15 60 65 85 70 

16 S16 70 60 85 75 

17 S17 55 60 85 70 

18 S18 60 60 80 65 

19 S19 70 55 85 75 

20 S20 65 70 80 75 

21 S21 60 65 85 70 

22 S22 80 65 90 75 

23 S23 75 70 85 75 

24 S24 70 50 80 70 

25 S25 60 55 85 65 

26 S26 65 60 80 70 
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27 S27 70 60 75 65 

28 S28 75 65 80 75 

29 S29 70 60 95 80 

30 S30 65 70 85 75 

Sum 1975 1855 2485 2105 

Avarage  65.83 61.83 82.83 70.17 

Min 55 50 75 65 

Max 80 75 95 80 
 
 

The table above showed that the students got 

improvement by gaining score before and after treatment. It 

proved that the students got improvement in their reading 

skills by using GIST Strategy. The improvement can be 

measured by presenting the minimum and maximum score 

of pre-test and post-test. Before treatment the students don't 

good category but after doing treatment by GIST Strategy 

the students got good cetegory, the value was increase. It 

means that there was improvement with students’ reading 

skill. 
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Table 7. Descriptive statistics Pre-Test 

Experimental & Control Class 

 

Descriptive Statistics 

 

Descriptive 

statistics 

 
 

PreTestExsperiment 

 
 

PreTestControll 

N Valid 30 30 

  

Missing 
 

0 
 

0 

 

Mean 
  

65.83 
 

61.83 

 

Std. Deviation 
 

6.576 
 

5.943 

 

Variance 
  

43.247 
 

35.316 

 

Minimum 
 

55 
 

50 

 

Maximum 
 

80 
 

75 

 

Based on the table above descriptive statistical 

analysis is useful for describing research data and 

including the amount of data. It can be seen that the 

sample (N) 30 represents the   number of students in 

the experimental class and control class. There was the 

highest pre-test score in the experimental class was 

80, While the highest PreTest Control score is 75 and 

the lowest score is 50 so the average score is 61.83. 
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Table 8. Descriptive statistic Post-Test 

Experimental & Control Class 

 
Statistics 

Descriptive 

statistics 
PostTestExsperim 

ent 

 
 

PostTestControll 

N Valid 30 30 

  

Missing 
 

0 
 

0 

 

Mean 
  

82.83 
 

70.17 

 

Std. Deviation 
 

4.488 
 

4.450 

 

Variance 
 

20.144 
 

19.799 

 

Minimum 
 

75 
 

65 

 

Maximum 
 

95 
 

80 

 
Based on the table above descriptive statistical 

analysis is useful for describing research data and 

including the amount of data. It can be seen that the 

sample (N) 30 represents the number of students in 

the experimental class and control classthe highest 

post-test score in the experimental class was 95 and 

the lowest was 75 with an average of   82.83.   While 

the highest control class post-test score is 80 and the 

lowest is 65 with a average score of 70.17. 
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Based on the table above descriptive statistical 

analysis is useful for describing research data and 

including the amount of data. It can be seen that the 

sample (N) 30 represents the number of students in 

the experimental class and control class. There was 

the highest pre-test score in the experimental class 

was 80 and the lowest score was 55 so it earned an 

average of 65.83, the highest post-test score in the 

experimental class was 95 and the lowest was 75 with 

an average of 82.83.While the highest Pre-Test 

Control score is 75 and the lowest score is 50 so the 

average score is 61.83 and the highest control class 

post-test score is 80 and the lowest is 65 with a average 

score of 70.17. 
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Figure 3. Students Pre-Test and Post-Test 

 
 

Further, in order to see the differences of 

the score of pre-test and post-test from both 

classes, the researcher presented the diagram 

based on the of pre-test and post-test from 

experimental class and controlled class. From 

the diagram, it was clearly that experimental 

class got higher score than controlled class in 

the post-test. 
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2. Normality Data Test 

Normality test is used to determine whether data 

collection from experimental and controlled classes is 

distributed within a normal curve or not. This normality 

test was conducted using IBM SPSS Statistic Version 22.0 

which has the following requirements: if the normality 

test result is more than > 0.05, it can be categorized that the 

data distribution is normal, but if the result score is less 

than < 0.05. Normality test results that showed that the 

significance value (Sig) for all data both on the kolmogrov- 

smirnov test and the shapiro-wilk test > 0.05 using SPSS. 

 
 

Tests of Normality 

 
 
 
 

 
Class 

Kolmogorov- 

Smirnova 

 
 

Shapiro-Wilk 

Statist 

ic 

 
 

df 

 
 

Sig. 

 
 

Statistic 

 
 

df 

 
 
Sig. 

PreTest_Score 

ReadingSkill 

Exsperim 

ent 

 
.150 

 
30 

 
.081 

 
.941 

 
30 

 
.096 

 Controll .221 30 .001 .929 30 .046 
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Histogram 
 

 
 

 

Based on the table above, the researcher obtained 

normality test results that showed that the significance 

value (Sig) for all data both on the kolmogrov-smirnov 

test and the shapiro-wilk test > 0.05 using SPSS, it can 

be concluded that the bedistribution research data is 

normal. 

3. Homogeneity Test 

After obtaining the results of the normality test,the next 

step is to calculate the homogeneity of the data. Homogeneity 

test is used to determine whether data in both classes is 

homogeneous or not. This test was also performed using IBM 
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SPSS Statistic Version 22 to have a data homogeneity with a 

significant level of more than α > 0.05. 

 
 

Test of Homogeneity of Variance 

 
Levene 

Statistic 

 
 

df1 

 
 

df2 

 
 

Sig. 

 
Based on Mean .265 1 58 .609 

PreTest_Score 

ReadingSkill 

 

Based on Median 
 

.390 
 

1 
 

58 
 

.535 

 Based on Median 

and with adjusted df 
.390 1 57.889 .535 

 Based on trimmed 

mean 

 
.257 

 
1 

 
58 

 
.614 

 

Based on the mean significance value (Sig) is 0.609> 

0.05, so it can be concluded that the variance of post-test data 

of experimental classes and   post-test data of control classes 

is the same or homogeneous. Thus, one of the requirements 

of the independent sample t-test has been fulfilled. 

 
4. T-Test 

Normality test is used to determine whether data 

collection from experimental and controlled classes is 

distributed within a normal curve or not. This normality test 

was conducted using IBM SPSS Statistic Version 22.0 which 

has the following requirements: if the normality test result is 

more than > 0.05, it can be categorized that the data 
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distribution is normal, but if the result score is less than < 

0.05. Normality test results that showed that the significance 

value (Sig) for all data both on the kolmogrov-smirnov test 

and the shapiro-wilk test > 0.05 using SPSS. 

 

 
Independent Samples Test 

 
Levene's 

Test for 

Equality of 

Variances 

 
 
 
 
 

t-test for Equality of Means 

 
 
 
 
 
 
 
 

 
F 

 
 
 
 
 
 
 
 

 
Sig. 

 
 
 
 
 
 
 
 

 
t 

 
 
 
 
 
 
 
 

 
Df 

 
 
 
 

 
Sig. 

(2- 

taile 

d) 

 
 
 
 
 
 

Mean 

Differ 

ence 

 
 
 
 

 
Std. 

Error 

Diffe

r 

ence 

95% 

Confidence 

Interval of 

the 

Difference 

Lowe 

r 

Uppe r 

PreTest 

_Score 

Readin 

gSkill 

Equal 

variances 

assumed 

 
 
.265 

 
 

.609 

 
2.47 

2 

 
 

58 

 
 

.016 

 
 

4.000 

 
 
1.618 

 
 

.761 

 
7.23 

9 

Equal 

variances 

not 

assumed 

 

2.47 

2 

 

57. 

415 

 

 
.016 

 

 
4.000 

 

 
1.618 

 

 
.760 

 

7.24 

0 
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Table 9. Group Statistics 

 
Group Statistics 

 

 
 

Group 

 
 

N 

 
 

Mean 

Std. 

Deviation 

Std. Error 

Mean 

PreTest_Score 

ReadingSkill 

Exsperiment 30 65.83 6.576 1.201 

 Controll 30 61.83 5.943 1.085 

 
 

Based on the table above, it was found that there was an 

average difference in post -test speaking skills between the 

experimental group and the control group. From the table, a 

Sig (2 -tailed) value of 0.000 < 0.05. Because the 

significance value <0.05, the researcher's hypothesis (H1) 

was accepted and the null hypothesis (Ho) was rejected. 

This means that there is a significant effect using GIST in 

Increasing Students' reading Skills at SMPN 13 Bengkulu 

City. 
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Paired Samples Test 

 

 
Paired Differences 

 
 
 
 
 
 
 
 
 

 
t 

 
 
 
 
 
 
 
 
 

 
df 

 
 
 
 
 
 

 
Sig. 

(2- 

tailed) 

 
 
 
 
 
 

 
Mean 

 
 
 
 

Std. 

Devia 

tion 

 
 
 
 

Std. 

Error 

Mean 

95% 

Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 1 PreTestC 

ontroll – 

PostTest 

Control 

 
 

- 

8.333 

 
 

5.622 

 
 

1.026 

 
 

- 

10.433 

 
 

-6.234 

 
 

- 

8.118 

 
 

29 

 
 

.000 
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Paired Samples Test 

 

  
Paired Differences 

 
 
 
 
 
 
 
 
 

t 

 
 
 
 
 
 
 
 
 

df 

 
 
 
 
 
 
 

 
Sig. (2- 

tailed) 

 
 
 
 
 
 

 
Mean 

 
 
 

 
Std. 

Deviat 

ion 

 
 
 

 
Std. 

Error 

Mean 

95% 

Confidence 

Interval of the 

Difference 

 
Lower 

 
Upper 

Pair 1 PreTest 

Exsperi 

ment – 

PostTest 

Exsperi 

ment 

 
 

- 

17.00 

0 

 
 
 

 
6.513 

 
 
 

 
1.189 

 
 

 
- 

19.432 

 
 
 

 
-14.568 

 
 

- 

14.29 

7 

 
 
 

 
29 

 
 
 

 
.000 

 
 
 

5. The Statistical Hypothesis 

This research was conducted to answer the problem of 

research whether the use of GIST has a significant effect on 

the speaking skills of grade VII students in SMPN 13 

Bengkulu. Furthermore, to explain the answer to the above 

question, the data from the pre-test and post-test are 

calculated by using the t-test (paired samples t-test) formula 

with the assumption as follows: 

a. H1: If the value of sig. (2-tailed) < 0.05, it means that 

there is significant effect on students’ reading skills using 

strategy GIST. H1 (the null hypothesis) is accepted. 
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b. Ho: If the value of sig. (2-tailed) > 0.05, it means that 

there is no significant effect on students’ reading skills 

using stategy GIST integrated the use of pair work 

strategy Ho (the null hypothesis ) is rejected. 

 
 

B. Discussion 

The research was conducted to find out the skill of 

students’ reading comprehension through gist strategy. The 

gist strategy was one of many strategies which can be used by 

the researcher in teaching English especially to help the 

students to comprehend the reading text. According to Duke 

and Pearson(2011:64) states that one of effective teaching 

reading comprehension is summarizing strategy. It is a worth 

while strategy to teach students’ reading comprehension. 

Based on the theory above, it proved that the gist strategy 

was effective to be applied in teaching English. It could be 

seen in the table of students’ score, there was improvement in 

every test from the pre test, post test. The implementation 

of gist strategy could help the students in comprehending 

the reading text. And the researcher could control the situation 

and condition of the class better. By looking at the previous 

finding, the researcher concluded that the students’ reading 

skill was better than before giving the treatment. 

Based on the data obtained, the experimental and control 

classe have almost the same level of reading skills as indicated 



74 

 

 

 

 

 

by the reading pre-test given before the treatment. The average 

pre-test score in the experimental class was 65.83 and the 

average score in the control class was 61.83. 

The researcher conducted a study using the GIST strategy, 

students were taught and given treatment using the strategy. 

They can grow motivation and creativity in the learning 

process using the Generating Interaction Schemata And Text 

strategy because they can learn English in a fun and easy way. 

The researcher conducted the study in class VII A and VII B 

where VII A was the experimental class and VII B was the 

control class at SMPN 13 Kota Bengkulu to take a reading 

test. Furthermore, after the treatment using the GIST strategy 

given in class VII A to teach reading skills, and conventional 

learning in class VII B. There are significant effects of 

students' reading skills. This can be seen in pre-test students' 

average scores in experimental classes of 65.83 and the 

average post-test score was 82.83. The data has been analyzed 

using the T-test (paired samples t-test) standard signification 

of 5% with sig value. (2-tailed) is 0.000 < 0.05. Thus, it can 

be concluded that the students’ reading skills was significant 

better after getting the treatment.According to the results, it 

can be concluded that the Alternative Hypothesis (H1) was 

accepted and Null Hypothesis (Ho) was rejected. 

In the preface study that the researcher did in SMPN 13 

Kota Bengkulu it was found through the observation that the 
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teachers’ method in teaching reading was only using one 

method, the teacher seldom used any strategies to improve the 

students’ reading skills. The researcher concluded that one 

of the main factor which made the students difficult to 

identify the main point of sentence or text caused by the 

strategy or media used in class is monotonous, the students 

rarely study using any methods and strategies in class since in 

reading. 

The result of this research showed that GIST strategy is 

significantly effective in teaching reading skills of descritive 

texts. Using GIST strategy in teaching and learning 

process in classroom had good influence to students’ 

reading a skills. By presenting GIST strategy in reading 

class, the students were more active in the process of 

teaching and learning because the activities offered by GIST 

strategy have relevancy to the characteristics of most junior 

high school students that curious and enjoy dynamic 

situations.Furthermore, by GIST strategy, the students mostly 

participated actively in each activity. They also had more 

effort by asking the vocabularies they did not know in English 

especially in narrative text in order to maintain their reading 

activities with their set partner. They also did more reading 

practice even thought they were not under monitored by the 

teacher. By doing so, The students saw very interested in the 

process of learning because they can share their ideas freely to 
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each other, and this made the class becoming more alive. 

They did gist strategy step by step. It   was reliable with 

the privous study in the chapter two on procedure of GIST 

strategy. 

Based on the findings above,   the   researcher 

concluded that there was an improving of using GIST 

(Generating Interaction Schemata and Text) strategy in 

reading skills at SMPN 13 Kota Bengkulu. It maked the 

students’ easy to understand the paraghrap or the topic, so it  

was reliable with the benefit GIST Strategy. In the priovous 

study on the chapter two explained that There are some 

advantages of the use of Gist strategy in teaching reading, as 

following: 

1. Easier to prediction the main idea of the passage. 

2. Easier to understanding massage of the text. 

3. To know the quality of individuals students, and 

4. Stimulus the brain in processingof understand the passage 

quickly. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 
This chapter provide conclusion and suggestion from 

the research. The conclusion made on the reason disclosures 

of the survey concerning the issue clarifications and the 

objectives of the study . Suggestion are made for educational 

practitioners who are concerned to the teaching reading subject. 

In addition, the last suggestions are mainly focused to the next 

researcher who will conduct the same subject matters that have 

not been touched yet in this study. 

A. Conclusion 

In view of the researcher discoveries and conversation in 

the past section and taking a gander at the consequence of 

the examination, the specialist made an end as follows : 

 
1. The students’ reading comprehension through GIST 

(Generating Interaction Schemata and Text) Strategy 

in SMPN 13 Kota Bengkulu It can be seen that the 

description of learning outcomes in experimental 

classes uses a sample (N) of 30 students, the lowest 

experimental pre-test score is 55 and the highest score 

is 80 so the average score is 65.83 and the lowest pre-

test control is 50 and the highest value is 75 so the 

average value is 61.83. Post-Test Experiment is 75 and 
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the highest score is 95, so the average is 82.82 while 

the lowestcontrol class posttest is 65 and the highest 

value is 80, so the average value is 70.17. It can be 

seen that the increa se in the alue of learning outcomes 

in experimental classes with the application strategy 

GIST is much greater in increasing the value of student 

learning outcomes compared to control classes. 

 
2. The purpose of using GIST strategy in teaching process 

is to make the material more interesting, enjoyable and 

challenging especially in narative text. GIST strategy 

is one of the effective strategy to teach reading 

comprehension. The researcher concluded that all of 

students were insteresting to apply GIST strategy in 

learning process. They felt GIST strategy able to 

enhance their reading skills 

 
B. SUGGESTION 

Based on the results of the research, discussion and 

conclusions described above, the researchers provide the 

following suggestions: 

1. English Teacher 

Teacher should try GIST (Generating Interaction 

Schemata and Text) strategy in teaching English 

especially reading comprehension because the result 
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of this research showed that the GIST (Generating 

Interaction Schemata and Text) strategy have an 

effect on the students’ reading comprehension. 

 
2. Future Researchers 

In this research has not perfect yet, it is suggested for 

the future researchers to conduct further researchers 

in the same field, especially in the of GIST strategy 

on teaching reading comprehension. This research 

was very important because it willgive some 

knowledge to the researcher. In order to know the 

benefits of using gist strategy in teaching reading 

comprehension 
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