
CHAPTER II 

LITERATURE REVIEW 

 

A. Theoritical Framework  

1. Reading Comprehension 

a. Definition Reading 

Reading is a process that is carried out to reduce the 

uncertainty of the meaning of a text, to convey the process of 

negotiating meaning between the text and the reader, and to understand 

the meaning of various texts. The knowledge, expectations, and 

strategies the reader uses to express external meaning all play a role in 

determining how the reader negotiates with the meaning of the text. In 

reading, we must be able to form a varied and rich vocabulary, develop 

phonological processes, provide a framework. Efficient readers must 

know what their goals are in reading the text, strategies for achieving 

those goals, and how to retain the information. According to Zare, 

reading is a cognitive activity carried out through text where the reader 

takes part in the conversation with the author. Reading is a basic skill 

that everyone should have if he wants to learn a language.  

According to Patel and Jain (2008) reading means 

understanding the meaning of written words or symbols. Reading is an 

active process consisting of recognition and understanding skills. 

Reading is an important activity in life as one can update or gain 

knowledge and is an important tool for academic success. Kozak M 

(2011) defines reading as a skill that enables us to get messages, 

recognize written words (written symbols), get (understand) meanings, 

are used to teach pronunciation and obtain information from texts. 

Reading is an important skill that ensures success in academic 

learning (Alderson, 1984). Research on reading reports strong support 

for a positive relationship between students' reading processes and 

their ability to read and understand what they read. Hesham stated that 



"Reading can be seen as an interactive process" between the reader and 

the text that leads to automaticity or fluency in reading, reading can 

also be defined as a process of conscious and unconscious thinking. 

Readers apply many strategies to reconstruct the meaning assumed by 

the writer. Based on the above understanding, reading is an important 

thing in everyday life, and also reading is not only the process of 

getting written symbols that match one's spoken language but also the 

process of getting the message the writer wants to convey. 

 

b. Definition of Reading Comprehension  

According to Snow, reading comprehension is the process of 

extracting and forming the meaning of words through simultaneously 

with written language. It means that the score of successful reading 

comprehension was the ability to understand and construct 

information. According to Wolley, reading comprehension is the 

process of carried out in making meaning from the text that has been 

read. It means that when we read, the learners is not only know about 

the symbol in written but also knowing the meaning of words. 

Reading comprehension must also be equipped with many 

skills such as vocabulary knowledge, background knowledge, 

grammar knowledge, metacognitive awareness, syntactic knowledge, 

and reading strategies (Grabe, 2009; Koda, 2007). Grabe (2009) also 

states that the reading needs to consider the meaning of words quickly 

and efficiently, and the uses of vocabulary, the process of sentence 

preparation in building understanding, and the underlying cognitive 

skills. Reading comprehension is a very complex process and involves 

a lot of interaction between the reader and prior knowledge, the use of 

strategies (Klinger, 2007: 16). 

Reading comprehension is a complex cognitive ability 

providing the ability to integrate text information with the background 

knowledge of the reader and resulting in the explanation of a mental 



representation (Meneghetti, Carretti, & De Beni, 2006). So, reading 

comprehension is an interactive activity between students and contexts 

(Rumelhart, 1994); in the period of this interaction between students 

and contexts, students utilize different experiences and knowledge 

which involve language skills, cognitive information and world 

knowledge. 

 

c. Models of Reading Comprehension 

According to Browne (1998), there are three major models of 

reading which are the bottom-up, top-down, and interactive models. 

1. The bottom- up model 

According to Browne (1998), this model describes reading 

as a process that starts with the learner’s knowledge of letters, 

sounds and words and how these words are formed to make 

sentences. This model is called part to whole model because it goes 

from partial to whole knowledge. This model is so effective in the 

early childhood, especially students as young learners. It’s 

effective because the emphasis here is on the letters, recognition of 

their shapes and reading individual words. 

 

2. The top-down model 

This model, which is also called inside-out model and 

whole to part model, involves the reader’s experience and what 

he/she brings to the reading material. Browne (1998) clarified that, 

‘this model suggests that readers begin to read by drawing on what 

they know about the structure and the meaningfulness of language, 

the structure of stories and other genres and their knowledge of the 

world to predict the general meaning and specific words in context. 

This model is broader and more realistic.  

 

3. The interactive model 



Stanovich l(1980) largued lthat lthis lmodel lgathers lthe lfeatures 

lof lthe lbottom-up land lthe ltop-down lmodels land lgives lreading lmore 

lmeaning. lHere, lthe lreaders lare lmore linvolved lin lreading. lThey luse 

ltheir lknowledge lof lsubject ltheme, ltheir lpre-experience lof lwritten 

lwords, ltheir lreading land ltheir lown lexpectations lto lmake lpredictions 

labout lthe lreading ltext. lSo, lthe ltextual ldetails lare lthe lbest lway lin lthe 

lrecognition lof lthe lwords land lthe lletters lthe ltext lcontains. 

 

d. Types of Reading Comprehension 

According to Burn let al l(1984) in Yossuke l(2011) there are four 

types of reading comprehension they are: 

1. Literal Reading 

Reading lfor lliteral lcomprehension linvolves lacquiring 

linformation lthat lis ldirectly lstated lin la lselection. lAnswer lto lliteral 

lquestion lsimply ldemands lthe lstudents lfrom lmemory lwhat lthe lbook 

lsays. lLiteral lcomprehension lis lthe llowest llevel ltype lunderstanding. 

 

2. Interpretive Reading 

The interpretive involving reading between the lines lor 

making lis lnot ldirectly lstated lin lthe ltext, lbut lsuggested lor limplied. 

lInterpretive llevels lof lreading lcomprehension lgo lbeyond lliteral 

lcomprehension. 

 

 

3. Critical Reading 

Just llike lthe lmeaning lof lthe lcritical lreading lrevealed lbefore,  

lburn lviews lthat lthe lessential lreading lis levaluation lof lthe lideas lin lthe 

lmaterials lwith lknown lstandard land lconclusion labout laccuracy 

lappropriateness. lIn lthe lcritical lreading, la lreader lmust lbe lcollected,  

lanalyze land lsynthesize lthe linformation.  

 



4. Creative Reading 

The lcreative lreading linvolves lgoing lbeyond lthe lmaterial 

lpresented lby lthe lauthor lcreative land lrequires lthe lstudents lto lthink  

las lthey lread land lto luse ltheir limagination. lIn lcreative lreading, lthe 

lreader ltries lto lcome lup lwith la lnew lor lalternative lsolution lto lthose 

lpresented lby lauthor. 

 

From lthe ldefinition labove, lit lcan lbe lassumed lthat lreading lis lnot 

lonly lspelling ltext lactivity lorally,  lbut lalso lprocess lof lconstructing lmeaning 

lfrom lwritten ltexts lin lorder lto lget linformation land lknowledge lfrom lthe ltext, 

lin lorder lthat lthe lreaders lcan linterpret land lprovides ltheir lopinion lfrom ltheir  

lviews lafter lthey lread la ltext. lIdentifying lmain lidea, lidentifying ldetails,  

ldetermining linference, lunderstanding lvocabulary, lreference lare limportant 

lskills lwhich lshould lbe lincreased lconsistently lby lthe lscholars lfor lbeing 

lgood lreaders. 

 

2. Reading Strategies 

a. Definition of Strategies 

Strategies lare ldefined las llearning ltechniques, lbehaviors,  

lproblem-solving lor lstudy lskills lwhich lmake llearning lmore leffective 

land lefficient l(Oxford l& lCrookall,  l1989). lIn lthe lcontext lof lreading,  

lreading lstrategies lindicate lhow lreaders lconceive la ltask, lwhat ltextual 

lcues lthey lattend lto, lhow lthey lmake lsense lof lwhat lthey lread, land lwhat  

lthey ldo lwhen lthey ldo lnot lunderstand l(Block, l1986). 

Strategy lis la lmethod lor lplanned lway lto ldo lsomething lwith lthe 

laim lof lachieving lgood lresults. lThe luse lof lstrategies lin lreading lrequires 

lthe lreader lto lthink labout lhow lto lapproach lthe ltext lin lorder lto ldecode 

land lretain linformation l(Roe l& lRoss, l2006: l12). lIn lthis ldefinition,  

lstrategies lare lways lfor llearners lto lsolve lproblems lencountered lin 

lconstructing lmeaning lin lany lcontext. lStrategies lchosen lby llearners lare  



lmodified lto lfit lthe ldemands lof lthe llearning lsituation. lThe lstrategies  

lused lby lthe lstudents lmust lbe ldifferent lfrom lone lanother. L 

b. Definition Reading Strategies l 

According lto lCohen l(1990), lreading lstrategies lare l“those lmental 

lprocedures lthat lreaders ldeliberately lprefer lto lemploy lin laccomplishing 

lreading ltasks”. lHence, lemploying lreading lstrategies lmeans lhow 

lreaders lvisualize la ltask, lwhat lthey ldo lto lconstruct lmeaning lfrom lthe 

lmanuscripts, land lwhat lthey ldo lwhen lcomprehension lcollapses l(Block,  

l1986, l1992; lMacaro, l2001; lMacaro l& lErler, l2008; lZhang, l2001). lAdler 

l(2001) lreflects lthat lcomprehension lstrategies lare lconscious lplans lsets 

lof lsteps lthat lgood lreaders luse lto lmake lsense lof lthe ltext. l 

 

c. The Classification of l Reading Strategies l 

According lto lGarner l(1987) las lcited lby lMokhtari l& lReichard 

l(2002) lreading lstrategies ldefined las lthe lactivities lthat lperformed lby 

lstudents lwhich laim lto limprove lthe lcognitive lfailure. lUsing lstrategies 

lcan lhelp lstudents lin lreading,  lespecially lfor lstudents lwho lstruggle lin 

lreading lcomprehension lto lbe la lmore lactive lreader land lthinkers 

l(Mokhtari l& lSheorey, l2002). l lMokhtari land lSheorey l(2002) ldeveloped  

lsurvey lof lreading lstrategies l(SORS) lthat lwas ladopted lto lthis lcurrent 

lstudy land lthey lclassified lreading lcategories linto lthree lbroad lcategories.  

lThese lcategories lare: 

1. Global Reading Strategies l(GLOB) 

Global lreading lstrategies lare lone lof lthe lcategories lof 

lreading lstrategies. lAccording lto lMokhtari l& lReichard l(2002), 

lglobal lreading lstrategies lis ldefined las lthe ltechnique lthat 

lgeneralized land ldeliberate lin lorder lto lset lthe lpurpose lof lthe lreading 

ltext. lExamples linclude l“evaluating lwhat lto lread lor lignore, lnoting 

ltext lcharacteristics, lguessing lwhat lthe lmaterial lis labout, letc.” lThese 

lstrategies lcan lbe lthought lof las lgeneralized, lintentional lreading 

lstrategies laimed lat lsetting lthe lstage lfor lthe lreading lact.  



 

2. Problem Solving Strategies l(PROB) 

Problem-solving lstrategies lare lone lof lthe lcategories lof 

lreading lstrategies. lThis lstrategy lused lfor lsolving lproblems lwhen 

lthe lreader lhas ldifficulties lin lreading. lAccording lto lMokhtari l& 

lReichard l(2002), lproblem-solving lstrategies lis ldefined las lan laction 

lplan lthat lused lby lthe lstudents lto lnavigates lin lorder lto lsolve lthe 

lproblem lin lreading lthrough ltext lskillfully. lExamples linclude 

l“evaluating lwhat lto lread lor lignore, lnoting ltext lcharacteristics,  

lguessing lwhat lthe lmaterial lis labout, letc.” lThese lstrategies lcan lbe 

lthought lof las lgeneralized, lintentional lreading lstrategies laimed lat 

lsetting lthe lstage lfor lthe lreading lact. 

 

3. Support lReading lStrategies l(SUPP) 

Support lreading lstrategies lare lone lof lthe lcategories lof 

lreading lstrategies. lThis lstrategy lhas la luseful lfunction lfor lthe lreader.  

lAccording lto lMokhtari l& lReichard l(2002) lsaid lthat lthis lstrategy 

lgives lmechanism lsupport lintended lto ldefend lresponse lto lreading,  

llike lusing ldictionaries, ltaking lnotes, land lunderling. lThese lstrategies 

lprovide lthe lsupport lmechanisms laimed lat lsustaining lresponses lto 

lreading. 

  

       3. Correlation 

a. Definition of Correlation 

According lto lJonathan lSarwono l(2011: l57), lcorrelation lis lan 

lanalysis ltechnique lthat lincludes, ltechniques lfor lmeasuring lassociation 

lor lrelationships l(measures lof lassociation). lMeasurement lof lassociation 

lis la lgeneral lterm lthat lrefers lto la lgroup lof ltechniques lin lbivariate 

lstatistics, lwhich lare lused lto lmeasure lthe lstrength lof lthe lrelationship 

lbetween ltwo lvariables. lSukardi l(2009: l166) largues lthat lcorrelation 

lresearch lis la lstudy lthat linvolves ldata lcollection lactions lto ldetermine 



lwhether lor lnot lthere lis la lrelationship land lthe llevel lof lrelationship 

lbetween ltwo lor lmore lvariables. lLind, lMarchal, lWathen l(2008) largue 

lthat lcorrelation lanalysis lis la lset lof ltechniques lfor lmeasuring lthe 

lrelationship lbetween ltwo lvariables, lthe lbasic lidea lof lcorrelation 

lanalysis lis lto lreport lthe lrelationship lbetween ltwo lvariables. lVariable lX 

l(horizontal lline lin lthe lgraph) land lvariable lY l(vertical lline lin lthe lgraph) 

lwhich lbecome la lnon-linear lrelationship, lpositive lor lnegative.  

lMeanwhile,  laccording lto lSugiyono l(2013), lcorrelation lanalysis lis lpart 

lof lstatistical lscience lthat lhas l9 ltypes, lnamely lPearson lproduct lmoment 

lcorrelation l(r), lratio lcorrelation l(y), lSpearman lrank lcorrelation lor lrho 

l(rs lor lp), lbiserial lcorrelation l(rb), lpoint lbiserial lcorrelation l(rpb), lphi 

lcorrelation l(0), ltetrachoric lcorrelation l(rt), lcontingency lcorrelation l(C), 

land lKendall's ltau lcorrelation l(8). L 

In lgeneral, lcorrelational lstudies lare lquantitative lresearch 

lmethods lthat linvolve ltwo lor lmore lquantitative lvariables lfrom lthe lsame 

lsubject lgroup land ldetermine lwhether lthere lis la lrelationship lbetween lthe 

ltwo lvariables. lIn lcorrelational lstudies, lthe lsample lmust linclude lat lleast  

l30 lpeople lwho lare lwilling lto lparticipate lin lthe lstudy l(Creswell,  l2012, lp. 

l146; lFraenkel, let lal., l2012, lp. l338). 

To lmeasure lthe lcorrelation lbetween ltwo lor lmore lvariables,  

lPearson lProduct lMoment lCorrelation lCoefficient lis lused. lThe 

lcorrelation lcoefficient lis la lmeasure lof lthe lstrength lof lthe lstraight-line 

lor lliner lrelationship lbetween ltwo lvariables. lThe lcorrelation lcoefficient  

lis lvalue lin lthe linterval lbetween l-1 land l1 lwith lzero lindicating lthat lthe 

lvariables lare lunrelated. lIf lthe lnumber lis lequal lto l+1.00 lindicates la 

lperfect lpositive lcorrelation. lIf lthe lnumber lis lequal lto l-1.00 lindicates la 

lperfect lnegative lcorrelation. lIf lthe lnumber lis lequal lto lzero, lthere lis lno  

lcorrelation lbetween lthe ltwo lvariables. lPositive lcorrelation lbetween ltwo 

lvariables lis lwhen lan lincrease lin lone lvariable lleads lto lan lincrease lin lthe  

lother land la ldecrease lin lone lleads lto la ldecrease lin lthe lother. lMeanwhile,  



lnegative lcorrelation lis lwhen lan lincrease lin lone lvariable lleads lto la 

ldecrease lin lanother land lvice lversa. l 

 

B. Previous Study 

The lfirst lprevious lstudy lis l“Correlation lbetween lStudents' 

lCognitive lReading lStrategies land lReading lComprehension” lEdi lWahyono  

l(2019). lThis lstudy lwas laimed lat lfinding lout l1) ldescribe lstudents' lresponses 

lto lcognitive lreading lstrategies land ltheir lreading lcomprehension lscores; l2) 

lfound la lcorrelation lbetween lstudents' lcognitive lreading lstrategies land ltheir 

lreading lcomprehension. lData lcollection lwas lcarried lout lby ldistributing 

lquestionnaires lto lget lresponses lfrom lstudents lwithin la lcertain lperiod lof 

ltime. lCognitive lReading lStrategy. lIELTS lReading lTesting lis lused lto lget 

lstudents' lreading lcomprehension lscore. lThe lresults lshowed lthat lthe 

lmajority lof lstudents lusually lused lthe lfour lcognitive lreading lstrategies 

lincluded lin lthis lstudy land lthe lcognitive lreading lstrategies lwere 

lsignificantly lcorrelated lwith lstudents' lreading lcomprehension lwith la lp 

lvalue lof l0.00 land la lcoefficient lvalue lof l0.61. 

Next lrelated lstudy lis l“The Relationship between Reading Strategies 

and Reading Achievement of the EFL Students” Leonardus Par (2020). 

This study was aimed at finding out to discover the relationship between 

the use of reading strategies and reading achievement among EFL students 

in Indonesia. It involves 56 EFL university students majoring in English 

by providing questionnaire of Reading Strategies (SORS) in order to know 

the use of reading strategies; and Reading Comprehension Test (RCT) to 

measure their reading achievement or reading ability. The reading 

strategies were classified into Global, Problem Solving, and Supporting 

strategies. Meanwhile, the RCT was 35 multiple choice test items. The 

findings of the study reveal that (1) the EFL students are active strategies 

users; they prefer problem-solving strategies more than global and 

supporting strategies; (2) there is a significant correlation between the 

overall reading strategy use and the students reading achievement; (3) the 



problem-solving strategies are the predictive factors of the students’ 

reading achievement. In conclusion, the more the students apply the 

problem-solving strategies in reading activities, the better their ability to 

understanding the texts. 

The llast lprevious lstudy lis l“The Correlation Between Cognitive 

Reading Strategies and Students’ English Proficiency Test” Yoani 

Gustanti, Mutiara Ayu (2021). This study was aimed at finding out to 

determine whether there is a correlation between cognitive reading 

strategies and English proficiency test scores. The population of this 

research was the third year students of the Department of English 

Education at private University. Quantitative methods were used to collect 

data. A self-report questionnaire consisting of 25 items was administered 

to 40 students. The reading strategy was evaluated under three headings: 

pre-reading, while-reading, and post-reading in both sections. The data 

collected from the questionnaire were statistically analyzed using SPSS. 

The result of this study indicated that there were positive correlation 

between cognitive reading strategies and English proficiency test scores. 

Students were usually and sometimes used cognitive reading strategy 

while reading a text.  

 

C. Conceptual Framework 

In lthe lprevious lsub lchapter, lthe lreview lof lthe ltheoretical 

lstudies, lthe lwriter lexplains lsome ltheories lunderlying ltwo lvariables 

lused lin lthis lresearch: lstudents’ lreading lstrategies land ltheir lreading 

lcomprehension. 

This lresearch lwill lfind lout lthe lcorrelation lbetween lstudents’ 

lreading lstrategies land ltheir lreading lcomprehension. lThe lstudents’ 

lreading lstrategies lwill lbe lmeasured lthrough lquestionnaire. lOn lthe 

lother lhand, lstudents’ lreading lcomprehension lwill lbe lmeasured lby 

lconducting lreading ltest. lLater, lthe lresult lof leach ltest lwill lbe 



lcorrelated leach lother lto lprove lthe lhypothesis. Therefore, lthe lway of 

thinking for this research can be illustrated las the following figure: 
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Figure 1. Conceptual Framework 

 

D. Hypothesis 

The lhypothesis lof lthis lresearch lis: 

1) Hₒ l= lThere lis lno lsignificant lcorrelation lbetween lstudents’ reading 

lstrategies land ltheir lreading lcomprehension 

2) Hₗ l= lThere lis la lsignificant lcorrelation lbetween lstudents’ reading 

lstrategies land ltheir lreading lcomprehension 
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