CHAPTER V
CONCLUSION AND SUGGESTIONS

A. Conclusion

This study was conducted to explore the challenges faced by
English teachers in teaching reading skills to Grade V111 students at SMPN
14 Kaur. The study focused on three research questions:

the strategies used by the English teacher in developing students'
reading skills, the challenges encountered by the teacher during the
implementation of those strategies, and the solutions implemented to
overcome the challenges. The data were collected through classroom
observations, interviews with the English teacher, and documentation.
Based on the findings and discussion presented in the previous chapter,
several conclusions can be drawn.

The first finding shows that the English teacher applied various
instructional strategies to develop students' reading skills. Before
beginning the reading activities, the teacher prepared the learning
materials by reviewing the textbook and adjusting the level of difficulty
according to the students' abilities. The teacher realized that many students
had limited English proficiency; therefore, the learning materials often
needed to be simplified so that students could understand the content more
easily. During the teaching and learning process, the teacher introduced
difficult vocabulary before asking students to read the text. Vocabulary
instruction became one of the most important stages because many
students were unfamiliar with English words and often depended on
dictionaries to understand the reading materials. By explaining vocabulary
first, students became more prepared to understand the text and were able
to follow the lesson more confidently.

The teacher also implemented reading aloud activities, question-
and-answer sessions, group discussions, and guided reading. Reading

aloud allowed the teacher to monitor students' pronunciation and reading
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fluency, while question-and-answer activities helped measure students'
understanding of the text. Group discussions encouraged students to
exchange ideas, solve reading problems collaboratively, and become more
active during the learning process. Furthermore, the teacher guided
students in identifying the main ideas, finding specific information, and
answering comprehension  questions together. These strategies
demonstrated that the teacher did not rely on a single teaching method but
combined several instructional approaches according to the classroom
situation and students' learning needs.

The observation results supported the interview findings. During
classroom observations, the researcher found that the teacher prepared the
lesson carefully, explained learning objectives, introduced important
vocabulary, encouraged students to participate actively, and provided
direct assistance whenever students experienced difficulties. Therefore, it
can be concluded that the teacher applied various student-centered
strategies to improve students' reading skills despite the limitations faced
in the classroom.

The second finding revealed that the English teacher experienced
several challenges in implementing reading instruction. The greatest
challenge was students' limited vocabulary mastery. Most students found it
difficult to understand unfamiliar English words, which prevented them
from comprehending the overall meaning of the reading texts. As a result,
students frequently relied on dictionaries and translated texts word by
word instead of understanding the main ideas of the passages.

Besides vocabulary limitations, many students also experienced
difficulties in identifying the main ideas, understanding implicit
information, interpreting grammar, and explaining the meaning of the texts
using their own words. The teacher stated that students often lacked
confidence when answering questions or expressing their understanding of
the reading passages. This condition indicated that students' reading

comprehension skills still needed considerable improvement.
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Another important challenge was students' low motivation toward
reading English texts. Several students quickly became bored when they
were required to read long passages, and some of them lost concentration
during reading activities. This situation reduced classroom participation
and affected the effectiveness of the learning process. In addition,
classroom management became another obstacle because maintaining
students' attention throughout the reading lesson required considerable
effort from the teacher.

The teacher also encountered challenges related to limited learning
facilities and instructional resources. Most reading lessons depended
mainly on printed textbooks and the whiteboard because LCD projectors,
internet access, and other supporting media were not always available.
These limitations reduced opportunities to present reading materials in
more interesting and interactive ways.

Time allocation also became an important challenge. The available
instructional time was often insufficient to complete all planned reading
activities, including vocabulary explanation, reading practice, classroom
discussion, comprehension exercises, and evaluation. Consequently, the
teacher had to prioritize essential learning objectives and sometimes
shorten classroom discussions. Overall, the findings indicate that the
challenges experienced by the teacher were influenced by both student-
related factors and external factors such as school facilities and
instructional time.

The third finding shows that the English teacher implemented
several practical solutions to overcome the challenges encountered during
reading instruction. One of the primary solutions was introducing
important vocabulary before reading activities. This strategy helped
students recognize unfamiliar words and improved their understanding of
the reading texts.

The teacher also simplified reading materials by selecting texts that

matched students' English proficiency and providing easier examples
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whenever necessary. This adaptation helped students understand reading
passages more effectively and reduced their anxiety when learning
English.Another solution involved organizing students into small
discussion groups. Through group discussions, students were encouraged
to exchange ideas, help one another understand difficult vocabulary, and
answer comprehension questions collaboratively. The teacher believed that
collaborative learning increased students' confidence and created a more
active classroom atmosphere.

Furthermore, the teacher provided individual guidance to students
who still experienced learning difficulties. Instead of focusing only on
whole-class instruction, the teacher approached students personally,
explained difficult vocabulary again, and assisted them in identifying the
main ideas of the texts. Continuous motivation was also provided to
encourage students to become more confident and actively participate
during reading lessons.

Because school facilities were still limited, the teacher maximized
the use of available learning media such as printed textbooks, whiteboards,
pictures, and printed worksheets. Although the available facilities were
limited, the teacher demonstrated creativity and adaptability in managing
classroom activities. These efforts showed the teacher's commitment to
improving students' reading skills despite various instructional constraints.

Overall, the findings of this study indicate that teaching English
reading skills in a rural junior high school requires teachers to be flexible,
patient, creative, and adaptive. Successful reading instruction depends not
only on the teaching strategies implemented by teachers but also on
students’ motivation, vocabulary mastery, school facilities, classroom
conditions, and institutional support. Therefore, collaboration among
teachers, students, schools, and education stakeholders is essential to
improve the quality of English reading instruction, particularly in rural
schools such as SMPN 14 Kaur.
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B. Suggestions

Based on the findings and conclusions of this study, the researcher
would like to present several suggestions for English teachers, students,
schools, and future researchers.

Suggestions for English Teachers English teachers are encouraged
to continue developing creative, interactive, and student-centered reading
instruction. Teachers should introduce important vocabulary before
reading activities, provide clear explanations, and use reading strategies
that match students' language proficiency. Teachers are also expected to
use various instructional methods, including group discussions, reading
aloud, question-and-answer activities, and guided reading to increase
students' participation and reading comprehension. Teachers should
continuously motivate students to develop positive reading habits and
create a supportive classroom atmosphere where students feel confident
expressing their opinions and asking questions. Whenever possible,
teachers should also utilize technology and authentic reading materials to
make reading activities more interesting and meaningful.

Suggestions for Students Students should develop regular reading
habits both inside and outside the classroom. They are encouraged to read
English storybooks, short articles, and other simple reading materials to
increase vocabulary mastery and improve reading comprehension.
Students should also participate actively during classroom discussions, ask
questions whenever they experience difficulties, and practice reading
English consistently to improve fluency and confidence.

Suggestions for the School

The school should improve learning facilities by providing more
English reading books, updated textbooks, digital learning resources,
internet access, LCD projectors, and other instructional media that support
reading instruction. In addition, the school should encourage English
teachers to participate in seminars, workshops, and professional

development programs related to English language teaching and reading
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instruction.The school is also encouraged to organize literacy programs,
reading competitions, and English reading activities that can improve
students' interest in reading and create a stronger reading culture within the
school environment.

Suggestions for Future Researchers

Future researchers are encouraged to conduct similar studies
involving more participants from different schools or educational levels in
order to obtain broader findings regarding the challenges of teaching
English reading skills. Future studies may also investigate the
effectiveness of specific teaching strategies, digital learning media, or
reading programs in improving students' reading comprehension. In
addition, researchers may compare rural and urban schools to obtain a
deeper understanding of the differences in teaching reading skills across
different educational contexts.

Finally, this study is expected to serve as a useful reference for
future researchers interested in investigating teachers' strategies and
challenges in teaching English reading skills. To obtain broader and more
comprehensive findings, further research is encouraged to involve more
participants, different educational levels, or schools with different
educational environments. Future researchers can also use quantitative or
mixed-methods approaches to test the effectiveness of specific reading
teaching strategies in improving students' reading skills and addressing
classroom challenges. Such studies are expected to enrich the existing
literature on English reading instruction and contribute to the improvement
of English teaching practices, particularly in junior high schools in

Indonesia.
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